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  Abstract 

Ideology is the unfelt mode of thinking that determines human behavior and dictates human actions 

unbeknownst. Boarding schools were in fact the instruments of state’s assimilationist agenda to wean away 

the next generations of the Natives from ‘primitivism’. Disorientation to their traditional culture was the 

basis of that education system that purported to initiate them into westernism. Euroamerican teachers at 

Boarding schools for Native American children were sure that they were doing a great service to humanity, 

Christianity and civilization by ‘saving’ the Native children from the sins of sloth and indolence. This 

article analyzes N. Scott Momaday’s Three Plays to explore how Euroamericans manipulated education as 

a medium of degenerative ideological state apparatus against Native Americans at Carlisle Boarding 

School and Kiowa Boarding School following Pratt’s philosophy of saving the man by killing the Indian in 

him. 

 

Keywords: Civilizing Mission, Ideological State Apparatus (ISA), Momaday, Native American Literature, 

Pedagogy. 

 

Introduction 

The traditional teaching of Native American children consisted in developing the skills of hunting, shooting 

and skinning a deer for the boys which they acquired with their fathers (Benson, 2001). It was meant for 

survival and developing harmony with their environment. After adolescence, grandparents would take the 

boys away for almost a week to let them know what they would experience in future (Chalcraft & Collins, 

2004). They developed understanding of their environment that they needed to live through various oddities 

of climes and seasons. Story telling was an important element of their learning. They would sit together and 

learned from their elders the understanding of living in their environment.  

 

After the Dawes Severalty Act (1885), Congress employed legislation to outlaw Indian cultures and spread 

Euroamerican Christian values for Native Americans‟ easy transition to westernism. The Plains Indian Sun 

Dance
 
and long hair sacred for Indians were banned, and speaking Native languages was declared a 
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punishable act for Indian children. Off-reservation boarding schools provided a mechanism for the erasure 

of tribal cultures and promulgation of modernity (Kent, 2007, p. 75). After the Civil War, missionary 

organizations initiated work on the education of Indians displaced from their homesteads and shifted to 

reservations early in the 19
th

 c. Congress took up the project of education for Red Indians in 1989, 

approving funding for General Pratt‟s boarding school at Carlisle, Pennsylvania. Then, Congress strikingly 

accelerated investment on Indian education. Now greater number of children were taken away from their 

Indian families to live and study at off-reservation boarding schools scattered in United States of America. 

They were forcibly removed from their familiar, intimate landscape to boarding schools “where they were 

stripped of their names, cultures and languages…” (Adamson, 2001, p. 91). O‟Brien (1989) notes that in 

1887, almost 14000 Indians were enrolled in 227 schools, and 163 out of them were run by the BIA 

(Bureau of Indian Affairs). The rest were administered by missionary groups and private agencies (p. 76). 

There were 8 off-reservation government boarding schools by 1887, and Hampton was not for Indians only. 

The focus shifted to reservation day schools after 1890 (Hertzberg, 1971, p.15). General Pratt convinced 

Congress that by patient effort, the Indian in him should be killed to save the man (O‟Brien, 1989, p. 76). 

The federal government sustained these reformist efforts to „help‟ Native Americans‟ modernization. 

Education was employed as a weapon because while planned physical annihilation of Native American race 

was no longer acceptable, government funded cultural genocide was (Kent, 2007, p. 75). The government-

sponsored schooling purported transformation of the Native Americans into “productive American citizens” 

(O‟Brien, 1989 p. 42). But Sun Elk, a student from Taos Pueblo tribe, painfully observed that to be 

civilized means to “be like the white man” (Nabokov, 1991, p. 22). This attitude was reiterated motif in the 

expressions of white authorities and the end result of this miseducation was the nourishment of inferiority 

complex among the Native children (Bruchac et al, 2013). Hollow Horn comments on how Euroamerican 

Christianizing education affects Native children: “Standing in the pews, away from their family, their 

culture banished and condemned, some children would faint. And when [you] faint, there‟s no mercy, they 

just drag you out …” (1909). It was this chaotic cultural gap between their parental culture and the new 

culture imposed through education that put them to alcohol (Rotondaro, 2015). 

 

Literature Review 
 

Boarding schools are now a mixed history for Native Americans. Modern Native American tribes see 

Pratt's boarding school program as a project of cultural genocide that targeted their children and family 

system. Native Americans treasured their culture more than anything else but the ideology of western 

education purported to wean them away from their indigenous cultural ideology. The boarding schools 

were meant for obliteration of the traditional belief system and lifestyle through education that, observes 

Welch, “included table manners, grooming, hygiene, housekeeping skills, and obedience” (1974, p. 227) 

whereby to erase their cultural memory and facilitate their assimilation into mainstream America. Zitkala 

Sa, a student and later a teacher at boarding schools, criticized Pratt in 1900 and 1901, and Pratt criticized 

her in revenge. She employed English to wage a war against his boarding school assimilationist ideology 

(Spack, 2008). 

 

Native American literature and criticism of it reiteratively exposes the assimilationist role of Euroamerican 

education. The number of reservation schools was larger than the off-reservation schools but both had the 

same agenda: assimilation through erasure of the indigenous culture. Alexie‟s Diary (2007) demonstrates 

how white teachers at reservation school are performing the „duty‟ of killing the Indian to save the man. 

Mr. P, the teacher at Spokane Reservation underfunded school tells Arnold Junior that their duty was make 

Indian children “give up being Indian … to kill Indian culture (2007, p. 35). So is his Harlan Atwater in Ten 

Little Indian (2003) whom adoption by a Christian family and westernized education has transformed into 

such a monster he refuses to own his Zombie-like mother, and has not met a Native American in the last 

two decades. The role of boarding schools was to alienate the children completely from their Family State 

Apparatus and to put them thoroughly to the new dominant ISA. Smith (2015) mourns this literal 

imprisonment in schools where they faced litany of abuses and grueling labor besides rampant abuse, both 

sexual and physical (p.1). 
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Archuleta et al note that when Native American children reached boarding schools, they got officially 

provided uniform, had to get their long hair cut, were given Christian names, and were disallowed to speak 

their indigenous languages or perform any native ritual (2006, p. 26). Lulu Nanapush in Erdrich‟s Tracks 

(1993), witnesses that in the government school she was “punished and alone” (p. 68). She remembers that 

before fall, she had “to get on the government bus and go off to boarding school … It was just that time of 

summer when your life smarts and itches whenever clothing hurts” (p. 280). The schooling was a means of 

disciplining the Native soul. Lulu remarks: “Numbers, times, inches, feet. All are just ploys for cutting 

nature down to size. I don‟t believe in numbering God‟s creatures” (Erdrich, 1993, p. 280). 

 

Gerald Vizenor in an ambivalent expression observes on the double role of English language at boarding 

schools: “English, that coercive language of federal boarding schools, has carried some of the best stories 

of endurance” (p. 106). This ambivalence towards Euroamerican education is a motif in most Native 

American fiction and drama. Alexie‟s Diary presents Arnold Junior and Gordy as two characters 

contradictory approaches to Euroamerican education: Junior goes to Reardan High school whereas Rowdy 

stays behind at reservation. The former becomes an apple, red from outside and white from within and 

comes to know that the teachers at the white school are supposed to „kill‟ him. The latter saves himself 

from being white-washed‟ but staying behind is again death (2007). 

 

Many Amerindian students tell stories about sitting as children on the laps of their mothers or 

grandmothers, uncles, aunts or fathers who told them stories of resistance about escaping from boarding 

schools, hiding in the corners to speak their forbidden tribal languages with friends. Not doing schoolwork 

or activities in the expected disciplinary ways were their strategies of passive resistance (2001, p. 92). 

These stories reflect an attitude of resistance to the official efforts to control Indians (p. 92). 

 

The result of such education on the Native American character was miserable as they failed to find their 

identity in either white or the red world. Racially they were red but they acted and spoke like the whites, 

leaving them as neither whites nor fully Indians (Adams, 1995; Garret and Pritchette, 2000). Momaday‟s 

Three Plays - part history, part fiction - also reflects this view Boarding schools as the centers of Native 

American cultural genocide. George Orwell (1949) says that he most effective method of destroying people 

is to erase their own understanding of their history. 

 

Theoretical Framework  
 

Althusser observes that the reproduction of labor depends on the reproduction of its related skills, as well as 

reproduction of its obedience to the discipline of the dominant order (1996, p. 6). These two parts of the 

reproduction of labor also constitute the method of reproduction of „useful citizens‟. Pratt‟s development of 

the syllabus and specification of subjects constituted the former dimension and all the coercive punitive 

measures and strategies former the latter. Althusser rightly observes that churches and schools employ 

appropriate methods of selection, expulsion and punishment to impose a discipline not only on the 

shepherds but also their flocks (1969, p. 19), i.e. the teachers/priests and the taught. Schooling is the richest 

source of teaching ideology also because teachers themselves are unaware of the ideology they teach. This 

unawareness gives them conviction in the ideology making it normal and natural. Rarely do some teachers 

teach against the dominant ideology; mostly they never suspect the „duties‟ the system puts them into. 

Rather, they put the whole of their heart into it for their own satisfaction, to win the pleasure of the masters 

and to demonstrate their efficiency (1996, p. 31). An individual is made to feel that he has freely chosen the 

practices and attitudes that actually constitute and regulate the ideas of the ideological apparatus (1996, p. 

41) and the school performs this function in an unfelt way because its music is unheard but has a role 

pervasive in society. It drills the dominant ideology into the children from a very tender vulnerable age. 

Family and education serve as conflicting state apparatuses in which the latter usually wins because of 

greater and better planned investment (Althusser, 1969, p. 29). For Boarding schools it was only Education 

State Apparatus working unquestioned because the family state apparatus was made non-functional by 

taking the children away. 
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Althusser seeks the pardon of the teachers who despite state suppression, use their knowledge to teach 

against the dominant ideology, and refuse to stay comfortably trapped within the system (1969, p 31). But 

unfortunately, the Boarding school system‟s „Prattified‟ teachers were so well fixated in the dominant 

ideology that they considered education the best way to prepare Indians for mainstream US life in this 

world and Christianity was the only means to be paradised in the hereafter.  

 

Textual Analysis 

 

Momaday wrote in 1968 that he was fortunate to have his Indian heritage which let him grow up in “two 

worlds [which make] for confusion and a richness in [his] life” (1968, p. 193). He values this dual 

experience because it enabled to deal with both the worlds reasonably well but his characters in Three Plays 

(2007) and House Made of Dawn (1968) demonstrate the agenda of boarding schools and fail to deal with it 

fairly as he himself did. Watts (2007) observes that The Indolent Boys and A Moon in Two Windows - 

delimitation of the present article - in somber tones treat with Richard Henry Pratt‟s ideology practiced at 

Boarding schools.  

 

A- The Indolent Boys 

 

N. Scott Momaday‟s The Three Plays (2007) insightfully demonstrates the role of western education on 

Indian students in boarding schools, a project of Euroamerican civilization mission. Momaday himself was 

not a boarding school graduate but his plays expose assimilationist conventions of this education system. 

The resulting subject hangs between Native and European sensibilities, finding a resting place in the 

neither. Ironically, these in-between creatures are with white education no more Natives but they cannot be 

white either. The Three Plays gives Native response to white education.  

 

Mother Goodeye in the Prologue of The Indolent Boys in Three Plays (pp. 10-12) gives naming of the 

Indian boys. Their Indian names had cultural significance and roots in Native epistemology. She says: 

“When this man was stolen, he spoke his name MOO SAT SO … so we call this little one Mo Sat Se” 

(Momaday, 2007, p. 11). Another boy, Koi Khan Hodle, meaning dragonfly, got this name because he was 

good with horses, a very strong cultural implication. Seta, a small priest with white hair was given the 

name, Sailor. Christian naming was the first „civilizing‟ strategy at boarding schools that uprooted them 

from their culture and history. Secondly, the Native children were not allowed to speak their languages at 

schools and were punished for that.  

 

Another strategy was downplaying the Native traditions to produce in them disrespect for their „primitive‟ 

ways of life. Wherrit, the Disciplinary of the School, says: “Medicine wheel is superstition, paganism. Such 

things are sacrilegious” (Momaday, 2007, p. 15). Kiowa people used sacred wheel to cure diseases. With an 

air of superiority of civilization, the Indians are treated as children to white fathers. With a chain of 

demeaning nouns, Wherrit declares them children: “Those indolent thieves and beggars, those dreamers out 

there in the camps, those poor befeathered war-painted ghost dancers are children! The old pathetic ones 

with their rheumy eyes and running sores those wise men are nothing but children (2007, pp. 19-20).  

 

After successful assimilationist civilizing, the Natives start speaking white man‟s language. John Pai, the 

protagonist of The Indolent Boys, says after his conversion to the „right‟ white ways, “We are a savage race 

… tall, dark, stoic, fierce, uncivilized” (Momaday, 2007, p 24). Education is the means of rewriting the red 

into white, to enable the Red Indian “to slough [their] red skin” (p. 24). Their existence at Boarding school 

begins with cutting their hair and taking Christian names. John Pai exposes the nature and function of this 

white school system though he speaks as one who has embraced its ideology: “We learn how to … forget 

our languages, forget our parents and grandparents, our little brothers and sisters, and our dead investors. 

School … is a camp where memory is killed” (Momaday, 2007, p. 24). What David Hawkes has observed 

about the market economy is also true of the Boarding school system: it “produces a systematically false 

consciousness: an ideology” (1996, p. 1). 



 

 

 

 

 

ISSN 2309-0081                           Murtaza, Shafiq & Zahra (2020) 

  
171 

I 

 

  www.irss.academyirmbr.com                                                                                October 2020                                                                                      

 International Review of Social Sciences                                                       Vol. 8 Issue.10 
                             

 

R 
S  
S  

John Pai is a broken figure, an ambivalent character, confessing the „savagery‟ of his race and also 

lamenting that boarding schools snatched their cultural memory and hence their sense of communal shared 

identity because of the loss of any reference point in the past. For these reasons, the school authorities 

consider him the embodiment of the success of their mission (Haladay, 2009).   

 

Althusser theorizes that telling lies about God and alienation of the people is the imaginary representation 

of the world. In Native American case, the former leads to the latter. “They gave us a 562-page bible that 

explains why we cannot stop them” (1996, p. 30). Education causes John Pai to dismember, not to 

remember himself: he watches in a pool of water or a pane of glass, and wonders who he is (Momaday, 

2007, p. 24). He asks Mr. Lincoln whether he too experienced such psychological crisis but he does not 

know any such rift because both of them were product of two different realities: Pai‟s reality was fractured 

by western ideology; Lincoln‟s reality was unified and so was his self, therefore. 

 

The school for Pai is a „conversion factory‟ which functions to assimilate the Natives through Christianity 

and English language, the „best‟ that colonialism can offer. Wherrit says to Mr. Gregory: “They deserve 

…the highest expression of Christian charity that is in us” (Momaday, 2007, p. 20). Wherrit who is 

otherwise strict and considers them superstitious brutes, becomes soft in the name of Christianity and is 

eager to perform the divine duty God had assigned them, the duty of bestowing civilization upon the 

frontier: “Our task will be done, our purpose served, our mission accomplished” (Momaday, 2007, p. 20). 

By blessing them with Christian salvation, he, ironically, wants them to “feel at home in America” 

(Momaday, 2007, p. 20). John Pai is a „good student‟ because he is well-assimilated but he cannot get rid of 

the ambivalence; he remains divided between God and „dog‟, between Bible and „turtle‟. He wonders how 

he has developed eloquence in English as if it were his mother tongue and Carrie congratulates him for 

having possessed, appropriated and owned it as if he were to it. He could not digest this uprooting and 

counters:  

 

John Pai: I was born to … very old words, from the time when dogs could talk. 

Carrie: You will make a fine preacher, John. You will spread the Gospel. 

John Pai: The words of dog, the voice of turtle. (Momaday, 2007, p. 28) 

 

The Kiowa Boarding School whipped the students to enforce its assimilationist ideology. Gregory, the 

school disciplinarian, says that this repressive punishment is the civilizing strategy for miscreants and a rule 

they must follow: “It is our duty according to the rules, according to the manual” (Momaday, 2007, p. 17). 

Beating is essential for reproduction of the Red Indian submission to the white order and authority. Carrie, 

a lady teacher at the school, is kind and friendly, but she too endorses whipping for the assimilation of the 

Natives. Under the spell of  the ruling ideology, unable to see through it, she enjoins upon John Pai, “No! 

Sailor wasn‟t whipped! Don‟t you see? He was merely disciplined” (Momaday, 2007, p. 29, emphasis 

added). The play, “The Indolent Boys”, is based upon a real life Native experience of boarding school. 

Many Amerindian students tell stories about sitting as children on the laps of their mothers or 

grandmothers, uncles, aunts or fathers who told them stories of resistance about escaping from boarding 

schools, hiding in the corners to speak their forbidden tribal languages with friends. Not doing schoolwork 

or activities in the expected disciplinary ways were their strategies of passive resistance (2001, p. 92). 

These stories reflect an attitude of resistance to the official efforts to control Indians (p. 92). To escape this 

repressive whipping they run away from the school in severe cold and unfortunately are found dead later 

on. But Wherrit cannot see any problem with the repression they exercise against the boys. Rather, thinks 

that Sailor was responsible for this tragedy because “he convinced Arch and Jack to go with him” and also 

blames that he stole their clothes. When Wherrit found no way out, he asked Carrie to accompany him in 

escape but she refused because she loved John Pai. Wherrit reminds her of her racial superiority: “John Pai 

is an Indian and you are a … white woman” (Momaday, 2007, p. 51). The Kiowa people attacked the 

school and beat Gregory, the superintendent, who revealed that their “teacher and disciplinarian hid among 

the rafters while [he] faced heathen horde” (2007, p. 66). They hid the students lest the people should take 

them away with them, putting an end to their missionary purpose: “By God! We must save [the children] 
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for a life of activity and usefulness. We must save them from a life of sloth, from a life of Indolence” 

(2007, p. 67). 

 

The physical pain of whipping was the least of it, as John Pai observes; the real agony was “the pain of 

humiliation, shame” (p. 33) at the cutting of the hair of the children. Kiowas cut their hair at a death in the 

family or in mourning. Emdotah cut his hair when his son, Sailor, died in storm. “They cut our hair … that 

is how we look when we are grieving” (p. 33). It was this symbolic repression that compelled them to run 

away from the conversion factory to their comfortable Kiowa reservation. Mother Goodeye says that 

homesickness, whipping, cutting of hair and physical and symbolic humiliation caused their escape and 

death. She also interprets the „stealing‟ of clothes differently: Sailor took the clothes of the young ones 

because they were given to them by the whites (2007, p. 62). Mother Goodeye being out of the ideological 

state apparatus of the school sees things from her original Native perspective. Poor John Pai, entangled in 

the apparatus, calls his Native fellows „indolent‟ because he sees what and how he has been taught to see: 

 

Carrie: Oh John, poor boys … 

John Pai: The indolent boys. 

Carrie: What? 

John Pai: Mr. Wherrit has used the word „indolent‟ speaking of the children. It means  

insensitive to pain, slow to develop, indulging in ease. Lazy. (2007, p. 57). 

 

The school‟s white ideology could not win him over to westernism. He twice ran from the school because 

reservation gave him his natural habitat of the Kiagwu: he lovingly remembers running “like a wild animal 

over the earth” (2007). He tells his teacher, Miss Carrie, that their experience of natural life was to be alive. 

That was to be who I am and where I ought to be. And the camp! That night I ate the food for which I had 

hungered so long, and I sang and danced. I slept on the ground in a tepee, and it was luminous under the 

moon, and there were coyotes away on the high ground and crickets and frogs close by, and I could hear 

even in my sleep the breathing of those I loved most in the world. (2007, p. 32).  

 

B- The Moon in Two Windows 

 

In The Moon in Two Windows, Pratt himself appears as a character with a philanthropist desire of civilizing 

the Natives, a project that serves better to diminish the Indian culture. Pratt established Carlisle Indian 

Industrial School at Carlisle, Pennsylvania, on 1
st
 of November 1879, an off-reservation boarding school for 

Indians, and it followed many of this kind. For Americanization through education, he, with puritanical 

inspiration, introduced education paradigm for American minorities, including Red Indians. The Carlisle 

Boarding school was established for promotion of western civilization among Indians.  For this purpose, 

Pratt comes to Indians with Miss Mather who has “the look of a missionary”, the light of Christianity in her 

stern gaze and the burden of civilization in her matronly shoulders (2007, p. 115). But Spotted Tale, the 

Chief of Brulé Lakota tribe, tells him that they have known the white man as a thief and liar. He kills the 

buffalo so that we starve. He takes the land so that we cannot roam and hunt. He takes gold from the 

ground, so that the earth is gutted. This is shameful. We do not want our children to learn the ways of 

shame. Now you come. You come to take our children. (2007, p. 116).  

   

The chief fears that white man and his education system may kill their children or teach them such 

shameful white ways. Pratt appreciates his greatness but taunts him for his inability to read and write: “… 

you must have interpreters to tell you the treaties you sign” (2007, p. 117). The implication is that he should 

let the Native children study lest they too grow as incapacitated as he himself was. But Spotted Tale 

mourns: “[I]t was the most hurtful thing imaginable, the giving up of the children” (p. 120) because they 

are carriers and continuity of culture. 

 

The whole project of schooling was an exercise in „disorientation‟. The students were taken to boarding 

schools by train, some were crying, some sitting silently, resigned to their fate. One old student was looking 

out keenly to mark the distance for safe return. Luther, one of the students, saw the moon in the window 
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where he sat and a few moments later, he saw it on the other side of the train. Pratt reasons out his 

astonishment at the moon in two windows: “Isn‟t that funny? … There are many turns in the road … you 

had been turned around without knowing it” (2007, p. 175). it is funny for Pratt who remains within his 

white Euroamerican epistemology whether the train turns this-wards or that-wards but very tragic for the 

Native children who pay terrible physical and emotional price far away from their parents and so is the case 

for the parents who are neither sure of their children‟s well-being nor of their life. They are alienated from 

cultural roots: Native Americans used tobacco for medicinal purposes and it had sacred connotations for 

them. Rolling Thunder, the holy medicine man, for instance, smokes his pipe and puffs out four times into 

four directions for invocation to the forces of Nature and then starts the treatment of the patient (1974, p. 

19). It was banned at school but the boys kept tobacco with them and smoked it at night to do brave things 

and to remember their past. 

 

To make them “civilized … responsible citizens of [America] productive member[s] of the society, 

Christian servants of God, and bona fide human beings,” Pratt addressed the students, “The languages you 

brought here from the wilds will be of no use to you”  (2007, p. 132). Rather, he convinced them, it was an 

obstacle to their learning and English, instead, was their civilization, success and salvation. The Native 

children counter this white obsession with civilization and salvation by speaking their Native languages 

„bravely‟. Luther, the staunch preserver of “the Indian heritage at Carlisle” (2007, p. 153), says to Mr. Pratt: 

“If you had known [us in our old culture and schooling], I might never had had my son, that fine boy 

running there on the field. I courted his mother in Lakota” (p. 153).  

 

Pratt grumbles that conversion of the Kiowas is most difficult because they have their own culture and stick 

to it. He himself has said, Anna, his colleague at Carlisle, reminds him, that Atahdleuh was “saved, 

assimilated, civilized” (p. 147). He admits it to be „essentially‟ true but still he is disappointed about his 

“holding on to Kiowa and sign language [because] it goes against the whole purpose of the school” (p. 

147). It is the violation of the rule of “speaking English only” (p. 147).  

 

His insistence of speaking English only was the precondition of assimilation which the Kiowa boys 

resisted. Education performs its function in connivance with religion. In the 1869 annual report of The 

Board of Indian Commissioners observed that “the religion of our blessed Savior is … the most effective 

agent for the civilization of any people.” Pratt, likewise, believed that the only way of Indian salvation was 

to leave their gods and embrace Christianity. Carlisle Boarding school served to teach English as well as 

spread Christianity. Althusser rightly points out that formerly churches also worked as schools. Pratt is 

priest-cum-teacher: 

 

On this day, O Lord, you have blessed us with a grand mission, as Christian soldiers, to  

prove our worthiness on the field of battle. We ask you not for victory but for courage,  

not for glory but for humility, not for recognition but for honor. Thy will be done, in  

Jesus‟ name. Amen. (2007, p. 113). 

 

Pratt, Anna and Mason also take the children to church where they are taught the whiteness of God 

Almighty, presenting Him in the image of the white man thus convincing the colonized mind that whiteness 

and virtue are inseparable and interdependent: “Who hath seen the face of God? Who hath seen the 

whiteness of His glorious hair? Who hath seen the blue of His immortal eye?” The final destructive stroke 

against the Native American identity is Miss Mather‟s offering the children new names from a list written 

on the board: “Each of you will choose a name, and that name will be yours from this day forward” (2007, 

p. 130).  

 

She convinces them to feel pleased with these new good Christian names. The ideology makes „abnormal‟ 

things normal and „pleasing‟; the students are given the feel that they choose their names with their own 

choice, freely. Miss Mather herself is equally enslaved by this ideology and cannot see through the layer of 

imposition of Christianity, or the agenda based education because she „knows‟ that this is the only good and 

right way of teaching and being. 
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Conclusion  
 

Boarding School education helped Native American children fit into the mainstream American culture at 

the cost of the loss of their roots, causing epistemic void in their minds. They were put into a constant clash 

between their traditional cultural ISA and the school‟s academic ISA: the former was their lived experience 

and the latter was their bookish knowledge „gifted‟ to them by the worthy priests-cum-teachers; the former 

gave them diversity of languages to court and play, to worship and love and the latter taught them that 

English is only language of civilization; the former gave them intimacy with nature as the most cherished 

value and the latter taught them that furthest from nature is the best; the former taught that death is mourned 

by cutting your hair and the latter taught them that long hair are primitive cultural baggage and cutting them 

was the sign of culture; the former gave them traditional religions to pray for all needs and the latter taught 

them that forsaking the old religions was indispensable for civilization and so on and so forth. Momaday‟s 

Three Plays with insightful comprehensiveness exposes the colonial manipulation of education as a 

corrosive strategy to deprive the Natives of their cultural orientation. Alicia A. Kent (2007) rightly 

comments on the destructive effect of boarding school education on Indian children: hardly one out of 

every eight Indians who got admission in Carlisle graduated. Some went back to their traditional life, some 

adjusted to western style (and proved examples in the publications of boarding school) but others “went 

utterly to pieces” (Hertzberg, 1971, p. 18) and many met premature death. 
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