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  Abstract 

The education system is one of the major pillars of a country, while teachers are the backbone of the same, 

therefore a country that developed a good system of teacher education and had demonstrated some model 

practices would be good to observe and evaluate their practices. Such practices could be adapted after 

deliberation with local experts. The major objective of the study is to understand the adaptable strategies 

necessary for improving the teacher training practices in developing countries. The sensitivity of the roles 

and responsibilities, demonstration of ethical practices, amendments in curricula, need assessment and 

identification of learning disabilities are some considerable elements. 

 

Keywords: Teacher Education, System, Roles, Responsibilities. 

 
Introduction 

 
The roles of teacher are multiple ranged from resource planner to professional practitioner; motivator to 

assessor; instructor to facilitator, (Ormrod, 1990) in all these roles the nature of responsibility is different 

because the demands and obligations are contrasting (Corbett, 2017). The teaching profession is a noble 

profession therefore the boundaries of this profession are dynamic and sometimes culturally defined too 

(Keiler, 2018), but at the same time decorum of the profession is similar across the world because of the 

identical goals i.e enhancing and improving the knowledge and skills of the learners.  

 

The roles of the teachers never been similar rather changing with the changing needs and demands of the 

era so the standards of performance are also changing across the world (Teachers’ Standards, 2013).The 

teacher education and teaching standards are exclusive set by the executive agencies and professional 

bodies e.g. in UK, professional standards developed by Education and Training Foundation (ETF) are 

followed while in Pakistan (National professional standards for teachers (NPSTs) had been set by policy 

and planning wing, Ministry of Education (2009). The teacher education system is responsible to maintain 

the set standards while teacher training departments/ institutes are playing vital role to achieve the targets.  
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The teacher education standards of developed countries are simple and they are successful in to maintain 

the standards by using the strategic approaches but the situation in developing countries is vice versa 

(Gravells and Simpson, 2010). The developing countries like Pakistan are struggling to achieve goals set in 

the policy and standards of teacher education are degrading because apart of the provision of clear goals the 

performance is not improving. 

 

It is judicious to learn the lessons from successful systems. Therefore, the objective of this study is to 

explore the standards of teacher in UK and to get a prudence which could be helpful to bridge the gap 

between goals and practice of teacher training.  

 

The ETF standards of UK are divided into three majors i.e. Professional knowledge, skills, and Values. 

These are further subdivided into twenty plugs which are designed to provide the clear parameters to the 

teacher training institutes and mentors who are supporting teacher education. The values standard 

encompassing the ethical concerns regarding teachers own practice and abilities to inspire the learners by 

creative approach in compliance with diversity and inclusion. The professional knowledge standards 

provide the advices to update the knowledge and build research-based evidences to support learned 

practices and application of effective practice while a major stress is on improving the basic knowledge of 

the learners specifically the English and Mathematics. Another major concern of ETF standards is about the 

professional skills i.e. building a positive relationship with diverse learners, motivation, lesson planning and 

integration of technology in the lessons in perseverance of safety and dignity of the learners. (A report on 

teacher responsibilities, 2018).   

 

All standards are connected to roles while all roles are linked with legislations e.g. Disability 

Discrimination Act, (DDA), Special Education Needs (SEN), and Equal Opportunities (Equality Act, 

2010). The teacher standards are indicating that the teacher is a one who take the responsibility of the 

learning of the students but at the same time he need to learn how to share the responsibility with the 

learners to enable them to build their own knowledge. Another significant idea is to emphasis of personal 

development. 

 

Review of Literature 
 

The teacher education and training in UK is systematic and have well defined procedures. These procedures 

are followed to ascribe a Qualitative Teacher Status (QTS) without which independent classroom teaching 

is not permissible. Teacher in England have a multiple responsibility not only regarding learners but also of 

their own personal development, (Lin and Scherz, 2014). They undertake almost thirty hours or more 

compulsory training under the arena of continued professional development boards (Gravells and Simpson, 

2010). Which enable them to be updated and ready to accept changing roles and responsibilities. 

 

The other professional responsibilities are mentoring, career counseling, evaluation and record keeping. In 

all academic and extracurricular activities the safety, health, inclusion and diversity related matters are 

considered significant. Therefore, during the teacher training teacher learn to be flexible, sensitive to issues 

and challenges, resilient to receive encounters and provision of equitable opportunities. Dweck (2006) 

stated that the biggest challenge for the teachers in England to maintain teaching practice standards.  

 

The inclusive policy of ‘leaving no one behind’ is a challenge specifically in multicultural scenario of UK, 

because teachers are responsible to provide conducive learning environment and an equal opportunity to 

learn irrespective of the race, color or ethnicity. British values e.g. mutual respect, democracy, liberty to 

speech and tolerance can never be disregarded in any case (Ogbu, 1995). 

 

The massive task of teacher training is being accepted by the institutes and they all are successfully 

collaborating and accommodating to achieve ETF standards to promote inclusive milieu (A new guide on 

increasing inclusivity in the classroom, 2014).  
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The passion and commitment of teachers and teacher education institutions in UK is noteworthy because 

they have designed a curriculum and practice in a way that ensures that teachers learn to create knowledge 

and teach the same to their students (Hockings, 2010). They are following an important rule i.e. ‘not to 

assume’ that one can comprehend everything rather to identify the gaps and ways to bridge.  

 

During the teaching practice, trainee teachers are invited to reflect on each and every task and they built a 

personalized ‘reflective journal’ to exhibit their reflective practices (Schon, 2002). They have to write ‘an 

essay’ to depict their understanding of the current policies and practices (Massey, 2013), and argue the 

significance of each and every goal set by the professional stakeholders.  

 

The continuous and productive interaction with mentor supports the trainee teachers to learn the effective 

teaching methods which he/ she is implicating during the placement as they need to submit empirical 

evidences of fifty (50) hours teaching practice to claim the certificate (Kleitman and Gibson, 2011). The 

discussion on child protection, mental health, inclusive practices, diversity and emotional development are 

the part of academic culture of UK, which enable everyone to understand their responsibility and role to 

promote good practices (Schon, 2002).  The conquest of the teachers depends upon their responsiveness 

and sensitivity to both academic and emotional development of the child (EHRC, 2015). 

 

Ogbu (1995) have argued that the temperament of the teacher is significant factor of teachers’ success 

while knowledge and skill contribute to exhibit the expertise. The teaching profession in UK has clear 

frameworks of entry level requirements which include understanding of both historical and lawful 

foundations of education in philosophical context (Good and Inzlicht, 2003). The list of essential skills 

includes effective demonstration of subject knowledge, implication of multiple teaching methodologies in 

an effective blend, evaluation and assessment (Race, 2001) while the ability to collaborate is most 

appreciated potential (Keiler, 2018).  

 

The recommended teaching methodologies are students centered e.g. peer tutoring, project method, 

cooperative learning, and inquiry method. In this era of technology, the differentiated instruction and use of 

assistive technology is being encouraged by the advance practitioners (Warren, 2002). The teachers another 

major task as defined by the ETF standards is to motivate the learner, the genuine motivation is a key to 

learning ( Dweck, 2006). The motivated behavior of the students and teachers leads to boost intellectual 

processing and diligence in academic happenings. Woolfolk (2013) stressed on accepting the motivational 

tactics and quantified that knowledge is conceivable in the environment where students feel gratification 

and driven to learn (Deci, Vallerand, Pelletier and Ryan, 1991).  

 

Provided the empirical evidence about the teachers’ enthusiasm and patience can boost up the academic 

learning. Livingston (2014) argued that the teachers’ role is to inspire while Mondal (2016) explicate that 

the motivation is a prime level of resolve which could be triggered by understanding the needs of the 

learners. Corbett (2017) considered motivation a rational desire to which teacher need to identify and 

effectively address. In British teacher education scenario both intrinsic and extrinsic motivators can be 

observed clearly in terms of incentives and recognition (Wlodkowski and Ginsberg 1995).  

 

The prominent features of teacher training of UK are; inculcation of self-motivation of personal 

development in the light of self-evaluation practices (Gibson, 2015), differentiated and inclusive teaching 

methodologies (Bruin and VanGog, 2012), blended teaching and learning approach (Petty, 2009) and 

integration of technology, which is proving useful in improving the learning of the students. These 

archetypal approaches and strategies of the effective training systems, if adapted and tailored in an 

appropriate manner could substantiate to be operative to revive the teacher training systems, therefore the 

lessons learned need a gritty implication.   

 

 

 



 

 

 

 

 

ISSN 2309-0081                             Naz, Nasreen & Qureshi (2021) 

 
116 

I 

 

  www.irss.academyirmbr.com                                       March 2021 

 International Review of Social Sciences                Vol. 9 Issue.3 
 

 

R 
S  
S 

Objectives of the Study 
 

The main objectives of the study are as follow: 

 

i. To explore the teaching standards followed in UK, to understand how developed countries are 

training their teachers to enhance the skill and expertise.  

ii. To investigate the major practices of UK teacher training institutes and teacher trainers 

iii. To reconnoitered adaptable strategies for Pakistan  to achieve the set target of producing a teacher 

who can lift the qualitative teaching standards.  

 

Research Questions 
 

The research is guided by following logical questions directly linked with the objectives of the research are; 

 

i. What general strategies are being used by teacher training institutions in UK for training teachers? 

ii. What practices are being followed by the UK teacher’s trainers to enhance skill level of teachers? 

iii. Either any of the approaches and practices which can conveniently be adapted in developing 

countries.  

 

Methodology 
 

A phenomenological qualitative approach was used to collect data for the study. The target population was 

the teacher trainers of UK and Pakistan who are working in universities’ teacher training institutions. The 

study was conducted in two phases.  

 

In the first phase of the study, teachers, advance practitioners and Mentors were invited to participate in the 

study keeping in view the criteria of sample selection of the study. The criterion is as followed: 

 

 Five year of teaching experience for teachers. 

 

 Qualitative Teacher Status (QTS) for mentors.  

 

 Five-year experience of teacher training for advance practitioners.  

 

In this way ten teachers, five mentors and three advance practitioners participated in the study. They were 

all interviewed via Microsoft Teams (which is considered as a hub of team work) and answered the loosely 

structured interview questions.  Researchers conducted interview and spend initial ten minutes to develop 

the rapport and then spent average half an hour in asking loosely structured, open ended questions. The 

questions were formulated around the UK basic ETF standards and implication of the guidelines provided 

within the document for the effective training of teachers.  

 

The interviews were recorded with permission which were transcribed later and edited for further 

consolidation. In the second phase of the study senior teacher trainers e.g. Associate professors and 

Professors having at least ten years of teaching experience in teacher training institutes/ departments of 

reputed universities of Pakistan (University of the Punjab, University of Sargodha, Bahaudin Zakria 

University, Multan , University of Education, Lahore & University of Gujrat) were invited to participate in 

the focus group discussion. The key themes of the ETF standards and discussion briefs of the UK 

participants were presented before the teacher trainers in Pakistan via Zoom link. A two hours focus group 

discussion was recorded and analyzed to extract the implacable and adaptable practices to improve teaching 

practice in developing countries like Pakistan. 
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Results and Discussion  
 

The results and discussion on these results are presented in this section have a detailed description of the 

topic of study 

 

ETF standards: Responses of UK Teachers, Mentors & Advance Practitioners 

 

Professional Values & Attributes: 

 

The first standard is about specific attributes such as ethical concern and inclusive practices 

 

A one respondent (Phase 1; T-case # 3) described that ‘we are invited to reflect on our practices throughout 

the teacher training course which in my opinion had improved my capacity to critically analyze my own 

practices’.  

 

Another respondent (Phase 1; T-case # 7) explained how she had learnt to address the diversity in the 

following words; ‘during teacher training course I always been tested against my enthusiasm to build 

positive and collaborative relationship with my students and peer group so I always ran an extra mile to 

inspire the learners and mentors’.  

 

The advance practitioners described that they are focused to promote cultural diversity and equality of 

opportunity among the trainee teachers by motivating them to use innovative practices such as following 

ethical and democratic approach. One mentors (Phase 1; M-case # 2) quoted; ‘I always appreciate my 

trainee for being empathetic and leaving no one behind policy’ 

 

Professional Knowledge & Understanding: 

 

The second standard is to maintain subject knowledge and update theoretical understanding of effective 

practice. The mentors of UK stressed upon the understanding of professional roles and responsibilities. 

 

One mentor (Phase 1, M case # 4) explained his strategy as follows; ‘The first lesson, I ever have with my 

mentees is about the roles and responsibilities of teachers, the awareness of it make them realize the 

sensitivity of the professionalism’. Another aspect was highlighted by the advance practitioner is that 

evidence-based practice is a key to success and its impact on learning is empirical enough.  

The teachers stressed upon the promotion of positive learning behavior during the teacher training and 

obviously the sustainability of the same would lead to effective teaching practice.  

 

Professional Skills 

 

The major professional skills enlisted in third standard i.e. Professional skills are e.g. ability to inspire, 

delivering effective learning strategies, use of technology, use of fair assessment methods, ability to 

collaborate and addressing the students need. One of the advance practitioners (phase 1, AP case # 1) 

quoted; ‘it is important that the teacher learn how to overcome the learning barriers and enable learners to 

share responsibility of their own learning, for this reason, during teacher training, I focus on the enhancing 

the ability of trainee teachers to support learning by collaborative practices using technology’. 

 

One Mentor mentioned that ‘training teachers is a challenge because we need to be on toes and motivated 

enough to teach them how to be motivated to enhance their expertise to encourage learners who have a 

tendency of distraction every 15 minutes’. 

Further another mentor (phase 1, case # 3) explained the significance of assessing the needs of learners e.g. 

‘the need assessment of learner specifically in key areas of English and Mathematics is a basic skill, which 

is a key to stretch the challenge of improving the same at school level children’.  
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Teachers shared their experiences and explained that demonstration of professional skills such as 

assessment abilities, ability to implement inclusive practices and use of technology are the basic 

requirement of their job and they are being observed every month by advance practitioners who are always 

stressing upon the refinement and enhancement of our abilities to do the fair evaluation and inculcation of 

modern technology in our teaching.  

 

Adaptable practices: Discussion with Pakistani Practitioners: 

 

The teacher education system of Pakistan had gone through a lot of transition across the years i.e. transition 

from vernacular diplomas to Bachelors previously and introduction of four year associate degree in 

education. A range of practices and strategies were tested and discarded but the system is still struggling to 

produce quality teachers. One teacher educator (Phase, 2 TE case # 7) enlisted a reason of failure to 

produce quality teachers and mentioned ‘that there are multiple reasons but lack of commitment, dedication 

and lack of implication of well thought policies are major in this long list’.    

 

Nearly all participants i.e. teacher educators agreed on the fact that our teacher training system needs a 

massive surgical step to root out the deeply embodied faults e.g.  casual attitudes of both trainers and 

trainees towards training and practice. Teachers trainers agreed on the following practices after a long 

debate and discussed a specific necessary measure required to adapt the same: 

 

i. Introduction of a course about ‘Need Assessment’ practices 

ii. Enhancing the role of mentor during the teacher training program 

iii. Learning disabilities and learning problems should be identified in trainees  

iv. Sensitizing the trainee teachers about their roles and responsibilities  

v. Demonstration of professional and ethical practices 

 

The strategies discussed once all participants i.e. teacher educators agreed on the practices. One teacher 

trainer (phase 2, TE case # 2) enlisted the strategies of need assessment and quoted that ‘A need assessment 

is not an easy task, it can be done by using a strategic approach and for that purpose, informal discussion, 

formal testing, use of observational batteries and consistent diagnostic measures are some strategies, 

which we need to follow’.  

 

Another teacher educator (Phase 2; TE case # 8) explained the strategies used to enhance the role of the 

mentor ‘in my opinion, the mentor role in our teaching training is very unclear and vague, to make it 

effective, we can introduce and one to one mentor ship opportunity, currently we are observing our trainee 

teachers hardly two or three times during teaching practice, which is insufficient, one to one mentor intact 

would be effective to enhance the teaching potential of the trainee teacher’. 

 

The third approach upon which teacher educators agreed was ‘identification of learning disabilities and 

learning problems’, the strategies extensively discussed as this is lacking in Pakistani teacher training 

system. The trainee teachers joined a course and they have a pressure to pass each and every bit of the 

course apart of the fact he is able to or not. The clear differentiation of the trainee teachers based on their 

natural abilities and inclination is missing to cope with the issue, a suggestion of teacher educator (phase 2; 

TE case # 7) was ‘we need to made discrimination between the trainee teachers based on their natural 

tendency, for this purpose, it is a need of the hour to introduce multiple aptitude tests’.  

 

There is a one course named as ‘Education in Pakistan/ Teaching profession/ Teaching and Learning’ in 

which a one section is taught to enable the teachers to understand the roles and responsibilities, which is 

fairly insufficient, therefore all teacher educators agreed on the point that they have a dire need to revise the 

curricula in a way that trainee teacher could understand the responsibilities regarding all stakeholders i.e. 

students, society, profession and education system.  
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The lack of professionalism is another big problem of Pakistani education system (Nawaz. 2013). The 

teaching profession is not being opted by choice most of the teachers had ended up accidentally and so their 

attitude is causal enough. At the same time weak monitoring system and provision of low wages, enhance 

their disappointment, therefore it becomes a challenge for them to exhibit ethical and professional 

commitment with the teaching profession (Nawaz, 2013). 

 

All teacher educators agreed on to develop a mechanism of self-evaluation and demonstration of ethical 

practices, the strategies which could be adapted are; enhancing the commitment and enthusiasm by quoting 

good examples in the training session. A good behavior and commitment should be tagged with some 

incentive and awards. A conduction of workshops and discussions on Islamic values would also be a good 

strategy to improve the ethical practices implication in teacher training institutions and trainee teachers 

consequently.   

 

Conclusion 
 

There are empirical evidences found which established that the education systems of developed countries 

e.g. UK and developing countries such as Pakistan are different. The one of the most obvious 

discriminating factors is the extent of implication. The developed countries systematic approach and 

sensitivity to role and responsibilities is remarkable and have a lesson to learn for developing countries.  

 

Recommendations 
 

1: It is recommended that comparative and contrasting approaches should be encouraged to learn from each 

other, to ensure the implication of qualitative ethical policies. 

2: The discussions sessions, zoom meetings, Microsoft Teams, and other virtual learning opportunities are 

different ways to collaborate and join hands to improve overall teaching standards.   
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