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  Abstract 

The main purpose of the study was to review the efforts made by Government of the Punjab for the 

inclusion of students with visual impairment in the regular schools of the Punjab, by taking the views of 

students with visual impairment who are studying in inclusive schools and their concerned teachers. A 

quantitative approach was used to conduct the study. The type of research was descriptive .The population 

of the study consisted of all teachers and students with visual impairment studying in inclusive schools of 

the Punjab. A total number of 152 students with visual impairment (N=152) by using convenient and 

teachers teaching in inclusive schools (N=110) by using random sampling technique were taken as a 

sample of the study. We used two different close ended questionnaires, comprising dichotomous (Yes, No.) 

items. In addition to demographic information, the questionnaires consisted of eight domains related to the 

students and teachers’ views about the inclusive education schools. The reliability of the instruments was 

estimated as 0.87and 0.86 (Cronbach Alpha), whereas the content validity was estimated by taking the 

opinions of experts from the field of special and inclusive education. The IBM version 20 was used for the 

data analysis. Frequency of the responses along with their percentages was calculated. Majority of the 

teachers teaching in inclusive education have shown their concerns regarding lack of training to deal the 

students with visual impairment, strategies to adapt curriculum, provision of latest teaching technology and 

lack of extrinsic motivation by school administration. Majority of the students with visual impairment who 

were placed in regular schools highlighted unavailability of adapted material, lack of supportive services 

and facilities, guidance and counselling, lack of medical facility and unavailability of adapted curriculum 

as deficient areas of their schools. Majority ratio of teachers and students had positive opinions about 

inclusive education. Conclusions were drawn and recommendations were given to the stakeholders. 

 

Keywords: Inclusion, Visual impairment, Teachers, Regular Schools, Services & Facilities. 

 
Introduction 
 

The concept of inclusive education is not too much old, which initiated the thought of respect for dignity of 

all humanity (Tyagi, 2016). IE gives response to diverse of learners and create new thoughts. It also gives 

strength to all affiliates of society and keep enjoyment in distinguished ways (Ehsan, 2018). Inclusion is 

entered in the world of education by slow moment in order to change the misconceptions that peoples have 
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about normal and the special persons. It is gradually introduced in education due to social model (Ibrahim 

& Snipstad, 2019). According to Hardy and Woodcock (2015), inclusion is considered the practice of 

special education (Akcay, Karabag, Baglama, & Yucesoy, 2019).  

 

Inclusive discourse suggests that schools should not focus on their specified defined groups of learners but 

instead gave focus to schools for meeting the individual needs of all students (Ibrahim & Snipstad, 2019). 

The core part of inclusion is to deliver the chances to all students with special needs to take part in school 

activities. (Ibrahim & Snipstad, 2020). Basically, inclusion is the duty of all persons in the society to make 

sure the rights of individuals with special needs in all paces of life for making them generous member of 

the society (Ehsan, 2018). In our country however, the concept of inclusion is gaining attention relatively 

slowly.  

 

The notion of inclusion has gained motivation worldwide (Dimitrellou, Hurry & Male, 2020) from last two 

centuries. (Alasuutari, Savolainen & Engelbrecht, 2019). Most of the countries all over the world make 

inclusive policies and include in their system of education (Dimitrellou, Hurry & Male, 2020). Different 

laws and conventions were made like Salamanca Statement (1994) and UNCRPD (2006) and the SDGs 

(2015- 2030), for achieving a basic human right (Alasuutari, Savolainen & Engelbrecht,  2019). However, 

there is still continued discussion on inclusion (Dimitrellou, Hurry & Male, 2020). Inclusive education is an 

unceasing process of revolution in an educational system (Schuelka, 2018). It is considered most important 

activity of every contemporary and developing systems of education. Different countries over all the world, 

took diverse initiatives for IE, keeping in mind, of their ground realities. (Alasuutari, Savolainen & 

Engelbrecht,  2019). 

 

Inclusive education stances as an element within the latest project of schooling. As special education move 

towards inclusion, then it terminology automatically change in another face.  Inclusive education has 

forefront role to glooms a rebuilding of regular school education. It also has the responsibility to educate 

those who work in and with it. In some countries, special educators are used as trainers to educate the 

general education teachers (Slee & Allan, 2012). 

 

Inclusion basically involves two progressions; fist is, to make possibility the large numbers of learners 

contribution within the values and second is, to make school curricula mainstream. According to second 

process, schools must be change their practices, values for ensuring the inclusion of all learners as a right. 

There is no hurdle to include the learner, no anyone is excluded. Inclusive education is basically respond to 

all types of diversity and strengthens all individuals (Allan, 2012). A key to make successful inclusion is 

based on accepting assortment of learners and their unique educational needs (Shemanov & Ekushevskaya, 

2018). 

 

By using the inclusive approach, different methods are used to transform the system of education for 

meeting the unique needs of different learners. It gives respect and treat others on such a base so that, they 

could become fruitful to community with their uniqueness, while schools provides resources for such 

learning. The basic aim of Inclusive education is to adapt the curriculum and educational atmosphere, 

according to special needs of the learners (Grynova &  Kalinichenko, 2018). 

 

In the educational process, the teacher has basic and most important role.  As a general teacher, it is 

necessary to develop and make stronger the professional abilities of the teacher, where the matter of teacher 

who has responsibility to teach specific subject. In this condition, even an expert teacher does not have 

ability to tackle these situations. If we go through different countries, then it shows that teacher echo play 

important role to increase the quality of education (Smelova Ludikova, Petrova & Souralova, 2016).  

 

Basic criteria for ensuring the inclusion, including; give respect and worth to presence of diversity among 

students, provides support to all students, creating cooperative environment for students, and growth of 

professional skills (Smelova, et.al, 2016). It also include; the present educational progress level,  students’ 

abilities, supplementary services and support, necessary changes in architectural and variation in 

https://blogs.worldbank.org/team/hanna-alasuutari
https://blogs.worldbank.org/team/hannu-savolainen
https://blogs.worldbank.org/team/petra-engelbrecht
https://unesdoc.unesco.org/ark:/48223/pf0000098427?posInSet=6&queryId=ad11778b-c630-4822-a326-50ba8adcc4e2
https://blogs.worldbank.org/team/hanna-alasuutari
https://blogs.worldbank.org/team/hannu-savolainen
https://blogs.worldbank.org/team/petra-engelbrecht
https://blogs.worldbank.org/team/hanna-alasuutari
https://blogs.worldbank.org/team/hannu-savolainen
https://blogs.worldbank.org/team/petra-engelbrecht
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environment, special teaching aids, strategies and facilities (Grynova &  Kalinichenko, 2018). These targets 

can only be achieved with the help of skillful and knowledgeable teachers (Smelova, et al., 2016).  

 

Successful inclusion demands the strong role of the teacher in the sense of different aspects of the class 

(Grynova &  Kalinichenko, 2018). Similarly, it cannot be anticipated from every teacher to have all 

expertise for fulfilling the numerous specific needs of learners (Smelova, et al., 2016). In inclusive 

education systems, if a student is not able to learn then problem occurs in the education system and not in 

student with special need (Tyagi, 2016). In IE system, competences of teachers is most important. These 

include not only teacher’s skills and expertises but also contain learning and motivational beliefs (Pit-ten 

Cate, Markova, Krischler &  Krolak-Schwerdt, 2018). In IE system, the teachers have responsibility not 

only to teach the subjects but also to deliver the mobility and orientation training, to learn self-help skills, 

and to provide training about how to use and maintain the assistive devices (Tyagi, 2016). Basically, 

successful inclusion of any learner with special needs depend upon the development of curriculum with 

adaptions (Grynova &  Kalinichenko, 2018). 

 

The school provides the place to adopt the principles of diversity. For this, schools must deliver welcoming 

and warming environment in the classroom as well as accept and give respect to exceptionality. So, schools 

should manage different types of students by developing and implementing individualized curriculum. 

Inclusive school is not easy terminology that is used for general education schools. Schools must be 

equipped with proper resources so that learners with specific needs can learn in fruitful environment. These 

resources are started from awareness of inclusive education, these innovations start from the introduction of 

inclusive education, assessment of students with special needs, making adapted curriculum , teaching 

strategies, ways of instructions, friendly classrooms, collaborative activities and abilities of teachers, mode 

of assessments, monitoring to academic and non-academic services and sufficient amount of time and 

finance. There is also essential to include parents in the educational procedure so that child learning process 

can lane efficiently and competently (Rofiah, Sudiraharja & Ediyanto, 2020). 

 

According to American Foundation for the Blind (2011), students with VI are more successor in such 

educational arrangement that offers instructions and facilities within a full fledge environment. According 

to Correa-Torres and Howell (2004), these all services are being provided through teachers of students with 

VI. They have lot of responsibilities to handle students with unique special needs (Spungin, Ferrell & 

Monson, 2017). The main liability of the teachers in the inclusive setup is that they raised the sound for 

diversity among the learners and discouraged the exclusion of learners on the base of their disability 

(Ehsan, 2018). Teacher training is most important to educate the students with special needs. According to 

the report of American Institute for Research, due to the training, apprentice that belong to the field of 

education, became more assured about their capabilities and successfully able to teach the students with 

special needs. So, teachers modified the environment of the classroom, because teachers were more aware 

of the specialties of these learners. Teachers were also able to used strategies that fulfill the special needs of 

the learners (American Institute for Research, 2020).  

 

According to Willings (2015), students with VI are required accommodations within the formal and non-

formal learning environment. Teachers can alter materials in the least restrictive environment through 

different possible ways like, special seating arrangement (front seating position), physical distraction free 

and protective environment, direct light and glare free atmosphere, Providing (magnifiers, enlarge print, 

braille, audio books, peer support) during instructions and assessment. Extra modifications can be 

pampered the learners over the modifications (Colclasure, Thoron, & LaRose, 2016).  

 

Inclusive education is a basic right of learners with special needs, including students with visual 

impairment. However, some problems are linked with this type of education system and also with learners. 

These includes lack of implementation in policy, shortage of facilities and resources, teaching staff,  

training programs, inadequate instructional strategies, flexible curriculum, uncooperative school 

administration and unethical traditional behaviors and lack of adaption in school infrastructure. According 
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to Asian Development Bank (2010), IE is really cost-effective and have no extra expenditures like separate 

schools for children with special needs (Schuelka, 2018). 

 

Research Questions 

  

The following questions, provide the support to this study;  

 

1. What are the opinions of regular schools teachers about inclusion education resource and facilities, 

made by Govt. of the Punjab for students with visual impairment? 

 

2. By knowing the views of Students with visual impairment, How Govt. of the Punjab are providing 

services and facilities, to make possible the inclusion of Students with visual impairment?   

 

Research Methodology  
 

The researcher used the following method that is most suitable for this study. It is included; 

 

Research Approach 

 

A quantitative approach was used to conduct the study. The type of research was descriptive with the help 

of survey method. 

 

Research Population & Sample  

 

The population of the study consisted of all teachers (inclusive schools) and students with visual 

impairment studying in inclusive schools of different districts of the Punjab. A total number of 152 students 

with VI (96 male, 56 female) by using convenient sampling technique and 110 teachers, teaching in 

inclusive schools (21 male, 89 female) were taken as a sample of the study, by using random sampling 

technique. These included government and private schools that were working for providing of inclusive 

education to students with VI from 07 diverse districts (Multan, Vehari, Lahore, Rawalpindi, Chakwal, 

Bahavelpur, Mazafergarh) of the Punjab. These two type of sample including demographic variables like 

gender, qualification, category and level of disability and type of schools. 

 

Development of the instruments  

 

Two self-made research instruments were developed on the base of literature. These instruments were close 

ended, comprising dichotomous scale (Yes, No.) items. In addition to demographic information, the 

questionnaires consisted of seven domains  related to the teachers views (about professional development, 

classroom environment, adaptions in classroom environment, content, sources, instructional strategies and 

assessment mode) and students views (about the  services and facilities, building infrastructure, 

accommodation in class layout, environment, adaptation in teaching strategies, material and mode of 

responses)  in the system of inclusive education schools. The reliability of the instruments was estimated as 

0.87and 0.86 (Cronbach Alpha), while the content validity was estimated by taking the review of experts 

from the field of special and inclusive education sectors.  

 

Data Collection  

 

For bringing the authenticity in the results, researcher personally visited these 8 districts where inclusive 

schools for students with VI were occurred. For this purpose, researcher travelled towards Mazafergarh, 

Bahavelpur, Lahore, Multan (Sujhabad), Vehari (Malsi, Burewala), Rawalpindi, Chakwal, and Attock and 

collected the data from teachers and students with visual impairment. Questionnaires were divided among 
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those teachers who deal to students with VI in the inclusive classroom. For the collection of data from 

students with visual impairment, researcher read out the statements and students replied these statements. 

 

Data Analysis & Interpretation  

 

The IBM version 21 was used for the data analysis. Researcher coded the data with options (Yes=2 & 

No=1), according to coding scheme, using SPSS (statistical package for social sciences). Frequency 

distribution along with percent was used to do analysis and find out the results. 

 

Table 1. Views of inclusive teachers about government efforts, made for inclusion of students with visual 

impairment in the regular schools of the Punjab. 

Sr.# Domains Participants (N=110) 

 Statements Yes No 

01 Views about inclusive education 99=90% 11=12% 

02 Insufficient training sessions  

(lack of knowledge about IE and their important 

ingredients) 

16=14.5% 94=85% 

03 Shortage of resources  

Inaccessibility of adapted material, latest technology,  

Awareness about curriculum adaption   

Shortage of budget 

 

04=4% 

 

15=14% 

104=95% 

 

106=96% 

 

95=86.3% 

06=5.45% 

04 Facilitate to students during classroom 

Physical layout of the classroom 

Adapted teaching strategies 

Adaption in assessment Process 

 

105=95.4%  

100=89% 

95=86.3% 

 

05=05% 

10=09% 

15=14% 

 

Mostly ratio of the teachers (90%) said that government is taking positive step to include students with 

special needs in regular schools. Government was arranged training programs but through these programs, 

training was mostly provided to head or principals not teachers. Schools heads were rarely conveyed the 

information to teachers related to inclusion. Majority of the teachers (85%) said that (teach in inclusive 

schools) they have lack of knowledge about inclusive education. So, due to this reason, they were not able 

to handle the students with visual impairment in better way. Mostly ratio of teachers (96%) reported that 

they have shortage of adapted material as well as unavailability of latest teaching technology and lack of 

extrinsic motivation by school administration. Shortage of finance that is needed for purchasing adapted 

material and their related items is basic problem. A large number of ratio of teachers (95.4%) replied that 

they were provided sitting arrangement and environment, according to needs of students with VI in the 

classroom. Mostly (89%) replied that were used self-adapted teaching strategies during instruction and 

86.3% said that adapted assessment process is used like oral as well as provided strong support and help to 

students with VI during teaching.  

 

Table 2. Views of students with visual impairment about government efforts, made for inclusion of them in 

regular schools. 

Sr.# Domains Participants  (N=152) 

 Statements Yes No 

01 Opinions about inclusion  146=96% 06=04% 

02 Availability of different resources  12=08% 140=92% 

03 School infrastructure 77=51% 75=49.3% 

04 Modification in classroom setting  arrangement 145=95.3% 05=3.28% 

05 Adaption in teachers modes of teaching 150=99% 01.31% 

06 Modification in assessment process 15=10% 137=90.1% 

07 Provision of services 148=97.3% 04=03% 
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A reasonable ratio of students (96%) said that they enjoyed this education system. Their class fellows were 

supported with them. They also had no problem with other students. They were participated with their 

classmates in all extracurricular activities. Majority of the students (92%) with visual impairment who were 

placed in regular schools said that they have unavailability of adapted material, medical guidance and 

counselling), and unavailability of adapted curriculum as deficient areas of their schools. A moderate ratio 

of students (51%) responded that government was arranged school building infrastructure according to their 

needs (making ground level toilets, raps, railing and provision of filtered water). But mostly students 

replied that their classrooms were congested. Mostly ratio (95.3%) of the students said that they were 

provided seating arrangement in front of the classrooms. 99% replied that class teachers were clearly and 

loudly speak for delivering the lecture. They had understanding about their teacher’s mode of instructions, 

and their class fellows were also supportive. But small ratio of students said that they were not provided 

alternative ways during exams. Mostly teachers were given focus to self-written exams. They were not 

provided extra time or helper during exams. 97.3% ratio of students replied that government was providing 

the service of free uniform, stationary and education; and some schools were providing the services of free 

transports and medical checkup to students with visual impairment. 

 

Discussion 
 

This study was held to check out the efforts made by Government of the Punjab for the inclusion of 

students with visual impairment in the regular schools of the Punjab, by taking the views of the students 

with visual impairment who are studying in inclusive schools and their concerned teachers. Findings of 

different research study support the results of this study in such a ways.  

 

The findings of the study showed that teachers had welcoming attitude to include children with visual 

impairment. These findings are highlighted by another study results that was conducted by Khan, Hashmi, 

Khanum (2017), teachers had positive attitude to include students with visual impairment in inclusive 

setup. They replied that IE is a necessary practice for students with special needs. 

 

The findings of the study indicate that teachers had supportive and collaborative relations with students 

who had visual impairment. In this way, the academic performance of students with visual impairment was 

improved which is in conformity with previous research (Bhan, 2012). These study results are also 

confirmed by Khan, Hashmi and Khanum (2017), teachers in inclusive schools have a more positive 

behavior towards learners with visual and hearing deficiencies as compare to other disabilities.  Similarly, 

teachers said that they have sitting arrangement according to the needs of students with visual impairment. 

Mostly, students had seating plan in front of class rows. This statement is supported by Bhan (2012) that 

mostly students were made to sit in front. Besides making this physical arrangement no other special 

techniques of teaching were followed in class. Teachers have lack of knowledge about inclusion as well 

skills deficiencies to manage the students with visual impairment in a classroom. Teachers had inadequate 

knowledge concerning inclusive related educational activities reported by Ehsan (2018), attitudes of 

teachers and a need for adequate resources were most important to implement the inclusive education at 

school level.  

 

The results of the study represented that inclusive school teachers had lack of adapted material, improper 

light and large classroom size which factors were also studied in India by Bhan (2012), said that lack of 

teaching materials, lack of classrooms and the large class size would also challenge students with VI to 

participate in learning and that is also supported by Altaf, Kawish and Anwer (2007). The results of the 

study represented that students with visual impairment had strong support towards students and teachers. 

This statement is defended by Bhan (2012), peers helped the students with visual impairment in mobility, in 

academics and also in sports and other co-curricular activities. These results were also supported by Khan, 

Hashmi and Khanum, according to them, majority of the participants’ teachers gave additional time and 

support when desired to students with special needs (Khan, Hashmi & Khanum, 2017).  
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The results of the study illustrated that mostly teachers had no training,, they feel need to training on 

regular basis which statement is also supported by Bhan (2012) in India that all teachers should be trained 

in pedagogy of teaching children and also trained in necessary skills to address the unique needs of students 

with visual impairment in their class. They all said that they tackled to students with mild to moderate level 

of disability. So,  previous studies has  shown that students with more severe disability will take more time 

as compared to rest of student with special needs. However, government and private institutions are best 

tried to implement inclusion at schools level. 

 

The results of the study showed that moderate ratio of students with visual impairment responded that their 

schools had infrastructure according to their needs and remaining them, had not the facility of open and 

vast classroom and play ground. This study results are also supported by Ehsan (2018). School Manageable 

infrastructure of institute is valuable to adjust such students.   

 

In this way, more and more reachability of students towards schools could be make possible. This may 

include construction of ramps for the students who have physical impairment and visual impairment. These 

study results are also agreed by Rofiah, Sudiraharja and Ediyanto (2020), infrastructure of institutes are still 

inadequate. It should be make accessible for students who had impairment in their bodies like visual 

impairment.  

 

Findings of the study showed that schools are providing services of free education, a few number of schools 

are providing free uniform, health, and transportation services.  Same results are also find out in other 

study, which was conducted by Rofiah, Sudiraharja and Ediyanto (2020), schools had shortage of facilities. 

But free education is provided almost in every school to students with special needs. 

 

Conclusion 
 

Inclusive education is an ongoing process to eradicate obstructions to education. Through this to make 

possible, the improvement in school practices for including all students (Schuelka, 2018). So these practices 

provide greater opportunities for learning to students that have visual impairment (Colclasure, et.al, 2016). 

It is mostly occurred at school level (Cobley, 2018). The level of visual impairment differs in every 

students and can range from a minor visual to severe.  In some cases, students may only need minor 

adaptations in their education and sometime need more (Colclasure, et.al, 2016). Because, inclusive 

education give opportunity to all students in the same educational place (Cobley, 2018; Florian, Black-

Hawkins & Rouse, 2017). 

 

The current study was made an efforts by government of the Punjab for the inclusion of students with 

visual impairment in regular schools of the Punjab. The researcher collected the data from seven districts of 

the Punjab. So, the concluding remarks of my study are that all schools have provision of inclusive 

education services to students with mild to moderate level of special needs. According to the researcher, the 

present condition of schools for providing the inclusive education to students with special needs, especially 

students with visual impairment is not an ideal position. According to research findings, these schools are 

facing different challenges like insufficient training programs for teachers, inadequate funding for 

constricting building infrastructure, resources arrangement, lack of strategies for adaption in material and 

course content. 

 

In spite of all these problems, a reasonable ratio of schools are providing services of transport, uniforms, 

medical checkup, and filtered water, books, school and classroom layout according to their needs. These 

inclusive schools teachers have mode of instructions and seating arrangement according to student’s needs. 

These schools teachers have collaboration with their colleagues. Moreover, students without special needs 

are supportive with students with special needs.   
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Recommendations  
 

On the basis of the findings, following suggestion are made: 

 

1. The government must be arranged sufficient budget for proper implementation of IE at schools 

level. So that schools administrations can procure diagnostic and assistive devices, improve 

building infrastructure and purchase material. 

2. The government must be organized training sessions for professional development of school 

teaching staff on regular basis as well as non-teaching staff. 

3. The schools must be provided the counseling services to all students, including with special needs 

and without special needs on regular basis to create awareness about inclusive education. So that, 

they could cooperate each other. 

4. The government must be developed the institute through which adapted materials are provided to 

students with visual impairment on reasonable price. 
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