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  Abstract 

The study was carried out to identify teachers’ perception of Classroom Management Strategies (CMS), 

and to explore how often teachers use different CMS. Researchers used descriptive research design of 

quantitative approach while cross-sectional survey method was used to collect data from 300 participants 

which were selected randomly. A questionnaire was developed by the researchers and administrated 

personally. Validity was made sure by educational experts while Cronbach’s Alpha of the questionnaire 

was 0.840. Data were analyzed by using different descriptive and inferential statistical techniques. Analysis 

of teachers’ perceptions demonstrated that response to class disruption and classroom rules management 

strategies are frequently used. It is concluded that there was a significant difference in male and female 

secondary school teachers’ opinions regarding the frequently used different CMS. While there was an 

insignificant difference in public and private sector secondary school teachers’ perceptions about the 

frequently used different CMS. It is recommended that teachers should set classroom rules in collaboration 

with students to manage students’ behavior. 

 

Keywords: Classroom Management, Management Strategies, Secondary Level.    

 
Introduction 

 
Managing students in a classroom are the teacher‟s vital responsibility. It is an important area of a teacher‟s 

work. While, psychologists believed that a teacher‟s way of managing his/her class is so important that it 

can even change students‟ thinking towards learning (Lewis, 2001; Rahimi & Karkami, 2015). Although a 

lot of efforts have been made to enhance the quality of education at the secondary level, the school system 

particularly at this level is continuously facing challenges that possibly compromise education quality 

provided in secondary schools. Poor classroom management is one of those crucial challenges (Asiyai, 

2011).               

 

Classroom management (CM) involves all actions and strategies adopted and applied by the teacher to keep 

his/her students on-task in class. These procedures keep learners organized, engaged and productive in their 

academic performance (Oliver, Wehby, & Reschly, 2011).   According to Wisetrinthong, Sirisuthi, and 
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Weangsamoot (2012), CM is the process that improves the environment of learning. It enhances the 

interaction not only between teachers and students but also between students to student. It encourages and 

motivates students towards the learning process and assists teachers to supervise students in different 

academic activities. CM facilitates learners and teachers to cooperate with each other in different classroom 

activities which ultimately lead to enhance the academic performance of students in terms of quality.      

 

According to Oliver et al. (2011), classroom management is extremely important as it affects the quality of 

the educational process since it includes all actions of a teacher performed in a classroom to teach as well as 

to manage students‟ behaviors. Different classroom management strategies (CMS) used by teachers to 

handle students‟ behaviors affect students‟ academic success as well as teaching quality (Yılmaz & Cavas, 

2008). The real purpose of effective CM is the teaching of pro-social behaviors, addressing different 

classroom issues arising in real classroom situations, and preventing disruptive and troublesome behaviors 

of students. Whereas poor or ineffective CM leads to disrupted students‟ learning, confusion, and damaged 

teacher morale (Marzano, Marzano, & Pickering, 2003).       

 

Findings of research studies conducted in the area of CM show that CMS used by teachers maximize the 

academic performance of students and help teachers to keep their students focused (Altinel, 2006), enhance 

students‟ level of engagement in different classroom activities (Everston & Weinstein, 2006), increase their 

level of motivation and academic performance (Freiberg, Stein, & Huang, 1995). According to Smart and 

Igo (2010), a teacher‟s actual success is to maintain a learning environment by handling students‟ 

disruptive behaviors. However, handling different students with a variety of behaviors is not an easy task 

for a teacher. For having a well-managed class, the teacher needs to have well-designed training along with 

real classroom experience of managing students‟ behaviors.         

 

In Pakistan, teachers are using different CMS in public as well as in private sector schools.  The teacher‟s 

role is to offer required support to the students to enhance their learning. According to Shah (2003), some 

CMS are used by the teachers in private sector schools in a better way than the teachers in public sector 

schools. However, those strategies are also practiced by teachers of public schools. Asiyai (2011) revealed 

in her study that effective classroom management strategies include useful communication, reinforcement 

as well as rewards, using creative teaching methods during the lesson, constant engagement of students in 

classroom activities, using behavior contracts, motivational learning environment, using thought-provoking 

questions while teaching, and vigilant teachers with focusing and monitoring students‟ behaviors. Effective 

CM is considered a vital element in the effective process of teaching at all grade levels in schools. Research 

has explored that the active engagement of students in learning contributes towards students‟ achievement. 

The amount of time students‟ learning in class depends upon the teacher‟s classroom management as well 

as instructional strategies.  

 

Many factors have been identified by the researchers that affect the learning of students but classroom 

management is the most important (Cangelosi, 2013). Several teachers try to make their students learn 

effectively but fail to engage their students in different learning activities because of poor CMS.  According 

to Marzano, Marzano, & Pickering (2003), poor CM leads to wastage of time, decreases the on-task time of 

students, and lowers the quality of the learning environment. Hence, this study was designed to explore 

classroom management strategies at the secondary school level.   

 

Literature Review 
 

A study conducted by Awang, Ahmad, Wahab, and Mamat (2013) revealed that the teachers praise students 

for their contributions is a frequently used classroom management strategy. Teachers‟ use of classroom 

management strategies confirms that teachers are using empirically validated strategies to manage behavior 

and increase student learning engagement in the classroom (Nasey, 2012). Ozben (2010) revealed that 

teachers‟ strategies during the teaching-learning process are using eye contact, cautioning, flouting, 

changing in behavior, modification in the lesson plans, asking and answering the questions, talking with 
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learners, meeting with parents, collaboration with learners, and colleagues, and assigning tasks to learners. 

Rahimi and Karkami (2015) revealed that teachers commonly use discipline strategies in the classroom to 

engage students in learning. Furthermore, researchers concluded that most teachers use reward strategies to 

avoid punishment and aggression strategies because these strategies have significant negative direct effects 

on their effectiveness. While punishment strategies have a negative direct effect on students‟ academic 

motivation. 

 

Omenka and Otor (2015) revealed that praise and recognition of students‟ behavior in the classroom 

enhance their academic achievement. Similarly, Hester et al. (2009) concluded that admiration and planned 

disregarding strategies have been amongst the most extensively investigated behavior support strategies and 

are usually encompassed within textbooks on classroom management (Darch & Kameenui, 2004; Oliver & 

Reschly, 2010). According to Pas, Cash, O'Brennan, Debnam, and Bradshaw (2015), teachers are more 

knowledgeable about discipline strategies. They frequently use discipline strategies such as classroom 

rules, monitoring, routines, promoting good behavior, and preventing behavioral problems. Vijayan, 

Chakravarthi, and Philips (2016) discovered that encouraging and reinforce positive behavior found a 

useful strategy to motivate students to do the very best that they can do. This strategy seems to be used 

every day and in nearly every situation. Furthermore, “planned ignorance” is most often used with younger-

aged children. The strategy “time out” is only used after all the other strategies have been tried and failed. 

 

Adeyemo (2012) and Erden (2008) believed that classroom management has a direct effect on teachers' 

performance and students' learning. However, teachers need good competence to manage students‟ 

behaviors (Krause et al., 2003). While Evans et al. (2010) concluded a correlation between teachers' 

Classroom Management Strategies (CMS) and students' learning. Moreover (Celik, 2006) revealed that 

teachers' competence in CMS is affected by their gender. In addition, Ahmed et al. (2018) explored gender 

differences among teachers CMS in Pakistan and concluded that teachers‟ gender affects their classroom 

management. However, numerous investigators found no significant differences in male and female 

teachers‟ CMS (Sivri, 2012; İlhan, 2011; Bagcı, 2010 as cited by Ahmed et al. 2018). Ali (2000) believed 

that Pakistani teachers faced a lot of difficulties to manage discipline in the classroom. Ahmad et al. (2012) 

illustrated that Pakistani teachers impart lessons by using easy language to clarify the concepts to their 

learners. Tahir and Amin (2012) found that inexperienced teachers faced classroom discipline issues to 

teach English as a second language. 

 

Objectives of the Study 
 

 The main objectives of the research were to: 

 

 Identify teachers‟ perceptions about classroom management strategies (CMS) in terms of frequency 

at the secondary school level. 

 

 Find out the difference in teachers‟ perceptions about CMS in terms of frequency on the basis of 

demographical variables (i.e. Gender and Sector).  

 

Research Questions  
 

Our research intends to respond to the following research questions: 

 

1) What are teachers‟ perceptions about classroom management strategies (CMS) in terms of 

        the frequency at the secondary school level? 

 

2) Is there any significant difference in teachers‟ perceptions about CMS in terms of frequency 

       on the basis of demographical variables (i.e. Gender and sector)? 
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Materials and Methods 
 

This study was conducted to explore the secondary school teachers‟ perceptions regarding the frequency of 

classroom management strategies (CMS). A cross-sectional survey method of descriptive research was 

adopted to collect data from 300 participants. The population consisted of all the secondary school teachers 

severing in public and private sector high schools of district Lahore. While a two-stage sampling technique 

was applied to select the participants.  

 

At the first stage, 100 (50 public and 50 private) high schools were selected through a non-proportionate 

stratified cluster random sampling technique. Subsequently, 400 teachers were selected through a simple 

random sampling technique. A questionnaire was developed by the researchers, which was comprised of 20 

closed-ended items that constructed on a five-point Likert type scale (5-Very oftenly, 4- Oftenly, 3- Half of 

the time, 2- Sometimes, 1- Rarely/Never). The validity of the instrument was made sure by educational 

experts. A pilot study was conducted to measure the reliability level of the questionnaire items. To do so, 

100 teachers were selected conveniently from the target population. These teachers did not take part in the 

actual study.  

 

The researchers personally visited the selected schools to administrate the improved questionnaire. A total 

of 400 questionnaires were distributed among secondary school teachers however 300 teachers provided 

their valuable responses about CMS. Therefore response rate was 75% that is acceptable. In the analysis of 

items, reliability was determined through the reliability coefficient test. The value of Cronbach Alpha was 

0.840 which shows acceptable consistency of reliability. Researchers personally collected data from 

selected schools of district Lahore.  

 

According to research questions and hypotheses, descriptive and inferential statistical techniques were 

applied by using Statistical Package for Social Sciences (SPSS) version 20 software. Mean score and 

Standard deviation were calculated through descriptive statistical technique. While independent samples t-

test was used to calculate the difference between male and female; public and private secondary school 

teachers‟ perceptions about classroom management strategies by applying the inferential statistical 

technique. 

 

Data Analysis 
 

Table 1: Teachers‟ Perceptions of Frequently Used Classroom Management Strategies 

Classroom Management Strategies (CMS) Mean St. Deviation 

Response to Class Disruption  21.13 4.249 

Response to Continuous Non-compliance 16.46 4.035 

Reinforcement for Appropriate Behavior  11.29 2.434 

Classroom rules 20.95 3.780 

   Note: N=300 

 

Results of descriptive statistics given in Table 1 demonstrate that most of the time teachers frequently used 

response to class disruption classroom management strategy as compared to other strategies as M=21.13, 

SD=4.249> M=20.95, 3.780; M=16.46, SD=4.035; M=11.29, SD=2.434. However, the least number of 

teachers use reinforcement for appropriate behavior classroom management strategy as M=11.29, 

SD=2.434.  
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Table 2: Independent Samples t-test on Male and Female Teachers‟ Perceptions about the Frequency of 

CMS 

CMS Male (150) Female(150) df t P Cohen’s 

d M SD M SD 

RCD  18.88 2.893 23.34 4.200 298 -10.820 .000* 1.237 

RCN 15.71 3.242 17.22 4.584 298 -3.286 .001* 0.380 

RAB  10.19 2.339 12.38 1.999 298 -8.729 .000* 1.007 

CR 19.38 3.084 22.53 3.764 298 -7.936 .000* 0.915 

Overall 

CMS 

64.16 16.528 75.52 11.708 298 -9.978 .000* 0.793 

Note: CMS = Classroom Management Strategies; RCD = Response to Class Disruption; RCN = Response 

to Continuous Non-compliance; RAB = Reinforcement for Appropriate Behavior; CR = Classroom Rules; 

and * = p < 0.05. 

 

The results of t-test given in Table 2 show that there was a significant difference in male and female 

secondary school teachers‟ perceptions about the frequently use of all different classroom management 

strategies and overall classroom management strategies as p-value is less than 0.05 (t (298) = -10.820, p < 

0.000; t (298) = -3.286, p < 0.001; t (298) = -8.729, p < 0.000; t (298) = -7.936, p < 0.000; t (298) = -9.978, 

p < 0.000;  respectively). Hence, female teachers more frequently used different classroom management 

strategies than male teachers.  The results also indicate that gender has an influence on teachers‟ perception 

about the frequently use of all different classroom management strategies and overall classroom 

management strategies. Moreover, the values of Cohen„s d indicate medium to large (0.3 to 1.2) effect size 

as d = 1.237, 0.380, 1.007, 0.915 and 0.793 respectively. 

 

Table 3: Independent Samples t-test on Public and Private Sector Secondary School Teachers‟ Perceptions 

about the Frequency of CMS 

CMS Public (150) Private (150) df t P Cohen’s d 

M SD M SD 

RCD  21.66 3.824 20.60 4.589 298 2.159 .032* 0.251 

RCN 16.12 3.309 16.81 4.634 298 -1.491 .137 0.171 

RAB  11.30 2.371 11.27 2.503 298 .118 .906 0.123 

CR 20.15 3.084 20.76 4.227 298 -3.760 .000* 0.165 

Overall CMS 69.24 9.236 70.45 13.166 298 -.924 .356 0.106 

Note: CMS = Classroom Management Strategies; RCD = Response to Class Disruption; RCN = Response 

to Continuous Non-compliance; RAB = Reinforcement for Appropriate Behavior; CR = Classroom Rules; 

and * = p < 0.05. 

 

The results of t-test given in Table 3 show that there was significant difference in public and private 

secondary school teachers‟ perceptions about the frequently use response to class disruption and classroom 

rules management strategies as p-value is less than 0.05 (t (298) = 2.159, p < 0.032 & t (298) = -3.760, p < 

0.000). However, there was no significant difference in public and private secondary school teachers‟ 

perceptions about response to continuous non-compliance, reinforcement for appropriate behavior, and 

overall classroom management strategies as p-value is greater than 0.05 (t (298) = -1.491, p > 0.137; t (298) 

= -.118, p > 0.906; and t (298) = -.924, p > 0.356 respectively). The results also indicate that sector (public 

and private) has an influence on teachers‟ perception about the frequently use response to class disruption 

and classroom rules management strategies. Moreover, the values of Cohen„s d indicate small (0.1 to 0.2) 

effect size as d = 0.251, 0.171, 0.123, 0.165 and 0.105 respectively. 
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Discussion  
 

Results of the study revealed that response to class disruption is a frequently used classroom management 

strategy at the secondary level. Results of the study support that most teachers spend considerable time and 

energy to prevent students from disrupting the learning environment, the strategies they use frequently 

involve „controlling‟ students to ensure their compliance (Kohn, 2006; Maguire, Ball, & Braun, 2010; 

Swinson & Knight, 2007). The findings of this study also demonstrated that most of the secondary school 

teachers perceive that classroom rules are most of the time used classroom management strategy. These 

findings are aligned with the findings concluded by (Kohn, 2006; Maguire, Ball, & Braun, 2010). 

 

Analysis of the t-test revealed that there was a significant difference in male and female secondary school 

teachers‟ perceptions regarding the frequently used classroom management strategies. In prior studies, 

researchers (Durlak, Weissberg, Dymnicki, Taylor, & Schellinger, 2011; Farooq, 2011; Lastly, Martin, Yin, 

& Mayall, 2006; Marzano et al., 2003; Oliver et al., 2011) reported that variable gender has an impact on 

teachers‟ perception regarding classroom management strategies. However, in a different 

study, Martin and Yin (1997) found no gender differences related to any of the classroom management 

strategies. 

 

Conclusion  
 

The study aimed to identify teachers‟ perception of Classroom Management Strategies (CMS) and to 

explore how often teachers use different CMS. It is concluded from results teachers‟ perceptions of class 

disruption and classroom rules management strategies are frequently used during teaching. Meanwhile, it is 

found a significant difference in male and female secondary school teachers‟ opinions regarding the 

frequently used different CMS. However, an insignificant difference was found in public and private sector 

secondary school teachers‟ perceptions about the frequently used different CMS. 

 

 Recommendations 
 

 This research study explored how often teachers use different Classroom Management Strategies 

(CMS) and found class disruption and classroom rules management strategies are frequently used 

during teaching. Hence, it is recommended that teachers should describe or comment on bad behavior 

and ignore misbehavior that is non-disruptive to class. They should use physical restraint and verbal 

redirection for a student who is disengaged in class.  

 It is also recommended that teachers should establish effective rules and regulations in collaboration 

with their students and colleagues for the better management of their classroom to make the process of 

teaching and learning more effective for their students.  
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