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  Abstract 

People learn foreign languages for different purposes and needs, and the language experts make their 

genuine efforts to innovate different teaching approaches and methods to make the learning process easier. 

Among these methodological innovations worldwide, Dogme teaching approach is a new one with its 

unique teaching precepts in unplugged ESL and EFL classes. This research concentrates on highlighting 

the impacts of applying the three basic principles of Dogme teaching approach to polish up the learners’ 

academic writing skills. Data was collected from the teacher’s notes that he organized in three groups 

according to these three principles after going through his class observations, problems and difficulties 

during a Dome ELT treatment program. Data was categorized and analyzed qualitatively to record the 

findings and results of the study. The results of applying the three core precepts to develop writing skills 

prove that these precepts can be applied to develop writing skills. Each of these precepts has its own 

pedagogical value to develop some specific language areas of writing skills, and it can be used for different 

teaching purposes. This study discussed these precepts describing their pros and cons for learning 

outcomes in academic writing classes and fill the research gaps. 

 

Keywords: Core Precepts of Dogme ELT, L2 Academic Writing, Pedagogical Implications. 

 
Introduction 
 

A large number of people around the world learn English language for different purposes, and they use 

different techniques to make their learning process more productive. Among these volunteer or non-

volunteer learners, the majority of learners are from the academic circle. To help these learners in their 

language learning process, the experts from different academic circles including educationists, linguistics, 

psychologists and the English language instructors redoubled their efforts so that they could successfully 

innovate effective techniques to help the learners and make this language learning process easier and faster. 

They introduced different ways, methods, techniques and models to teach foreign languages. Similarly, 

some of these experts focused on improving academic writing skills of the learners at different levels 

through different methods and techniques. Despite all such genuine efforts in the past, the researchers from 
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every corner of the world are trying their best to contribute and improve pedagogical performances of the 

language teachers. Among these considerable individual and group efforts, one prominent effort is known 

as a Dogme ELT Approach that focuses on teaching Second language (L2) in a natural way through 

meaningful conversation, self-designed teaching and learning materials according to the practical needs and 

interests of the learners. It creates the right learning conditions in which a learner can perform better after 

going through a language learning process that is also somewhat similar to the behaviorist reinforcement 

principles presented by B. F. Skinner. According to the authors of Teaching Unplugged, the three core 

principles of Dogme ELT provide a natural, conducive and effective learning environment of teaching 

language skills, but there are also some problems related to the pedagogical implications and challenges to 

apply these teaching unplugged principles to develop academic writing skills of the learners at different 

levels. This research study discussed the challenges and pedagogical implications of the three basic 

principles of Dogme language teaching techniques to strengthen the learners‟ L2 writing proficiency that 

can improve the language teachers‟ professional skills. 

 

Significance and Objectives of the Study 
 

Methods and techniques of teaching L2 academic writing have been one of the favorite and important fields 

for the language researchers because the traditional teaching methods were not proved so successful to 

teach L2 academic writing skills. Like many ELT researchers, Tarnopolsky (2000) emphasizes how 

important it is for EFL learners to make L2 teaching an enjoyable experience. Dogme ELT claims better 

learning outcomes through its three core precepts in a pleasant and natural learning environment. Many 

language teachers are applying the Dogme techniques to teach English for different purposes, but they are 

facing many pedagogical challenges to apply these techniques successfully for better learning outcomes. It 

is all because they do not have enough professional training and experience to teach in unplugged language 

classes. This research aims at understanding and highlighting the challenges and pedagogical implications 

related to the three basic Dogme teaching principles to improve L2 writing in an unplugged writing class 

and giving some practical solutions to these problems, so the language teachers can relish the challenges in 

their unplugged academic writing classes. 

 

Research Questions 
 

The study aims at exploring and highlighting the problems and issues related to the challenges and 

pedagogical implications in unplugged academic writing classes through the questions stated below. 

 

 What are the pedagogical implications and challenges of applying the three Dogme precepts to 

develop L2 academic writing skills? 

 How can the language teachers successfully address these pedagogical implications and challenges 

in their unplugged academic writing classes? 

 

Review of Literature 
 

Most of the educationists are interested in teaching methodologies related to ESL and EFL, and they have 

innovated different techniques and methods for effective teaching. The history of language teaching is 

decorated with many brand names; for example, Grammar Translation Method (GTM), Communicative 

Language Teaching (CLT), Task Based Language Teaching  (TBLT), Content Based Instruction (CBI), 

Audio-lingual Method (ALM), CALL, eclectic approach and many others (Rodgers, 2014). These teaching 

methods and approaches played an important role in different areas of ELT.  

 

Among the innovations in teaching methods and approaches, Dogme teaching technique is the one that 

claims to restore teaching to its former glory and shows better learning outcomes. Moreover, innovations in 

technology have also reconstructed the teachers‟ role in ELT classes (Javed, Tahir & Qadeer, 2019).Web-

based teaching and learning have also introduced many new ideas in the ELT world. Besides the 
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technology-assisted innovations in ELT circle, many genuine efforts have been made for effective teaching 

of L2 skills, and Dogme ELT is one of them that offers a natural learning environment in the unplugged 

ELT classes. 

 

A Danish filmmakers‟ group signed the “Dogme 95 Manifesto” refusing artificial modification of films. Its 

purpose was to bring filmmaking back to its simplest roots avoiding special effects and sensational plots. 

These Dogme principles were applied to ELT classes in which the prescribed textbooks, textbook-based 

videos lessons, practice activities and exam preparation CDs, word-lists and their meanings, online practice 

activities, course workbooks, instructors‟ manuals and some software packages are dominant fashion 

(Thornbury, 2000).  

 

In this way, this new teaching approach goes back to the film making principles through A Dogme for EFL. 

Another article “Dogme: Dancing in the dark” started an online discussion in which more than 300 

members posted about 7000 comments on the ELT issue (Thornbury, 2005). Some Dogme ELT principles 

became known from these discussions of the dogmetists. From these principles, three core precepts were 

formulated and introduced in ELT circle. These precepts, as stated by the authors, provide the bedrocks for 

Dogme teaching approach. These core precepts are (i) Dogme ELT Approach as conversation-driven, (ii) as 

materials-light (iii) as language emergent. This modern teaching approach also shares many of its 

characteristics with CLT, TBLT and many other approaches and methods of ELT (Zakime, 2018), and it 

provides a natural learning environment according to human learning psychology.  

 

Dogme Approach has many similarities with other ELT approaches and methods, and it is taken as a 

combination of different ELT approaches, but it is also considered as a reinvention the pedagogical wheel 

which caused its nomination for 2010 British Council award. Many ELT researchers successfully tried 

Dogme Approach in different ELT areas. Sherriff (2012) entered into a stimulating discussion about 20 

unplugged teaching steps and their demonstration by Meddings. Xerri (2012) studied the principles of 

interaction and language emerging to prepare the students for examination.  

 

Bryndal (2014) found out that the learners appreciated their Dogme ELT lessons more than the traditional 

ones. Rahul (2015) also liked teaching English according to the learners‟ needs without the prescribed 

course contents. Furthermore, many other researchers like Bekaryan (2016), Coskun (2017), Rion, 

Kakamad, & Fatah, (2018), Sarani, A. & Malmir, A. (2019) and Marashi et al. (2020) also believe in the 

positive impacts of a Dogme treatment program. Stones (2018) recorded the impacts of Dogme teaching 

techniques for IELTS essay writing. Miura (2020) has recently written an article in favor of Dogme ELT 

teaching techniques and asserted that it is one of the most relevant teaching approach during the current 

COVID-19 situation.  

 

The teachers and learners can study successfully and effectively using these three core precepts of Dogme 

ELT. This modern approach persuades teachers to have a careful lesson planning, though there is no formal 

lesson planning in Dogme teaching, and be the active participants in their unplugged ELT classes. The 

shirkers and lazy teachers cannot do well in their unplugged classes. This study was done to explore and 

highlight the pedagogical implications and challenges of teaching L2 academic writing skills with the help 

of three core precepts of Dogme ELT.  

 

The study will highlight another scholarly path way for the researchers and language instructors to 

understand these pedagogical implications of L2 academic writing skills and perform skillfully in their 

writing classes. This research study will professionally develop the language teachers to show better 

learning outcomes in their academic writing classes. The following triangular figure helps to understand the 

three core language teaching principles of Dogme ELT techniques. These teaching principles are: 

conversation-driven, material-light and emergent language, and they help to develop different areas and 

skills of L2 including the academic writing skills.  
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Figure 1. Three Core Precepts of Dogme ELT 

 

Research Participants and Methodology 

 

The learners in this process essay writing class were the second-year students of intermediate level who 

were from different colleges of Faisalabad, but they were the classmates in this private evening 

college/academy. There were only 20 students in the 2
nd

 year class, and the whole class of twenty students 

was selected as research participants of this action research. The researcher followed a well-focused plan 

and collected data by observing the learners‟ class activities and taking notes on the difficulties and 

challenges that he encountered during his Dogme teaching treatment program of L2 academic writing. This 

study focused only on the challenges related to pedagogical implications while teaching L2 opinion essay 

writing to intermediate level Pakistani students in an unplugged writing class. These pedagogical 

implications and challenges were observed and highlighted in the light of Dogme principles of material-

light, conversation-driven, emergence of language and some other important related techniques as 

discussed by the authors in Teaching Unplugged. 

 

Data Analysis  

 

The researcher‟s class observations and the notes taken during a Dogme ELT treatment program of L2 

opinion essay writing were the main source of this primary data. The data was classified under the headings 

of the three core Dogme language teaching principles and was analyzed in qualitative form only. It focused 

on understanding the impacts of these three core precepts on teaching opinion essay writing skills and the 

pedagogical challenges in the unplugged academic writing class. The researcher also tried different 

techniques to resolve the problems that he encountered in his L2 academic writing class and made the best 

use of these three core precepts to develop L2 academic essay writing skills. These three teaching principles 

have been analyzed, discussed and evaluated to explore their impacts on L2 opinion essay writing skills. 

Therefore, the critical analysis and discussion on the practical applications of these three core precepts to 

improve the opinion essay writing skills of the learners and the real problems in a real teaching situation 

can help the language teachers to develop their professional skills. It can also help the researchers to 

conduct further studies on different topic in different contexts and perspectives in the light of these core 

precepts of Dogme ELT.    

 

Dogme ELT is conversation-driven 

 

This is the first Dogme teaching principle that focuses on teaching language by meaningful conversation. 

Conversation is a key to language development, the exchange of thoughts and ideas by listening to each 

other while observing facial and body expressions. We need to communicate clearly to avoid 

Dogme ELT 
Approach is 
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misunderstandings that can cause hurt, anger, resentment and confusion. Conversation is one of the most 

important things that bounds the human beings to establish social connections and relationships. People of 

different ages, sex, cultures and social status learn by conversation and further develop by meaningful 

conversation, and this learning process through meaningful conversation continues throughout their lives. 

The students also develop their language of a particular area or topic by using lexical choices and grammar 

structures best suited to that particular area of study because they keep discussing the topics, without any 

preplanning, until they fully understand the topic and its different educational, social, economic and 

religious aspects in some particular contexts. They do not use the textbook language because the teacher 

and the learners in unplugged language classes are not the textbook-slave; the teachers and the students use 

natural and real language of a specific topic while discussing a topic in the class. Learning language by 

conversation is a natural way of learning a language that all the human beings follow. It is unnatural to 

move from grammatical accuracy to conversational fluency; it is completely an opposite direction from the 

naturalistic way of language learning. Conversation is also a discourse that is constructed by joint efforts of 

the teachers and the students in a real situation while discussing a topic in some particular contexts. 

Someone can say that it seems true to improve learners‟ speaking skill, but it does not seem true to teach 

writing skills, but it is not so as experienced during this Dogme teaching treatment. If the learners can 

develop their speaking skills by going through the process of conversation-driven, and they can memorize 

hundreds of nouns, adjectives, adverbs etc. and their correct use in everyday language, why cannot they 

understand and memorize the academic writing rules and techniques to develop their writing skills by going 

through the same process? 

 

The researcher experienced the impacts and benefits of Dogme conversation-driven principle throughout 

his teaching treatment program and found it very effective in his L2 academic writing class. It made the 

learning of complicated and boring rules interesting and fun, so the learners enjoy learning through 

different activities and meaningful conversation. It motivated the learners a lot because they liked talking in 

the class about anything, and learning through meaningful conversation made them excited, so the principle 

of conversation-driven made them learn many difficult things without making intentional efforts to learn. 

By learning through meaningful conversation in the unplugged classes, they can memorize the complicated 

writing rules and techniques that will improve their skills and make it easy for them to write effectively. 

They memorize all the important rules and terms used in writing skills in the same manner as they 

memorize people‟s names and relationships, their home and business addresses, their twelve to fourteen 

digits of phone numbers as well as some recipes of their favorite food. This teaching and learning technique 

makes the students learn while they do not know that they are learning, and it makes them memorize most 

of the complicated rules while they do not know that they are memorizing something. In an academic 

writing class, the learners need some focused practice to apply the writing techniques and skills that they 

have learnt by the meaningful class conversation. The teachers can do it effectively by creating the right 

learning and practicing conditions in the classrooms and giving the learners well-organised activities to 

practice writing rules and techniques one by one before they apply them as a whole. 

 

The teacher can make the rules and terms of writing skills easily understandable by starting a conversation 

with the learners about the importance and correct use of topic sentences in paragraph writing, writing topic 

sentences with better controlling ideas, good or bad topic sentences, creating paragraph unity by using 

cohesive devices and finally writing the concluding sentences of paragraphs according to the topic 

sentences and the kinds of paragraphs. The teacher can take this conversation to the next level of opinion 

essay writing by talking about writing better hooks, its purpose and techniques and the thesis statements of 

the essays. Then he can talk about linking the topics of the paragraphs with the main idea in the thesis 

statement, writing a strong counter argument, a logical refutation as well as the concluding paragraphs. The 

teachers and the students can talk freely, without any hesitation, about everything that they did not 

understand, and so Dogme ELT promotes socialization in the unplugged language classes. The students are 

asked to write an essay in small groups while discussing different writing rules. In this way, they can verify 

the correct use of these writing rules and techniques while they are writing and discussing at the same time. 

After finishing their essay writing in groups, they can discuss it again with other students and ask for their 

feedback. Finally, they can show it to the teacher for corrective feedback before writing the final draft. 
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During the teaching and learning process of writing skills, a major problem is to keep the students on the 

right track during the topic discussions in the class because most of the students interestingly talk about the 

writing skills for a few minutes. After discussing a topic for a few minutes, they start talking about their 

daily lives, friends, parties, families and some social or religious events and so on. It seems a difficult thing 

to control the students in an unplugged language class because the teacher himself allows the students to 

discuss different topics according to teaching principles of Dogme ELT. It does not make sense if he asks 

the learners stop talking. Anyhow, it is not a big issue as the teacher can resolve it by chatting with the 

students while moving around them in the class; this will keep them on the right track as the research used 

to do in his class successfully. The teacher can also ask some yes/no, true/false and short questions while 

moving around the class and let the students ask such questions in the same manner. He can also sit with 

each group in the class for a few minutes to answer their specific questions, and it will keep them active as 

well as relevant to the topic; they do not and cannot change the topic. The learners are asked to write some 

important questions for the other groups in the class, and so they discuss the topic and try to write good 

questions for the other students. If their questions are good, they feel and show a sense of superiority in the 

class. The researcher himself experienced all the above-mentioned techniques in his writing class. That is 

why, he can confirm that the conversation-driven principle of teaching academic writing is very effective 

and successful in an unplugged language class, and its benefits and learning outcomes are far better than 

that of a traditional language class. It saves the extra efforts of the learners and helps them memorize their 

lessons or topics through focused and meaningful conversation in the unplugged language class. Moreover, 

the first Dogme ELT principle of conversation-driven is surely according to the human nature and 

psychology of learning different things in everyday life, and the learning of academic writing skills can be 

one of them. Conversation-driven has its positive psychological impacts on the learners including learning 

motivation and learning speed, and they perform well at different levels and show better learning outcomes 

to develop their academic writing skills.   

 

Dogme ELT as a Material-light 

 

This is the second Dogme teaching principle that recommends teaching without published materials in the 

unplugged language class because most of the published materials do not serve the purpose of language 

teaching. The course-driven ELT practitioners and supporters believe that a coursebook provides a specific 

route map for both teachers and learners making it possible for them to look ahead to what will be done in a 

lesson as well as to look back on what has been done successfully. On the contrary, Dogme teaching 

approach does believe that the coursebooks give a lot of information to the learners on different topics, but 

the learners may not need that information to learn a language. The learners have to make efforts to 

understand and digest most of that information for nothing. It may cause to waste a lot of time and energy, 

but these published materials do not teach language as a whole in a natural way according to the human 

learning psychology; they teach language from parts to whole. Most of the students can successfully 

complete the learning activities in the textbooks; they can answer all the questions asked by the teachers in 

the class, but they cannot use the language as a whole for effective spoken and written communication 

purposes. Moreover, the coursebooks also promote foreign culture, and they do not support learners‟ L1 

and their culture. The course contents in the language class take most of the learners‟ time and efforts, and 

the colorful sight scenes and photos distract the students‟ attention, and so a little time is devoted to 

meaningful interaction between the teacher and the students that means a little learning despite hard 

working. That is why, the authors insisted on keeping the textbooks away from the language classes and 

stresses on teaching a language in a natural learning environment that an unplugged language class.  

 

The researcher experienced the benefits of Dogme material-light principle throughout his teaching 

treatment program, and found it very effective and productive in his L2 writing classes. The learners were 

over motivated and over excited when they came to their writing classes without having a coursebook 

loaded with many difficult learning activities, a workbook, a CD and so on. The researcher found it as an 

effective psychological learning hook to treat the language learners because it made them excited, over 

active and increased their level of motivation to do different activities in an unplugged writing class. 

Without having a prescribed coursebook in their hands, the learners thought of learning academic writing 
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skills as an easy job to do in the class. Most of the learners take it as a fun, and so they learn fast because 

they think they are not studying and learning.   

 

Academic writing is mostly a boring and difficult thing to do for the learners, but keeping a prescribed 

textbook away from the class made academic writing interesting and fun for the learners. A friendly class 

environment and freedom to select the learning topics in the classroom built the confidence of the learners 

and the learning process became more productive. They were free to choose and use the learning activities 

from the handouts that the researcher designed for them. They could even redesign those learning activities 

and skip some parts of those activities as they liked according to the situation and level of the learners. The 

teachers can guide the learners to design some learning activities using the information that they received 

through the meaningful class conversation. They can easily memorize and understand the difficult topics by 

creating and designing different activities from the learning materials including sentence matching, true and 

false, MCQs, fill in the blanks, sentence completion and short answers of the questions. The researcher 

tried and experienced most of these practice activities in the class and found them very effective. They save 

teachers‟ and learners‟ time as well as make the learning process easier, faster and more productive because 

the learners are self-motivated and active in the unplugged language class. Therefore, the researcher 

confirms that the material-light Dogme teaching principle is very effective and successful in an academic 

writing class, and its benefits and learning outcomes are far better than that of a traditional language class. 

 

Dogme ELT is Language Emergent 

 

This is the third Dogme ELT principle that has much criticism on it. Even the teachers are often nervous 

about the consequences of their students‟ learning. „How can I ensure that they learn anything?‟ and „Will I 

cover the syllabus?‟ are the types of questions that show the teachers‟ concerns. To counter such concerns, 

the Dogme proponents positively argue „If the learners are supplied with optimal conditions for language 

use…their learning capacities will be activated, and language – rather than being acquired – will emerge.‟ 

Though this principle works well if the teacher‟s focus is on developing speaking skills, yet it can be 

effectively applied in academic writing classes as the researcher experienced in his academic writing class. 

In the curriculum and syllabus designing, the focus of designers, teachers and learners is on appropriateness 

in a given context (Azam & Saleem, 2019), and Dogme ELT creates such teaching and learning contexts 

naturally. Because of context creating in a natural learning environment, there is no need of making a list of 

words, phrases, idioms and select some grammar structures before you start writing on a topic.  

 

Whenever the students are asked to write an essay on a given topic, their first and foremost concern, in the 

traditional language classes, is to collect the relevant information on the topic and select suitable 

vocabulary to express their thoughts effectively. When the teachers and the students start discussing or 

writing an essay, the language that is suitable for the proper expressions of thoughts on the topic will 

emerge naturally; learning will take care of itself. Many suitable words and grammar structures come to the 

writer when he or she starts writing. It is the writer‟s discretion to choose what he or she wants to use in a 

particular context to convey some particular meanings. Thoughts, topics of discussion and the writer‟s 

mood bring suitable words and structures with them. The writer has to put them on the paper skillfully to 

compose a good piece of writing just as a mechanic assembles a motor bike or any other complicated 

machine. The most important thing for the teacher is to create the right learning conditions, focus on the 

topic for suitable feedback and let the learners freely share their ideas on the topic – language will emerge 

naturally.  

 

When a professor, a doctor, an engineer, a lawyer or a mechanic talks about anything related to his 

particular field, the suitable words or grammar structures come to them naturally; they just choose and use. 

It also seems that a theory of language and a theory of learning have common grounds, and they suggest 

that language is an emergent phenomenon that is driven by massive language exposure and use in different 

contexts and perspectives. This is the same idea that Dogme ELT called language emergent. 
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Findings 
 

The present research tried to explore the impacts of the three basic Dogme teaching principles in an 

unplugged academic writing class. Based on the data collected through the teacher‟s personal experience in 

the writing class, class observations and teacher‟s class notes during an action research class, the study 

came to the findings as stated below: 

 

a) The three core precepts of Dogme teaching techniques are very effective to develop the learners‟ L2 

academic writing skills. Each of these principles has its own impacts on developing a specific area of 

academic writing skills.  

b) The first principle to teach writing skills by meaningful class conversation develops the learners‟ 

understanding of the subject as well as helps them memorize the writing rules and techniques 

without extra efforts. The learners memorize most of the things without intentional memorizing 

during the meaningful conversation in the unplugged class. The meaningful class conversation also 

develops the learning motivation; boost the learners‟ self-confidence and understanding of the 

subject as well as a better level of socialization among the teachers and the students that also 

enhance learners‟ writing skills. 

c) The second principle of coming to the writing classes to learn without using the prescribed 

coursebooks and modern technology make the learners psychologically active and energetic because 

they feel that they are not the content-slaves. Being in an English writing class without a coursebook 

does motivate the students, make them creative, mentally and physically active because they think 

that they come to their classes for fun, but they do learn and memorize many things unintentionally.  

d) The third principle also makes the learners motivated and creative because the teachers and the 

students helped themselves to choose language from their own language storehouses and use this 

language in a new learning context and perspective to perform different learning tasks in the class 

and develop their academic writing skills. 

e) These core principles of Dogme ELT make the process of language learning easier, faster and more 

effective because the students learn in a natural learning environment as this action research proved. 

f) Language learning process with the help of Dogme ELT principles is a natural way that creates the 

right learning conditions to learn and develop different language skills including opinion essay 

writing skills. 

 

Conclusion and Pedagogical Implications 
 

The present action research tried to explore the impacts of three core precepts of Dogme ELT to develop 

skills of opinion essay writing at intermediate level. The treatment through the basic Dogme ELT principles 

inspired the learners of this action research class, and they proved their better understanding of writing 

skills. Each of these core principles helps to develop different areas of academic writing. These principles 

can be applied as a whole or one by one; they can be used according to the teaching objectives, learners‟ 

needs, interests, levels and the classroom situations. Therefore, the core precepts of Dogme ELT proved 

themselves more effective and more result oriented than the traditional teaching methods used in most of 

our educational institutes, and they do help to develop academic essay writing skills of the students in a 

natural learning environment.  
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