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  Abstract 

Classrooms are characterized by and identified with learners having peculiar eccentricities and 

idiosyncratic leanings towards learning. That is an indispensable feature and constituent component of 

almost every classroom from elementary through secondary to tertiary levels. The present study is aimed to 

explore and examine the prevalence of dyslexia among students at the primary level in Khyber 

Pakhtunkhwa, Pakistan. Reasons behind such learning obstructions are highlighted and, in effect, remedial 

measures are suggested to cope with such barriers to learning. The study has invoked a mixed-method 

design to propose sensible solutions to the impediment(s). The population of the study was English 

language teachers employed at and students enrolled in the primary classes of public sector schools in 

Khyber Pakhtunkhwa. Purposive sampling technique was used for the selection of the said sample. The 

screening test revealed that 8% of students scored high in it, and were identified to have dyslexia. The study 

concluded that elementary school teachers are not equipped to resolve multiple classroom issues because 

of dyslexics. Because the problems involved are classroom management, time control, to follow the code of 

conduct, completion of course(s) on time, and engaging the attention of the affected dyslexics. The study 

has recommended that teachers need to deal with the dyslectics with compassion and encouragement, and 

appreciate their classroom performance. Teachers and parents must also be trained for coping with such 

learners because they need special attention.   

 

Keywords: Reading problems, Dyslexia, Reading, Writing, Learning Problems. 

 

Introduction 

Today's classrooms are more diverse and varied than their predecessors a few decades ago. Now, the 

students bring in diverse cognitive and psycho-social needs to the classroom environment, which seeks to 

accommodate and cope with all of the needs of the students, including special needs (Greenspan, 2005). 

Special needs of the students, if not addressed properly in the classroom, can become a reason for the 

student’s low intelligence, performance level, vision, emotional problems, and poor socio-cultural skills 

(Avramidis, Bayliss & Burden, 2000). These special needs of the students are also caused by some learning 
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difficulties. Three categories of special learning difficulty have been located, i.e., dysgraphia, dyscalculia, 

and dyslexia (Beminger, 2008). In today’s classrooms, the most common is dyslexia (Mogasale & Patil, 

2012). Neurological in origin, dyslexia is a specific learning disorder. It may be present because of genetics 

or it may be caused because of some head injury (Pennington, 1999).  

 

Therefore, it is characterized by difficulties with accurate and/or fluent word recognition and by poor 

spelling and decoding abilities (Lyon, Shaywitz, & Shaywitz, 2003). Dyslexia is typically defined as a 

reading and spelling problem that cannot be accounted for by sensory or neurological damage, lack of 

educational opportunity, or low intelligence (Stanovich, 1986; Vellutino, 1979; Rack, Snowling & Olson, 

1992). Such children are often characterized as intelligent and bright (Patterson, Marshall & Coltheart, 

2017). According to Naeem, Mahmood and Saleem (2014), symptoms of dyslexia include loss of place in 

reading, misread the simple and familiar words, omit the end from words, omit syllable from words, add a 

letter to words, read the word correctly one time and misread that word next time, omit letters from words, 

and substitute words. 

 

It is also observed that dyslexic students have problems in reading; and such children also have an 

emotional problem, which causes low self-esteem (Glazzard, 2010), and low academic achievement 

(Gibson & Kendall, 2010). Students having dyslexia are less motivated and are often unable to follow 

multi-instructions. As a result, they fail to keep track of time, thus they have an incompetent personality. 

Such children also have difficulties in day-to-day classroom activities, because they are deficit in reading 

and writing (Jaka, 2016). It is also reported that a range of new theories describes dyslexia as sensory 

dysfunction (Goswami, 2015). 

 

Research in and on the concept of dyslexia has baffled the researchers and is subject to development and 

modification. According to Western literature, two schools of thought exist: one treats dyslexia as a 

diagnostic entity, and the other views it as a spectrum of difficulties affecting school children. Since its 

origin, various terms have been used by ophthalmologists to describe dyslexia. In 1878, Kussmal 

introduced the term ‘word blindness’ to describe children with reading difficulties. In 1887, Rudolf Berlin 

described the case of a boy with severe impairment in reading. According to Hinshelwood (1917), the 

difficulty in learning to read is a congenital defect. Orton (1925) gave the first theory of Strephosymbolia, 

meaning twisted sign, to describe the individual with dyslexia.  

 

It is difficult to identify the dyslexic student in full classrooms, where individual attention to each student 

is, itself, a difficult task for the teacher.  There are different ways of dealing with the problem, and research 

suggest that attention and care is needed of such of learners. Medical News Today (2020) reports that 

dyslexia does not affect all in the same manner, and that the reason people get adjusted to it differently. But 

diagnosis in the early stages is the best remedy. This diagnosis may contain assessment of the individual 

needs, an evaluation of individual needs, learning styles, type of guidance required and ongoing evaluation 

process and frequency. 

 

Public sector schools in developing countries are offering education to the masses, and also facing an issue 

of an inadequate teacher-student ratio. In such situations, detecting that some students suffer dyslexia is a 

disconcerting issue. Related research reported that Pakistani schools also have a lot of students who suffer 

from reading difficulties. Awareness about this issue is growing day-by-day. There is comparatively less 

work in Pakistan on reading difficulties as compared to other countries, especially developing countries. 

Based on international estimations, there are 15-20% of children in each class who have some forms of 

learning difficulties. Based on this ratio, it is estimated that approximately 12 million children in Pakistan, 

out of 60 million, need help (Sidiqui & Tagar, 2018). 

 

Irshad (2005) examined the prevalence of particular learning difficulties among 3rd, 4th, and 5
th

-grade 

school girls. In this study, for the screening of children, an indigenous scale was developed. Specific 

diagnostic criteria were used for scale development.  The study found that out of 200 sampled girls, 75 

were diagnosed as having a particular learning difficulty. Along with this difficulty, the study also reported 
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poor self-image, depression, and aggression in the sample. A study conducted by Ashraf and Majeed (2011) 

identified dyslexia in 6, 7, and 8-grade school children (500) of Lahore city in Pakistan. The study used the 

Bangor dyslexia test, the Slossan Intelligence Test, and the academic record of the students to detect 

dyslexia. It was revealed that 5.37% of students had dyslexia. The study concluded that in 6 and 7-grade 

male students, dyslexia was more prevalent than female students, while the percentage did not vary in both 

genders in 8 grade. Though research literature reflects work to explore the prevalence of dyslexia among 

students at an early age, there is little research that includes the views of teachers based on their classroom 

experience. The present study aims to address this gap, and to cover the teachers’ voices in managing 

dyslexic students’ learning problems, because of dyslexia and suggested remedies to manage dyslexia in 

primary school classrooms. 

 

Objectives of the Study 
 

The objectives of the study were to: 

 

1. Measure the prevalence of dyslexia in primary school  students  

2. Explore the views of teachers about the problems caused due to dyslexics in inclusive classes at  

primary schools 

3. Explore  how teachers manage dyslexics in in inclusive classes at primary level  

 

Research Questions 
 

1. What is the frequency of dyslexics in primary school students? 

2.  What kind of problems are caused by dyslexics in inclusive classrooms? 

3.  How do the teachers manage dyslexics in primary schools in inclusive classes at primary level, 

and what do they recommend for dealing with dyslexics? 

 

Materials and Methods 
 

The study is a mixed-method research and it is carried out in three stages. In stage 1, the symptoms of 

dyslexics were discussed with the teachers concerned, and a list of affected students was obtained. In stage 

number 2, a screening test for finding real dyslexics was administered to the identified students. In stage 3, 

the teachers were interviewed about the issues and problems which they faced among the dyslexics. 

Notably, the researchers took help from the teachers because they had taught the said students for a 

considerable time, so they were in a better position to identify students with dyslexia symptoms. A total of 

20 schools participated in the study and the population (N=696) of the study was all enrolled students. The 

screening test was administered to the enrolled students in primary classes.    

 

A self-developed test was used for screening the test. The test was developed, based on the symptoms of 

dyslexia in the relevant literature, and also the personal experiences of the researchers. The daughter of one 

of the researchers also shares the symptoms of the screening test. The screening comprised 25 items 

relevant to reading and writing. It consisted of the following items no. (i) such as students who lose place 

while reading; (ii) messy writing; (iii) confusion in similar-looking letters (p/q, b/d); (iv) reversing letter 

order in words (saw/was); (v) misread simple familiar words; (vi) omit ending from a word; (vii) add letters 

to words; (viii) omit syllable from a word; (ix) leaves insufficient space between words; (x) letters are not 

written correctly on the line; (xi) letters are not of uniform size; (xii) heavy pencil pressure; (xiii) words 

written together without spacing; and, (xiv) read/write words correctly one time and misread/write the same 

words next time. 

 

The screening test was validated, employing the expert opinion of the specialists in the field. The students 

were given a paragraph for reading; and a simple passage was dictated to the students identified by the 

teachers. English notebooks of the students were also checked for their writing difficulties. 
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The data were analyzed by the researchers, using percentages and frequencies. Teachers who are teaching 

English language classes were selected from each school, making a sample size of 20.  The semi-structured 

interview was used to collect the data about classroom problems, reasons for dyslexia, and suggested 

remedies to overcome dyslexia in class from the sampled teachers. Data collected were analyzed, using 

thematic analysis. Questions were asked about the pace of learning of students, disturbance in a classroom, 

classroom management, and the type of difficulties the dyslexics face.  

 

Table: 1: Demographic information about schools, students and teachers 

School Name 

(GPS) 

N Students 

With reading problems 

 Screened Dyslexics 

School 1 45 08  3 

School 2 35 10  3 

School 3 33 12  3 

School 4 20 13  2 

School 5 

School 6 

School 7  

School 8  

School 9  

School 10  

School 11 

School 12 

School 13 

School 14 

School 15 

School 16 

School 17 

School 18 

School 19 

School 20 

35 

46 

40 

37 

40 

35 

35 

40 

29 

30 

35 

25 

35 

36 

35 

30 

10 

12 

08 

06 

08 

09 

10 

12 

13 

10 

06 

04 

08 

10 

08 

06 

 3 

3 

3 

4 

3 

4 

3 

4 

2 

3 

2 

2 

3 

3 

3 

2 

          696 183 (26%)  58 (8%) 

 

Table 1 indicates that a total of 20 primary schools participated in the study. There were 696 students in 

grade 5 in the selected schools. Of these, 26 % of students have reading difficulties, out of which only 8% 

of students are dyslexics, as per the screening. 

 

Table 2: frequency and percentages of students’ response in the screening test (item 1 to 8) 

S. No Items 
No. of  

Students 

 

% 

1 Loses place while reading 20 
           34 

 

 2 Confuse similar-looking words beard/bread 58            100 

3 Confuse similar-looking letters, p/q, b/d 58            100 

4 Reverse letter order in words saw/was 58 
           

         100 

5 Has trouble naming letters 40         70 

6 Read slowly 58           100 

7 Guessing unfamiliar words using words analysis skills 10 
 

       17 

8 Writing is messy and incomplete 50 
 

         70 
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Table 2 shows that 20 (68.3%) of the 58 students lose place while reading, 100 percent confuse similar-

looking words and read slowly. Similarly, 70% of dyslexics have trouble in naming letters; and their 

writing is messy. 

 

Table 3: frequency and percentages of students’ response (item 9 to16) 

S. No Items Number of students % 

10 Misread simple familiar words` 

30  

 

52 

11 Omit ending from word 16  28 

12 Add letters to words 25  43 

13 Omit syllable from word 10  17 

14 Add syllable to word 40  70 

 

15 
Difficulty in punctuation 

50 

  

86 

16 Pauses, repeats or makes frequent mistakes 

when reading aloud 

58 

  

100 

17 Handwriting is awkward, poor, 

unreadable, and slow 
58 

 

 

100 

 

Table 3 shows that 53 (84.1%), 52 (82.5%) students omit syllable from word and add letters to the words, 

47 (74.6%), 45 (71.4%), 44 (69.8%) have difficulty in pronunciation, omit ending from a word, misread 

simple familiar words and frequently make mistakes while reading aloud. Further, the table shows that 21 

(33.3%) students add a syllable to the word. The table also reflects that handwriting of 58.7% is awkward, 

unreadable; and they are slow in writing.  

 

Table 4: frequency and percentages of students’ response (item 17 to 25) 

S. No Items 
No. of 

Students 

%age 

    

17 Insufficient space between words 50 86 

18 Letters are not placed correctly on line 50 86 

19 Letters are not of uniform height 50 86 

20 Size and letter are too small/large 50 100 

21 Heavy pencil pressure 50 86 

22 Crossing and writing again the same words 58 86 

23 Words written together without space  50 86 

24 Read/write words correctly one time and 

misread/write those words next time 

50 

86 

25 Many spelling mistakes  50 86 

 

Table 4 reflects that 93% students leave insufficient space between words, 86% do not write letters 

correctly on the line, cannot maintain uniformity in letters, the size of letters is either too small or too big, 

rewrite words correctly one time and write another time and they have many spelling mistakes. Moreover, 

100% of such students cross and write the same letters again.  

 

To explore and analyze the problems faced by language teachers, thematic analysis was used. Interviews of 

10 teachers were conducted in primary schools at Chakdara, Dir (Lower), Pakistan. Interview data were 

transcribed and read twice to identify the major themes. The Themes identified in the interview data were 

as follow: 
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Table no 5 

Theme Sub-Themes  No and frequency 

of teachers  

Pronunciation  Mix the similar letters, surds, add letters,   5 

Time management  Takes more time than planned  7 

Course completion  Delays in course delays, extra coaching 

requirement 

7 

Pace of work in 

classroom  

Slow pace, irregular pace 6 

Routine disturbance  Class routine disturbance  6 

Discipline problems  Noise and mismanagement  5 

Slow learners  Read slowly  8 

Teacher Performance  Classroom results  9 

 

Pronunciation 
 

Teachers face problems because dyslexic students cannot recognize letters and sounds; and most of them 

are weak in pronunciation. They cannot pronounce simple familiar words. Dyslexic students cannot 

understand individual sounds of letters. Moreover, they cannot differentiate between different sounds. 

 

One of the respondents reported that: "Students cannot recognize the letters of the alphabet; and students 

are also weak in pronunciation. During teaching, they are not focused on the lesson. Due to dyslexic 

students, we cannot complete our course properly" (Teacher A). 

 

Another teacher reported that: “because of pronunciation and weakness in identifying letters, dyslexic 

students are unable to spell correctly; and get fewer marks in oral tests".(Teacher D). 

 

Time Management  

 

In a classroom, where dyslexic students are present, time management is quite a challenge for class 

teachers. Most of the time teachers of dyslexic students report problems in time management. One teacher 

responded that: “Due to workload, we cannot give time to these students. They need more time and without 

the help of teachers, they cannot do anything" (Teacher B). 

 

Course Completion  

 

It is difficult to complete the course in time, because of the presence of dyslexic students. This problem is 

reported by one teacher as: “I always found myself in difficulty for not completing the language course well 

in time” (Teacher G).  

 

Work Pace  

 

The presence of dyslexic students affects the pace of work in classrooms. It affects the work of both 

teachers and students of the class. One teacher responded that: "I am unable to carry out a lot of activities 

in the language class, Yes, the presence of dyslexic students affects the pace of my work: and also the pace 

of the peers of dyslexic students" (Teacher K.) 

 

Routine Disturbance  

 

Routine disturbance is common in classrooms where dyslexic students are present. The teacher observes 

routine delays than usual. One teacher reported that: “I cannot meet my routine in the classroom" (Teacher 

C). 
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Discipline Problems   

 

Discipline is another problem that is reported by teachers. One teacher reported that: “Whenever a dyslexic 

student reads a paragraph or sentence, peers start making fun of him. During the lesson, this causes a 

disturbance, which sometimes difficult to manage for an overburdened teacher" (Teacher F). 

 

Slow Learners  

 

Dyslexic students are slow learners, because of their inability in fluency while reading during language 

classes. So it is a problem for the teacher to keep a uniform pace of the lesson in the classroom. One teacher 

said that: “It needs extra effort to deal with dyslexic students in classrooms because they are slow learners 

and do not pick up and follow the instructions regarding spellings, reading and pronunciation” (Teacher 

F). 

 

Teacher’s Performance  

 

The presence of slow learners affects the performance of teachers in certain areas, like their energy level, 

morale, and effort. One teacher reported that: “I sometimes feel running out of energy because the presence 

of dyslexic students demands more energy in terms of planning and efforts in the classroom" (Teacher I). 

 

Another teacher reported that: "dyslexic students also impact the results of the class, because when they 

cannot differentiate between letters, words, and pronunciation, they often commit errors in writing, and it 

causes marks deduction of students. When class performance is evaluated, it is difficult to report what an 

average classroom result maybe, because of the presence of dyslexic students" (Teacher J). 

 

Reasons for the Learning Problems of Dyslexia Students 
 

Lack of Parents’ Involvement 

 

Most of the children's parents are not educated; and they do not pay attention to their children. They also do 

not meet teachers to discuss the problems of their children. Parents do not get involved with students at 

home. One of the respondents says that: "The reason for the weakness of students in reading and writing is 

that they don't do their homework. Parents are not qualified, and they did not give attention to their 

children" (Teacher E). 

 

Less Interest in Reading and Writing 

 

One reason for the weakness of students in reading is less interest in reading, especially English reading, it 

being a foreign language.  

 

One of the respondents said that: “Weakness in alphabets is because of lack of interest in the English 

Language, because of foreign language fear, or no interest” (Teacher F). 

 

Lack of Practices of Reading and Writing 

 

In school, there is a lack of practice in reading and writing. Therefore, the students are weak in reading and 

writing. Teachers do not give the students who are weak in reading and writing, a choice to practice. 

 

One of the teachers responded that: “Lack of practice in reading and writing raises such problems among 

students” (Teacher A). 
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Suggestions to Improve Reading  

 

During analysis, the following themes were identified from the data collected for suggesting remedies for 

improving the reading of dyslexic students:  

 

Parents Involvement 

 

One of the remedial measures teachers suggest is that parents should pay attention to their children. They 

need to meet the concerned teacher, to inquire about and discuss the children's progress. Help children in 

completing homework, by giving time to their children. One of the teachers said: “Parents should 

concentrate on their children in providing them tuition or alternative ways to improve their writing and 

reading” (Teacher C).  

 

Reading and Writing Practices 

 

Teachers should provide reading and writing opportunities to these students and make the lesson interesting 

for them. Teachers should give extra time to students and help them in reading and writing. Check their 

notebook, pointing out their mistakes, and correct them.  

 

One of the respondents reported that: "Practice makes a man perfect, so the continuous practice and proper 

checking of their notebook, pointing out their mistakes and rectifying them" (Teacher F). Teacher B also 

said that: “My suggestion to improve reading and writing is that the teachers should give extra time to 

these students, and give them homework properly; and help them in understanding difficult words in 

pronunciation” (Teacher B). 

 

Group Discussion 

 

Group discussion is also one of the remedies for dyslexic students. Teachers should make groups of 

students and give them different activities of reading and writing. Teachers should monitor every group and 

facilitate them, especially pay attention to dyslexic students. Every group should have one intelligent 

student who will help weak students in the completion of a task. One of the teachers responded that: 

“Group study: each group must include at least one student who is good in reading and writing. 

Reinforcement or reward to be granted to them” (Teacher C).  

 

Teacher Training 

 

In schools, teacher training is also one of the remedies that can cope with this problem and enable teachers 

to plan their classes to coordinate with diverse classroom needs. Improve their basic language skills and 

basic teaching skills. One teacher responded: "If I ever had the necessary training, I would have not 

suffered. Now I have learned how to plan my class and now I am comfortable” (Teacher A). 

 

Results 
 

The study found that out of the sampled students, 8% suffer from the common symptoms of dyslexia. The 

majority of the students confuse letters, lose a place in reading, read and write slowly, size of letters in 

written English is either too small or too big, use a lot of pressure on the pencil, and write awkwardly. It is 

also found that the students cannot concentrate on lessons. Dyslexics need more time and attention if 

teachers want to take them along. This leads to classroom management issues. In such cases, normal 

students start talking or making mischief in the classroom, when a teacher gets busy with a dyslexic. The 

study reported that teachers and parents do not know the truth about dyslexia; they consider it a weakness 

in the study. This perception aggravates the problem of dyslexics because teachers and parents do not treat 

them properly. Dyslexics also cause embarrassment to teachers, when they do not perform well in the 
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examination or during the inspection, when inspectors blame the teachers for the students’ awkward writing 

or weaknesses in reading. The study further found that teachers need to give dyslexics extra time and to 

treat them kindly. Moreover, all the stakeholders, especially parents should identify and get to know these 

students, so that neither the teachers nor such students suffer from embarrassment or any kind of loss of 

learning. Teachers and parents should have regular consultative sessions about such students. Parents 

should be educated about the specific problem of their kids. Similarly, teachers need to be trained in dealing 

with such students. They should have the skills to identify dyslexics right in the beginning and give them 

proper treatment, well in time, so that problems are not aggravated over time. Likewise, teachers are 

required to create a conducive and cooperative environment, where students may learn not only from 

teachers but also from their classmates. Group work is suggested for working with such students. Teachers, 

themselves, may not be able to give that much time to individual students. Therefore, cooperative learning 

methods may work effectively. 

 

Discussion 
 

The present study aimed to explore the extent of dyslexia in primary school students, learning problems of 

dyslexics, problems for teachers in classrooms due to the presence of dyslexics, and remedial measures to 

solve the learning problems of such students. A mix-method design was used to find out the said objectives. 

It resulted in identifying dyslexia amongst primary students, learning problems of dyslexia, and the 

problems caused for the teachers in the classroom. The study confirmed the findings of the already existing 

literature in some areas, while it also gave a new insight into the problem in other areas. It was found that 

8% of students of the grade level suffered from dyslexia. The majority of the students confuse letters, lose a 

place in reading, read and write slowly, size of letters in written English is either too small or too big, use a 

lot of pressure on the pencil, and write awkwardly. The study also confirmed the findings of (Proctor, 

Mather, Stephens-Pisecco & Jaffe, 2017) that the dyslexics unable to pronounce the words correctly; they 

mix similar letters, words, and cannot spell correctly (see for more details). There is variation in the 

prevalence of dyslexia prevalence of dyslexia country wide and then regions wise in a country, for instance,   

Barbiero, Montico, Lonciari, Monasta, Penge, Vio and  Crescenzi(2019) investigated the prevalence of 

dyslexia in Italy, they found that the prevalence was  3.5%  with little differences between regions, and the 

disorder is underestimated. The current study is also in consonance with the findings of (Keams & Whaley, 

2019; Shallice & McCarthy, 2017), who found that dyslexics are slow learners, as they take a lot of time in 

reading a sentence or paragraph and also have problems with reading aloud. The findings also confirmed 

the results of (Naeem, Mahmood & Saleem, 2014; Balci & Çayir, 2018) that dyslectics lose place in 

reading, misread the simple and familiar words, and read the word correctly one time and misread that word 

next time, with some variation in the intensity of the problem. 

 

 When the findings of the current study are compared with the findings of other studies, it becomes evident 

that the severity of the problem decreases (percentage of dyslexics) in advanced classes, for instance, 

Ashraf and Majeed (2011) find that 5.37% of grade 6, 7, and 8 suffer from dyslexia. On the other hand, 

Irshad (2005) finds that 75 out of the 200 students have some signs of dyslexia. However, this factor needs 

further investigation. As it was not within the scope of the study to investigate its reasons, the longitudinal 

study is needed to illustrate whether the students dropped out or overcame their weakness, over time. 

Further, the study did not report any emotional problems or low self-esteem as reported by Glazzard 

(2010).  

 

Analysis of the problems also illustrated that teachers’ are an important factor in the understanding and 

overcoming of dyslexia. Teachers have first-hand experience of such students and are aware, sometimes, 

what problem they (teachers) face to deal with dyslectics. The findings showed that teachers faced 

problems in the classroom because of the presence of the dyslectics in the class. These problems include 

pronunciation, time management, work pace, routine disturbance, discipline, slow learners, and teachers’ 

performance. Further, it was also found that there were reasons because of which these problems existed in 
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the classroom. The reasons are lack of parents’ involvement, less interest in reading and writing, and lack 

of practice in reading and writing. 

 

Recommendations  
 

1. Teachers may not treat dyslectics just like other students. They may not penalize dyslectics for what is 

very natural for them such as errors in spellings, slow reading, and so on. Teachers need to be patient, 

encouraging, and polite. They need to be sympathetic as well as empathetic.  

2. In many cases, parents do not have the expertise or they may not be educated to diagnose or 

understand such kids. In such cases, the responsibility lies on the shoulders of teachers not only to 

educate the children but to guide their parents as well for dealing with such children. This would help 

teachers in educating dyslexics. 

3.  Schools need to have expertise in diagnosing dyslexia in the beginners’ classes so that remedial 

measures are taken for the betterment of students. Moreover, the earlier the action, the better the 

results. Early diagnosis makes the work of teachers easier. Then the students would be able to carry on 

their education without much depression and anxiety. This would also help them from becoming a 

drop-out.  

4. Teachers should encourage such students for their small successes. They must not compare the 

performance of dyslexics with normal students. 

5. Above all, special schools for dyslexic students would be ideal. If this is not practicable, then special 

classes and trained teachers are recommended.  
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