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  Abstract 

The use of information technology has brought about a great improvement in the field of teaching and 

learning English which enables the users to study independently, and get instant feedback and correction. 

The purpose of this study was to explore the teacher’s attitude toward the use of information technology in 

learning English as a foreign language (EFL) through Technology acceptance model (TAM). The 

quantitative research design was used to achieve the objective of the study. A sample of 100 English 

language teachers was selected through multistage sampling technique. The TAM model was validated by 

using hierarchical regression analysis. The results showed perceived ease of using IT mediated through 

perceived usefulness of IT in teaching EFL significantly affect the attitude towards IT in teaching EFL 

(Total effect = 0.357, p < 0.001). However, the direct effect of perceived ease of use was found non-

significant in this mediation. Government, institutions, and language labs should be developed properly in 

public universities so that students may learn to operate technological tools for their assistance in teaching 

EFL.  

 

Keywords: Information Technology, Perceived Usefulness, Perceived Ease of Use, University Teachers. 

 
Introduction 
 

Information and communication technology is being utilized for uplifting of modern styles of teaching and 

learning, it satisfies both visual and auditory senses of the students especially in language learning ( Abbas 

et al., 2020a; Shyamlee, 2012). It  involves the learners in various activities concerned to English language 

learning which was called as CALL approach (Dudeney, 2008). In this digital age, everyone has frequent 

access to technological tools and internet. Internet has become a constructive source to get authentic 

knowledge which termed as E-Learning (Hismanoglu, 2012). Through another source of internet, Web 2.0 

tool scholars learn dynamic styles of learning English (Grecia, 2013). These tools provide digital 

playground where learners prefer doing rather than just knowing (Ozad, 2004). Technological playground 

provides independent as well as collaborative learning by sharing authentic material (Kuo, 2008).  

 

English language is the language of communication in the social context and language of imparting 

education. It is the key to success to higher education and well-paid jobs in the current scenario of 

globalization. That is why teachers and as well as learners should give equal value to increase their 
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competency of the English language and use of technology. This will bring an enduring modification in the 

performance of the teachers (Lakkonen, 2011). In the current standards of the pedagogy, the teaching 

methods for English include use of techniques, technological tools. In many countries, English is taught as 

the second language or foreign language, so that students may meet the international merits (Bista, 2011), 

same is the case with Pakistan. Pakistan‟s education system also focuses to promote English language to 

build the international relationship in order to be compatible with higher education in first world countries, 

and ultimately broaden the opportunities in the job market nationally and internationally (Ahmad et al., 

2007). Such target is not possible without rich and effective usage of information technology in teaching 

especially for English as foreign language (EFL).  

 

The main focus of TEFL
1
 is just to make the learners‟ language proficiency in their practical life. To fulfil 

this purpose the technology based trained English teachers are very essential. Another important thing is 

teacher-student ratio, i.e., that there should be 20 to 25 students in language learning classrooms to get 

better results. On contrary, the on-ground reality is that in public sector higher education institutions, the 

ratio is one teacher for 50 to 60 students in the class. In addition, the classrooms don‟t have the proper tools 

as computers, multimedia, audio cassette players to use in audio and visual practices. Without these 

resources, the language proficiency can‟t be groomed well. 

 

“Teachers are the key element, as they are the interface and mediator between learning and 

curricular requirements. Bringing personal learning environment to educational institutions 

requires building on teacher experience and on sound pedagogical principles on the one hand, and 

sufficient support, resourcing and flexibility from the institution, on the other” (Laakkonen, 2011, p. 

10). 

 
Teacher‟s interference in students‟ learning practices plays a guiding role. If this guidance is accompanied 

with technology-based activities then it will enhance learners‟ language competence. Teachers help the 

learners to become independent by using technology, it keeps them motivate to learn English grammar, 

meaning, pronunciation, and spoken by using digital dictionaries etc (Al-Awabdeh, 2014). To accept the 

use of technology-based devices in learning plays a significant role i.e., attitude, beliefs, and acceptance 

(Wood, 2011).  

 

Research is evident that technology-based language instruction is more effective as compare to classical-

delivered instruction (Zhao. 2003). Saqlain & Mehmood (2013) explored English language teachers‟ 

perception about the use of technology in language learning in Saudi Arabia. Three factors were studied: 

availability of resources, training to use technology, and to overcome technical hurdles to use technology in 

the classroom. Findings affirmed the teachers‟ willing to use technology in language teaching classrooms 

and their curiosity to use digital technology in teaching English. A teacher having knowledge of latest 

technologies usage in teaching can better motivate their students to be independent learners. Moreover, the 

use of web tools like, Youtube, google, online dictionaries and language learning soft wares are inescapable 

for the language classes to improve students‟ all four skill.  

 

Every method of language teaching follows its own technology-based requirements. Teachers who adopt 

grammar-translation method to teach language to their learners usually use writing board which is the 

common tool to communicate teacher-centered knowledge. Black-board/white-boards have been then 

followed by overhead projector which was an exciting teaching tool to involve the learners in learning 

things. In audio-lingual teaching method, tape-recorders, head-phones, and audio-labs were introduced in 

1970s. By using these devices students were engaged in drill and practice of language learning. Having 

deficiencies in audio-lingual method, in 80s and 90s another idea was introduced with the invention of 

internet and accessible to general users in late 90s or early years of new millennium 2000. The emerging 

trend of using information technology and communication (ICT) in communicative approach and computer 

                                                 
1
 Teaching English as Foreign Language 
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assisted language learning (CALL) in early 2010 and these days are mobile assisted language learning 

(Loewen et al., 2019, Shahzad & Abbas, 2018). Modern communicative language practice was possible 

only with the assistance of authentic materials through the use of internet and web pages. Only internet 

assisted computers were useful for getting start with authentic and live pieces of practice (Warschauer & 

Meskill, 2002). Therefore, today teachers are strived to take on new technology equipped strategies and 

methodologies to teach language and to make the content materials interesting in order to fulfill the 

learners‟ specific needs, goals, and future demands (Zhu, 2020; Loewen et al., 2019). 

 

Thus, it has been challenging for teachers to integrate technology in teaching and learning process because 

it demands high level cognitive competencies to operate technological devices. To introduce innovative 

learning styles by using technologies needs to pay attention to ICT embedded professional development 

and it is possible only if teachers and learners‟ needs are diagnosed (Hismanoglu, 2012). Thus, if user 

himself/herself perceives the usefulness of any device or technological tool then the elements of creativity 

and innovation further enhance the professional performance of teachers (Cakir, 2014).  

 

Therefore, this first objective of this research was to investigate the usage of information technology tools 

among the teachers teaching EFL. Further, the second research objective was to validate the technology 

acceptance model (TAM) for teacher‟s attitude toward the use of information technology for teaching 

English as a foreign language (EFL). 

 

Theoretical Framework 
 

Theoretical framework of the current study was based on the theory of Reasoned Action. Theory of 

Reasoned Action was introduced by Ajzen and Fishbein in 1980. This theory is established on the 

hypothesis that behavior is anticipated by involving the individual in particular circumstances and knowing 

his readiness to accept that object. The attitude of the individual is very important factor which is the result 

of that readiness (Fishbein & Ajzen, 1975). This theory is basically introduced in perspectives of Social 

Psychology (Social Cognitive Theory) that deals with the study of individual‟s behavior. Fishbein and 

Ajzen described that a user exhibits an intention to use technology before demonstrating the actual use of 

technology. This behavior, either negative or positive towards the actual use is determined by the external 

system that is the behavioral intention. This external system is associated with an individual‟s beliefs, 

objectives, and his own interest. The Technology Acceptance Model (TAM) presented by Talukder (2014) 

is based on the theory of reasoned action which is the best way to predict the user‟ actual intention to use 

technology  (Chutter, 2009). 

 

Technology Acceptance Model (TAM)  

 

TAM is a behavioral model that is introduced by Alfred Davies in 1980 to study the behavioral tendency 

toward the acceptance of technology (Zanjani, 2012). Technology Acceptance Model gained origin from 

the Theory of Reasoned Action presented by Ajzen and Fishbein in 1980. This shows the intention of the 

individual towards the acceptance of an object. Intension is further studied by two elements. One is 

concerned with the attitude of the individual that is the result of the behavior and other one is subjective 

norm that is the result of the individual‟s own setting (Ajzen & Fishbein, 1975). TAM model identifies the 

relationship among cognitive beliefs; attitude, perceived ease of use, and perceived usefulness. Approval of 

technology is very important for English language learners. Acceptance depends on the perceived 

usefulness and perceived ease of use of digital technology.  

 

Perceived ease of use is another factor for knowing the attitude of the users of technology, which can be 

defined as “the extent to which one believes using e-learning will be free of cognitive effort” (Park, 2009. 

p.152). Research found positive effect of perceived ease of use (PEU) on perceived usefulness (PU), that is, 

“more the users perceived to be enjoyable in using search engines, more they will perceive the usefulness of 

using search engines as tools for information searching” (Chen et al., 2013, p.113). The usefulness of 
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using technology heavily depends upon the competency of teachers who are supposed to use technology in 

teaching. Perceived usefulness (PU) was defined as, “the degree to which a person believes that using a 

particular system could enhance his or her job performance” (Davis, 1989, p. 321). 

 

TAM makes the perception that actual use of technology is the result of the individual‟s willingness to 

utilize technologies. Individual‟s readiness to use technology is affected by his attitude toward the use of 

technologies and usefulness of technology. Usefulness of technology effects perceived ease of use which 

takes toward the positive attitude toward the use of technology. Training and refresher courses are very 

essential to train the teachers and learners in technology usage (Amine et al., 2013). 

 

Attitude towards using the information technology 

 

Attitude is “the degree (of favour or disfavour) to which an individual believes that using a particular digital 

technology would enhance his or her language proficiency” (Saade, 2007). Attitude is actually the positive 

or negative response toward the usage of some technological device in learning of English language and 

this attitude can be measured by its frequency of usage on daily, weekly, and monthly usage. Frequency of 

technology usage makes the attitude clear whether the individuals accept the technology as tool or think it 

unnecessary (Malhotra, 1999). The Level of positive attitude of the users decreases when they lose interest 

in technology. To increase the interest in the technology, there should be focus to include some hard ware 

and software in the curriculum. This focus will get them ready to face the challenges of most up-to-date 

technology in coming era (Wong et al., 2013). So, the usefulness of technology is the result of positive 

attitude of teachers toward technology. Attitude is not only advantageous but it‟s essential component in 

preparing the future learners to welcome the latest technologies with keen interest to make their society 

more innovative to face the challenges of new world (Karadeniz, 2014). Therefore, teachers‟ belief and 

attitude towards accepting technology has a notable effect on the strategies which they use in language 

teaching process which is illustrated in Technology Acceptance Model below in figure 1. 

 

 
Figure 1:  Technology Acceptance Model (Davis, 1989) 

 

Methodology & Procedure  
 

The researcher adopted quantitative research method and survey technique was used to collect data. The 

population of the study was comprised of 26 public universities of Punjab (Pakistan) including all teachers 

teaching graduates of BS and MA English language. Multi stage sampling procedure was used: at first, 04 

universities (University of Sargodha, University of Gujarat, Government College University of Faisalabad, 

and Government College Women University Faisalabad) of public sector were selected through random 

sampling. At the second stage by using stratified sampling technique, 25% of the total teachers working in 
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the Department of English and all teachers teaching English teaching courses from Department of 

Education of four sampled universities were selected. Total 103 teachers were selected from four 

universities out of which three were not participated in survey. 

 

The questionnaire was based on three scales comprised of 36 items developed by Chutter (2009) measured 

on 7-points Likert‟s scale and demographic variables. To validate the questionnaire, pilot testing was 

conducted on 30 English Teachers randomly selected from University of Sargodha and University of 

Gujrat. Reliability was measured by Chronbach Alpha and items whose alpha values were lower than the 

standard value were removed from the questionnaire. The variable “Perceived ease of use” with 12 items 

attained α = 0.727, “Perceived Usefulness” with 10 items measured α = 0.836 and scale measuring 

“Attitude towards using IT” having 12 items calculated at α = 0.853.  

 

Results and Discussion 
 

The research objectives of the study were to investigate the usage of information technology tools among 

the teachers teaching EFL and to measure the effect of the perceived ease of use and perceived usefulness 

on the attitude of a teacher towards using the IT in teaching EFL, that is, validation of TAM. Therefore, to 

understand better the sample of the study, demographic profile was measured in the table 1.  

 

Table 1: Demographic profile of teachers regarding Digital Technology Usage 

Demographic variables Values 

Gender  

Male 35 (35%) 

Female 65 (65%) 

Experience   

Less than 5 years 57 (57%) 

5-10 years 32 (32%) 

10-15 years 11 (11%) 

Universities  

University of Sargodha 37 (37%) 

GC University Faisalabad 25 (26%) 

University of Gujarat 19 (19%) 

GCWU Faisalabad 19 (19%) 

Department  

English 86 (86%) 

Education 14 (14%) 

Designation  

Lecturer 52 (52%) 

Assistant professor 27 (27%) 

Associate professor 13 (13%) 

Professor 08 (08%) 

 

The frequencies and percentages of the demographic variables of the respondents‟ gender, their working 

experience, university, departments and their designations were presented in the table 1. There was total 

100 English language teachers who were participated in the study. Total 65 female and 35 male teachers 

were the participants in the current study, out of which 86% of the teachers were belonged to department of 

English and only 14% were from department of Education (14 English teachers were the 100% population 

of the departments of Education of the four sampled universities). Regarding the designation at which these 
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teachers were working, statistics showed that 52 were working as the lecturer, which is the half of the 

sample. Whereas, 27% were the assistant professor and 21% were associate professor and professor. 

 

In order to study the usage of information technology tools among the teachers teaching EFL, descriptive 

statistics of the teachers‟ prior knowledge of using IT tools and how frequent they were using IT tool in 

their teaching EFL, IT usage and its frequency were calculated in the table 2.  

 

Table 2.  IT usage among universities teachers during teaching EFL 

Information Technology Use  

Seminar/Diploma/workshop attended of 

Information Technology 
 

Yes 44 (44%) 

No 56 (56%) 

How Frequently you use information technology 

in class?  
 

Daily 16 (16%) 

Twice in a week 12 (12%) 

Once in a week 35 (35%) 

Occasionally in a semester  37 (37%) 

 

Mann-Whitney U Test 
 

H01: The distribution of the frequency of IT usage 

in teaching EFL is same across the categories of 

gender. 

U = 902.5; Z 

=1.797, p = 

0.078 

 

H02: The distribution of the frequency of usage in 

teaching EFL is same for workshop attendees and 

non-attendees. 

U = 1059; Z= -

1.27, p = 0.204 

 

For the question about any formal training of using information technology tools during teaching, out of 

total respondents, 44 teachers affirmed that they already had a seminar or workshop as compare to 56 

teachers who never attended any training for using IT for teaching. The next question was asked about the 

number of times that teachers use of IT tools during a semester. Only 16 % of the teachers responded that 

they were using IT tools in their classes on daily basis, while 47% of the respondents affirmed of using IT 

tools in weekly basis. However, 37% reported that they used IT in teaching EFL sometimes in whole 

semester.  

 

Furthermore, in order to verify whether there is any gender or training effect on the usage of IT tools, 

Mann-Whitney U test was run on the frequency of IT usage in semester. Though frequency of IT usage of 

Male teachers (Mdn = 2, Mean Rank = 57.21) during their teaching EFL were higher than those of female 

teachers (Mdn = 2, Mean Rank = 46.88), however, the Mann-Whitney test showed that this difference was 

not statistically significant at 5% level of significance, U (Nmale = 35, NFemale = 65) = 902.5, z = 1.797, p = 

0.078. Similarly, to investigate difference between the teachers who already attended any workshop or 

seminar regarding their information technology usage during teaching English as foreign language, the 

Mann-Whitney test was run. The results showed that there was no significant difference between the 

teachers of these two groups regarding their frequency of using IT in their teaching, U (NAttendee = 44, NNon-

attendee = 56) = 1059, z = 1.27, p = 0.204. 

 

At the next stage, to measure the second research objective of the current study, that is, validation of TAM 

model, Hierarchical regression was applied by adopting the Baron & Kenny (1986) four-steps method of 

measuring mediation effect. To proceed with regression, correlation coefficients among the three variables 
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“perceived ease of use (PEU)”, “Perceived usefulness (PU)” and the „Attitude towards using IT (A)” were 

computed in the table 3.  

 

Table 3: Descriptive statistics and Pearson‟s correlations coefficients among the variables 

 N Mean 
Std. 

Deviation 
PEU PU A 

Perceived Ease of 

use 

100 4.88 .716 1   

Perceived 

usefulness 

100 5.67 .853 .414
***

 1  

Attitude 100 5.75 0.894 .357
***

 .789
***

 1 

   *** p < 0.001 

 

As the scales were measured on 7-points, in which the neutral value of agreement was lied at point 4, 

therefore the mean greater than 4 indicated the positive agreement for all three variables. Further the 

correlation coefficient between the PEU (M = 4.88, SD = .716) and PU (M = 5.67, SD = .853) was found 

significantly positive (r = 0.414, p < 0.01). This result showed that if a teacher perceived ease of using IT 

increased then his perception about the usefulness of IT also raised significantly. Moreover, PEU also 

found significantly positive correlated with the variable “Attitude” (M = 5.75, SD = .894) towards IT usage 

(r = 0.357, p < 0.01), which means that when teachers feel ease for IT, their attitude or intention of using IT 

significantly increases. Likewise, the coefficient correlation between PEU and Attitude was also found 

significantly positive (r = 0.789, p < 0.01). At the next step, in order to investigate whether these significant 

correlation coefficients could lead to the significant prediction as well, the three linear regression models 

were run in table 4. 

 

Table 4. linear Regression models of predicting Teachers‟ attitude and PU by PEU 

 

 

Unstand 

Coefficients 

Stand. 

Coeff   

  

Outcome 

variables 
Model B 

Std. 

Error 
Beta t R R

2
 F 

Attitude 1 Constant 42.953 6.973  6.160    

PEU .446 .118 .357 3.782*** .357 .127 14.305*** 

Attitude 2 (Constant) 12.871 4.474  2.877    

 PU .991 .078 .789 12.697*** .789 .622 161.226*** 

Perceived 

Usefulness 

3 (Constant) 32.582 5.405  6.028    

PEU .411 .091 .414 4.503*** .414 .171 20.281*** 

 

For Model PEU-A, the linear regression was applied to measure the effect of „PEU” on the “Attitude” and 

found the model significant (F (1, 98) = 14. 305, p < .001). The regression coefficient (B = 0.446, p < 

0.001) indicated that increase in one unit of PEU, increased significantly 0.446 units in teachers‟ attitude 

towards using IT tools in teaching EFL. In addition, the value of R
2
 (0.127) indicated that PEU explained a 

significant amount of variance in Attitude.  Further, in the next linear model PU-A, perceived usefulness 

also explained a significant variance in „Attitude” (F (1, 98) = 161. 226, p < .001, R
2
 = 0.789). The 

regression coefficient (B = 0.991, p < 0.001) showed that if teacher‟s perceived usefulness increased by one 

unit, his attitude towards using IT increased 0.789 units. In the third linear model PEU-PU, significant F-

ratio indicated that PEU significantly predicted the PU (F (1, 99) = 20. 281, p < .001, R
2
 = 0.171). The 

value of R
2
 demonstrated that PEU explained 17% of variation in the PU. In addition, the significant 

regression coefficient (B = 0.411, p < 0.001) indicated that an increase of one unit of PEU, corresponded on 

average an increase of 0.411 units in PU. These results confirmed that perceived ease of IT use among the 

teachers significantly affect their perceived usefulness and their intention to use IT while teach EFL.  



 

 

 

 

 

ISSN 2309-0081                             Abbas, Tanveer & Khurshid (2021) 

 
303 

I 

 

  www.irss.academyirmbr.com                                       March 2021 

 International Review of Social Sciences                Vol. 9 Issue.3 
 

 

R 
S  
S 

Though the prime predictor “Perceived Ease of use” and mediator “Perceived usefulness” were found 

significantly predict the resultant variable “Attitude”, however, it was not sufficient evidence of significant 

effect of mediator on the relationship between the predictor and outcome variable. Therefore, in the next 

step, the mediation was measured in the hierarchical regression model in table 5. 

 

Table 5. Hierarchical Regression of Perceived Usefulness as mediator between perceived ease of use & 

Attitude 

Model 

Unstandardized 

Coefficients 

Standard. 

Coefficients 
t Sig. Collinearity Statistics 

B Std. Error Beta   Tolerance VIF 

1 (Constant) 42.953 6.973  6.160 .000   

Perceived Ease .446 .118 .357 3.782 .000 1.000 1.000 

 R
2 

.127       

 F 14.305    .000   

 Δ R
2
 .127       

2 (Constant) 11.274 5.393  2.090 .039   

Perceived Ease .046 .086 .037 .535 .594 .829 1.207 

Perceived 

Usefulness 

.214 .086 
.773 

11.294 .000 .829 1.207 

 R
2
 .623       

 F 80.168    .000   

 Δ R
2
 .496       

Dependent Variable: Attitude 

 

The assumption of collinearity for the hierarchical regression were measured in terms of the tolerance and 

VIF values of the model. The acceptable range for the tolerance of the model associated with the 

independent variable must be greater than 0.4 (Abbas et al., 2020b; Weisburd & Britt, 2007; Allison, 1990), 

while the acceptable value for the Variance Inflation Factor (VIF) statistic must be less than 5 (Field, 2013). 

Here for both models 1 (Tolerance = 1, VIF = 1) and 2 (Tolerance = 0.829, VIF = 1.207), the Tolerance and 

VIF statistic are enough to prove that there was no multicollinearity found in the variables.  

 

For the model-1 with “Perceived Ease of use IT” as causal variable, the ANOVA results indicated that the 

regression model was found significant (F (1, 98) = 14.305, p < .001). In addition, the “R
2
” which explains 

the variation in this linear model, here for “Perceived Ease of use IT” as the only predictor, it was found 

0.127 (R = .357). It showed that perceived ease of using IT generated 12.7% of the variation in the variable 

“Attitude towards using IT‟ in teaching EFL. 

 

Next to study the effect of PEU on the attitude, the regression coefficient was studied. The standardized 

regression coefficient Beta showed that PEU exerted statistically significant positive effect on the attitude 

(β = 0.357, t = 3.782; p < 0.001).  

 

Further, In the hierarchical model-2 with the addition of “Perceived usefulness of IT”, in the next step of 

model-1, as a mediating variable, this regression model was also found significant (F (2, 97) = 80.168, p < 

.001). In addition, the “R
2
” value was also increased to 0.623 (R = .789). It showed that perceived 

usefulness of IT when added as mediator with perceived ease of use IT generated 62.3% of the variation in 

the outcome variable “Attitude towards using IT‟ in teaching EFL. This increase in the R
2
 values from 

0.127 to 0.623 also affirmed that model has improved further. Moreover, by exploring the standardized 

regression coefficients, PEU in case of mediation did not appeared to have significant effect on Attitude (β 

= 0.037, t = 0.535; p = 0.594). However, “Perceived usefulness” was found to have significant positive 

effect on the attitude (β = 0.628, t = 10.966; p < 0.001). These results showed that with the mediation of 
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“perceived usefulness” the direct effect of “Perceived ease of use” became non-significant which was 

enough to prove that there was full mediation in the model-2. Lastly, to measure the indirect effect of PEU 

on the “Attitude”, the regression coefficient (β1 = .414) of PEU on PU and the regression coefficient (β2 = 

.773) of PEU on PU in mediation were multiplied, that is,  

 

Indirect Effect = β1 x β2 = 0.414 x 0.773 = 0.320.  p < 0.001 

As, Total Effect = Direct Effect + Indirect Effect = β3 + β1 x β2,  

Therefore, Total effect = 0.037 + 0.32 = 0.357, p < 0.001. 

 

This full mediation was verified through the Sobel‟s test
2
 (Sobel, 1982). The Sobel‟s statistic = 4.256 (S.E 

= 0.0957) was found significant at p <.001, hence proving the significant mediation of perceived usefulness 

for developing the attitude towards using information technology during teaching EFL. 

 

Conclusion and Recommendations 
 

The research study was aimed to validate the TAM model for teaching English as a foreign language. The 

results revealed that university teachers reported overall positive attitude toward the usage of information 

technology in learning English. Results indicated that majority of participants were found to use 

information technology tools as a teaching aid for teaching EFL. The most frequently used IT tool were 

computer, mobiles and multimedia. Teachers mostly used power point, digital dictionary and digital library 

during teaching. These results were found aligned with the earlier studies of Loewen et al., 2019 and 

Shahzad & Abbas, 2018. Regarding frequency of using these tools and softwares, it was found that half of 

teachers were using these tools regularly while remaining half of them reported occasional use of IT for 

teaching English. However, no significant differences were found on the basis of gender, already training of 

IT usage, and the frequency of IT usage. The possible reason for such results may be the lack of properly 

furnished language labs, provision of digital accessories and particularly sub-standard devices used to teach 

EFL as the availability of IT resources causes the users‟ perceived joy of usage and usefulness of IT as 

stated by Chen et al. 2013. Therefore, on contrary, the scarcity of IT facilities ultimately become the reason 

in developing a sense of unease in using IT tools and thence lack of perceived usefulness of IT among the 

teacher. Moreover, for the validation of technology acceptance model, significant positive correlation 

coefficients among the three variables proved that perceived usefulness and perceived ease of use IT 

significantly enhance the teacher‟s attitude to use information technology during their teaching EFL. It 

showed participants who had positive perceived ease of use also had perceived usefulness of information 

technology for their teaching, and in result, this perceived ease of use of IT was also found to be 

significantly correlated with the attitude towards usage of information technology during teaching. 

Similarly, perceived usefulness was also significantly increased the teacher‟s intention to use the IT in their 

teaching EFL. Further, the significant linear regression results verified it too. Hierarchical regression results 

for the validation of TAM model showed that perceived ease of using IT mediated through perceived 

usefulness of IT in teaching EFL significantly affect the attitude towards IT in teaching EFL. These results 

ensured the validation of the TAM philosophy as stated by Davis, 1989, however, the direct effect of 

perceived ease of use was found non-significant in this mediation. 

 

The respondents believed that digital environment is full of authentic teaching and learning. The teachers 

should pe equipped adequately with the IT tools keeping in view the global vision 2030, so they may cope 

with the unexpected situations like pandemic Covid-19. Coming decades may demand for total virtual 

classroom teachings, thus teachers as users can have rich learning practices to enhance their personal 

English language communication skills as well. Hence by developing the teacher‟s personal intention to use 

Blogs, websites, digital dictionaries and libraries, power point, Microsoft word, and language learning webs 

may be very helpful for developing teaching EFL. 

 

                                                 
2
 Web calculator was used from http://quantpsy.org/sobel/sobel.htm 

http://quantpsy.org/sobel/sobel.htm
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The result of this study indicated that information technology embedded teachers‟ training programs are 

very essential to make the forthcoming teachers more certain in using innovative digital technology. 

Therefore, to improve teacher‟s intention to use IT in their teaching, it is suggested that technologically 

equipped language labs should be developed in public universities so that teachers may feal easy and 

become effective to operate technological tools for their assistance in teaching EFL. Because to meet the 

international standards, it is the dire need to increase the digital literacy among the teachers, particularly the 

teachers teaching languages.  
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