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  Abstract 

Major aim of the critical pedagogy is to promote consciousness of freedom, civic empowerment and social 

responsibility among the students. Education system in Pakistan strengthens its foundations on a dominant 

religious ideology. The political history of the country reveals constitutional and un-constitutional 

interferences of several pressure groups in education related decisions. The scientific and liberal norms, 

resultantly, could not root in the higher education institutions of the country. The current inquiry 

investigates outcomes of the higher education system analyzing the prevalence of consciousness of freedom, 

civic empowerment and social responsibility among the university students in Pakistan. A sample of 800 

university students was selected from four public sector universities studying in different under-graduate 

and post-graduate programs. A self-reported questionnaire based on different indicators of consciousness 

of freedom, civic empowerment and social responsibility was developed to gather data from the selected 

sample through multi-phase sampling techniques. The collected data were analyzed using descriptive 

statistics. Findings demonstrate that the university students assume they are free, empowered and socially 

responsible. They however are unaware of the many social and cultural factors which diminish their 

liberties and empowerment and shape their sense of social responsibilities. 

 

Keywords: Social Ethics, Citizenship, Religion, Human Rights. 

 
Introduction 
 

Higher Education is undeniably a key performer in the shaping of civic life in a society. It is a major source 

of social transformation. It educates young generation to participate in civic life. It contributes to the 

preservation and expansion of critical traditions of beliefs and outlooks that directly or indirectly add to the 

means which enable us to postulate the idea of social responsibility and lead to its thriving in a society in 

most appropriate manner (Annette, 2010). Higher education is distinctive in the sense that it contributes to 

knowledge, discovery and innovation to resolve critical social matters rather than making policies or laws 

on the topics such as environmental science, public health, human rights and economic or overseas policies 

(Barnhardt, 2016).  
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Despite the auspicious improvements inside and outside of academia, higher education still lags behind to 

be committed to renew and revitalize civic engagement and democracy. In the classroom settings, faculty 

lays emphasize on the attainment of knowledge in the traditional disciplines and ignores the expansion of 

particular attributes that are critical for well-organized democratic self-government in the development of 

critical thinking and writing skills. The democratic self-government includes attributes such as self-

recognition, collaboration, leadership, listening skills, righteousness, compassion and generosity which 

need to be developed among university students for a better democratic society. In fact, higher education 

has a big responsibility to serve and strengthen civic life and democracy among university students (Astin, 

1998).  

 

The concept of ‘Freedom’ is one of the key concepts and many of the philosophers used this concept 

mostly in political context. This concept reveals whether the people in a society are free or whether they 

need to be free. In a liberal society, an individual can live, do and desire whatever he/she amuses but 

simultaneously there are some limitations on the individual that can stabilize between individual’s desires 

and the public good (Berlin, 2013). Education as a drill for freedom needs to develop capabilities essential 

for human activity. Therefore, different prospects need to be found to organize academic work and to 

approve a plan that is important for equality and democracy (Freire, 2000).     

 

Empowerment is deliberately a continuing process focusing on the native community, based on shared 

reverence, deep thinking, compassion and collective involvement of the people, attain larger access to 

resources or a procedure through which community gains access over their lives and independent 

participation in the life of their community and get a deeper knowledge of the environment (Perkins & 

Zimmerman, 1995). Civic empowerment is essential for university students to participate in public and 

political affairs. However, majority of academics accept that young generation is disengaging from civic 

engagements such as community and political affairs, polling and volunteering. Disengagement and 

discontentment of young people with traditional civic and political procedures is apparent in both US and 

Europe. When there is a matter of civic engagement, youth has the lowest turnout (Bennett, 2008).   

 

Social responsibility is recognized as an imperative notion universally and is widely discussed in different 

forums about competitiveness and sustainability in global perspective (Vasilescu et al., 2010). Social 

responsibility is rapidly demanded within university education and particularly in business education 

(Lozano, 2006). Therefore, education of prospective leaders, managers and administrators of different 

corporations needs to incorporate such knowledge and content which make students understand civic and 

ecological objectives along with economic objectives. Today’s learners will be tomorrow’s leaders and 

politicians (Armstrong et al., 2003) and these leaders will be connected with business and society 

simultaneously in their future. Thus, social responsible citizens will not only influence business domain but 

also societies as a whole. If higher education does not focus to develop social responsibility among the 

students, immoral managerial practices and economic humiliations in companies might be mounting (Silva 

Junior et al., 2018). Thus, the above situation draws the attention of higher education institutions to play 

their critical role in the development of moral and sustainable behavior among the new generation under the 

training.  

 

Education teaches learners to survive in a society with a specific type of work which makes them capable to 

comprehend a bigger universe and individual’s role in the world describe his/her links, his/her dissimilarity 

with other individuals and develop familiarity with fair, creative and self-governing life in the classroom. 

This implies that within higher education, faculty needs to promote those pedagogical practices that 

stimulate and enhance individual potential, struggle to nurture human potential and encouraging human 

society to continue probing itself and preventing probing to waste its time or declare finished (Bauman, & 

Tester, 2001). 

 

Thus, the concept of critical pedagogy is important and is raised under the influence of critical theory and 

other radical philosophies. The critical pedagogy intellectually prepares the students to question enforced 

political, social, cultural and financial domination (Kincheloe, 2008). It offers epistemological grounds for 
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the teachers’ activities in elementary, secondary and university classrooms. The understanding of different 

aspects of critical pedagogy, especially the factors which dominate in the society, is practical in nature. It 

provides the teachers a viewpoint critical to academic experiences of teachers and students (Weiler & 

Mitchell, 1992). The teacher under critical pedagogy is required to criticize curricula and other academic 

provisions identifying and removing hegemonic repressions.  

 

A significant outcome of the critical pedagogy emerges as a cohort of socially and politically aware and 

critical students (Monchinski, 2008). The students under teaching approach are expected to examine and 

challenge imbalance power structures and patterns of inequality within the status quo. Students question 

authority and forces that legitimate that authority in society and education system. They are prepared to 

take control of their own learning and critically evaluate the beliefs they are taught in the classrooms 

(Brown & Sekimoto, 2017). The teachers who want to develop such critical thinking skills among the 

students nurturing progressive and enlightened ideas.  

 

The teachers prepare the students to fight against racism, sexism and all types of inequalities prevailing in 

the society. The teachers can promote the values of social justice in the school and classrooms (Mayo, 

2015). They can create an open and accepting classroom environment involving the students of different 

backgrounds. The students need to be recognized how power works to protect the status quo and keep the 

marginalized people on their place. People in power support the status quo and the status quo supporting 

social and cultural elements because they do not want to have people who challenge powerful entities in the 

society. The advantageous people struggle to continue taking advantage of the labor efforts of repressed 

people (Fobes & Kaufman, 2008). The teachers, in critical pedagogy, help students to examine the power 

manipulation and identify that they are being robbed. In a hegemonic culture, common people are blamed 

for a deteriorating national economy. The corruption and profit oriented policies of privileged corporate 

sector are generally ignored. The powerful corporate sector provides financial aids for the welfare activities 

as well which convince the people that their struggles can be attributed to starving children and the 

marginalized people of the society (Webb, 2013). The teaching under critical pedagogy attempted to raise 

awareness of the students about their individual and collective rights and responsibilities.  

 

The Current Study  
 

The existing study attempts to explore the perceptions of Pakistani university students about their 

awareness of basic principles of critical pedagogy. Major purpose of this endeavor was to trace out the 

marks of educational transformation on the students’ understanding and sense of responsibilities which was 

demanded by different sections of the society from time to time. As a supplementary objective, the study 

also analyzed university students’ intellectual preparedness for consciousness of freedom, civic 

empowerment and social responsibility and enabled them to accept and implement educational changes to 

eliminate social, political, cultural, and religious indoctrinations.  

 

Research Questions 
 

To achieve research objectives, we attempted to answer the following research questions:  

 

1. How do university students in the sample demonstrate consciousness of freedom?  

2. How do university students in the sample demonstrate civic empowerment?  

3. To what extent, the university students in the sample are prepared to perform social 

responsibilities? 

 

Research Methodology  
 

All ethical considerations were followed in the study during the data collection process. At first, official 

approval was obtained from registrars of selected universities, and then heads of respective departments 
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were contacted for data collection. We obtained enrollment record of the students studying in their 

respective programs of selected departments. We followed quantitative approach to get fundamental 

understanding of the university students’ awareness of freedom, civic empowerment and sense of social 

responsibility. In this study, survey method was used in which quantitative data on students’ intellectual 

preparedness on sense of freedom, civic empowerment and social responsibility were collected from a 

sample of 800 university students enrolled in different under-graduate and post-graduate programs of four 

public sector universities selected through multi-phase sampling techniques. In the first phase of sampling, 

we selected four universities following convenient sampling technique. In the second phase, data of all the 

students enrolled in different under-graduate and post-graduate programs were assembled from each 

selected university. In the final phase of sampling, 200 students from each selected university were chosen 

following simple random sampling technique. Out of 800, 435 students from BS and 365 students from 

MA/MSc programs were taken. Sample of male and female students was 478 and 322 respectively. A 

close-ended questionnaire comprising 4 sections including students’ demographic information, 

consciousness of freedom (seven items), civic empowerment (seven items), and social responsibility (four 

items), was developed on five point Likert scale from strongly disagree (1) to strongly agree (5) and 

administered to the selected sample. The validity of the questionnaire was ensured consulting 5 experts of 

the fields as well as running exploratory factor analysis. The 3 factors of the questionnaire demonstrated 

Cronbach Alpha Coefficients of more than .70. The collected data were analyzed using descriptive statistics 

and presented in graphical and descriptive forms.  

 

Findings of the Study  
 

Findings of this inquiry reveals that majority of the university students although accept that they are 

independent as a Pakistani citizen but they have fears of different internal and external factors which 

according to their opinions are threat for their personal and national freedom (Table 1).  

 

Table 1: Mean scores representing the students’ responses on different statements 

Sr. # Statements Mean 

 Consciousness of Freedom  

1 I am independent as a citizen of Pakistan in real sense.  4.08 

2 My freedom is compromised under the pressures of global powers. 3.45 

3 My freedom is compromised due to social constraints. 3.54 

4 The policies of global powers are direct threat to our national freedom.  3.86 

5 The corporate sector has compromised our individual freedom. 3.58 

6 I have the freedom of expression in my country.  2.92 

7 Some religious groups in the society are threat to our freedom. 3.19 

 Civic Empowerment   

8 I am independent in my decisions. 2.89 

9 Challenging anti-social people is difficult for me. 3.65 

10 I participate in political activities.  3.63 

11 I have ability to in-group the people for social cause.  3.52 

12 Many times I had to change my decision under different pressures. 4.08 

13 I help my fellows in getting their rights.  3.52 

14 I participate in social movements.  3.98 

 Social Responsibility  

15 I have nothing to do for many global causes for example environment protection, 

global warming etc. 

3.20 

16 I engage myself in social welfare activities. 2.51 

17 I do not care of social ethics in making my personal decisions. 3.29 

18 I try to avoid doing things that are not beneficial for all.  4.15 
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The university students show concerns on the freedom of expression in the country. They, similarly, 

consider that policies of global powers and some internal religious group are threat for their freedom. The 

students accept that due to the interventions of some global powers and corporate sector in the national 

matters and some social constraints, their individual freedom is compromised. The majority of university 

students are reluctant to accept that they are independent in making their decisions. Majority of the 

university students reveal that many times they had to change their decisions under different pressures. The 

students reveal that they are not engaged in social welfare activities but they are committed to participate in 

political and social activities in future. The current practices of the university students show that they are 

not fully involved in socially beneficial activities.  

 

 
Figure 1: University students’ responses showing their independence of decisions 

 

 
Figure 2: University students’ responses showing their opinions about the pressures of global powers 
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Figure 3: University students’ responses showing their opinions about the freedom of expression. 

 

 
Figure 4: University students’ responses showing their opinions about involvement in social activities 
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Discussion 

 
The current study focuses on examining the perceptions of university students about different indicators of 

self and society. The university students show concerns on the freedom of expression in the country. It 

unveils unrest among the Pakistani youth about freedom of expression. Report of Sustainable Development 

Policy Institute (SDPI) also highlight this issue (Liaquat et al., 2016). The students’ perceptions that they 

had to change their decisions under different pressures also support their concerns on freedom of 

expressions. The students also accept that the policies of global powers and some internal religious group 

are threat for their freedom. They opine that due to the interventions of some global powers and corporate 

sector in the national matters and some social constraints, their individual freedom is compromised. It is 

generally accepted in world politics that the independence of under-developed countries is compromised 

under the various pressures of developed countries and international institutions (Lennon & Kozlowski, 

2008).  
 

Another aspect of the perceived compromise on individual and collective freedom emerges when the 

majority of university students show reluctance in accepting that they are independent in making their 

decisions. Majority of the university students reveal that many times they had to change their decisions 

under different pressures (Jaffrelot, 2016). The students also reveal that they are not engaged in social 

welfare activities but they are committed to participate in political and social activities in future. The results 

of the present study also supports the results of Bennett (2008) who exhibits that engagement in social 

welfare activities is essential for university students to further participate in public and political affairs. But 

majority of academics approve that young generation is disengaging from civic engagements such as 

community and political affairs, polling and volunteering. These results are also consistent with those of 

Silva Junior et al. (2018) who reveal if higher education does not focus to develop social responsibility 

among the students, immoral managerial practices and economic humiliations in companies might be 

mounting. The current practices of the university students show that they are not fully involved in socially 

beneficial activities. It indicates ineffectiveness and inefficiency from students’ side. The responsibility of 

university teachers who require to develop critical thinking among the students, is very important in this 

context (Huber & Kuncel, 2016; Shpeizer, 2018).  

 

Conclusions 
 

The study concludes that the university students in Pakistan are aware of their freedom and national 

independence. They are also aware of the forces that are threat to their freedom. According to university 

students’ perceptions, there are internal and external forces that pose threats to individual and national 

freedom. Major threats to their individual and national freedom according to their opinions are the policies 

of global powers and internal pressure groups. The objective of critical pedagogy to make the students 

aware of the powers that exploit and limit their freedom is seemed to be achieved to some extent. It is found 

that students are aware of these forces and due to many of these forces their freedom is compromised.  

 

The students’ responses on the indicators of civic empowerment demonstrate alarming position. Despite the 

fact that the university students are aware of the threatening forces influencing their freedom, the students’ 

participation in fighting against these forces is very low. The students’ acceptance on changing their 

decisions under the pressures of different groups reveals that they are trying to adjust their position with the 

exploiting forces rather than to challenge.   

Similar conclusions are drawn on students’ performance for fulfilling their social responsibilities. It is 

found that currently the students’ role on different social responsibilities is significantly low; they however 

are committed to perform their social responsibilities in future. Findings of the study demonstrate that the 

students hold basic information of their rights and responsibilities. They are also committed to perform 

their social responsibilities in future. This notion unveils the weaknesses of the education system. There is a 

need to empower the students intellectually and potentially. The overall teachers, curricula and the system 
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should be more responsive to students’ deeds and commitments for future. The students should be given 

guidance and skills to challenge repression and forces behind this repression in the society. There are some 

limitations of the study. It was conducted only in Punjab province of Pakistan. It is proposed that further 

investigation requires to be done in other provinces of Pakistan to acquire the comprehensive picture of the 

scenario. 
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