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Abstract 

The primary purpose of this study is to explore the teaching and learning process utilizing the Dynamic 

Learning Program (DLP) among selected secondary public schools in Mindanao, Philippines. It is a 

qualitative research utilizing In-depth Interviews and Focus Group Discussions among stakeholders. It was 

conducted among ten (10) selected schools with a total of 80 respondents composed of school 

administrators/principals, teachers, parents, students and community leaders. The findings of the study 

revealed that majority of the participants whether parents, students, teachers, community leaders or school 

administrators agree that the program is effective. Only few of the participants particularly the teachers 

and school administrators have second thoughts since they revealed that they think that the Dynamic 

Learning Program is not applicable to their school setting and the needs of their learners. However for the 

students, the benefits of Dynamic Learning Program are the changes in behavior such as in their 

attendance and study habits. On the other hand, for the teachers, there is the improvement in the National 

Achievement Test (NAT); students are always busy, and are more creative and parents are having a means 

of monitoring their class performance. For the school administrators, their teachers are more focused on 

the needs of their students; they talk less and are often busy checking outputs of students and preparing for 

next day’s lesson. Moreover, for the parents, they observed that their children are responsible and there is 

a positive change in their child’s attitude towards learning. The challenges of Dynamic Learning Program 

are: parents are more involved; students are more creative and responsible. There is enhancement of 

teachers’ proficiency and improvement of attendance, and community leaders and school administrators 

are more involved in the welfare of their students in school and the community, respectively; and the 

stakeholders find the implementation of the Dynamic Learning Program in selected public secondary 

schools in Mindanao, Philippines is effective and helpful.  

 

Keywords:Dynamic Learning Program, Stakeholders, Proficiency, Class Performance. 

 

 

Introduction 
 

The Central Visayan Institute Foundation (CVIF) Dynamic Learning Program (DLP) was initially 

developed and applied in the high school (covering 13-16 year-old students) in the Philippines (Carpio-

Bernido & Bernido, 2004). The CVIF-DLP is a differentiated and target-oriented program for effective 

learning under multiple socioeconomic and cultural constraints and was designed based on the experiences 

of the authors as physicists immersed in daily work in a secondary school. Moreover, the CVIF-DLP 

applies a synthesis of classical and modern pedagogical theories adapted to foster the highest level of 

learning, creativity, and productivity for a wide spectrum of students (Carpio-Bernido & Bernido, 2004). 
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Dynamic Learning Program (DLP) is a systems-based scientific approach for enhanced learning 

particularly in the sciences, mathematics and humanities. With process-induced learning as a new paradigm 

superseding teacher-induced learning, the DLP progressively allows a liberal spectrum of learners, from 

slow to fast, to achieve superior scholastic performance (Carpio-Bernido & Bernido, 2004). 

 

There are now 157 public high schools in Basilan, Negros Oriental and Negros Occidental provinces that 

are deviating from tradition classrooms by adapting DLP. 

 

The Dynamic Learning Program works on the principle of “Learning by Doing”, it is student-centered. It is 

a system of teaching that focuses on student activity rather than on traditional classroom lectures. The set-

up is 70% student activity–30% lecture/discussion, and usually national experts do the majority of the 

lectures via video. The students learn independently, because each activity is provided with a clear learning 

target. 

 

In 2012, DepEd-ARMM initiated the region’s shift to the non-traditional teaching methodology that aims to 

improve student’s academic performance despite the shortage of qualified teachers and textbooks, which is 

a common problem in many schools in the Philippines. ARMM schools started using the CVIF-DLP in 

August 2012 after a five-day orientation and writing workshop that was participated in by all secondary 

teachers and 19 school heads in June of the same year.  

 

Smart Telecommunications is working hand in hand with DepEd-ARMM to help enhance the quality of 

education in the region. With only 80 percent student activity, four academic days and zero homework, 

CVIF-DLP has been proven to be effective in improving the quality of education particularly in Science, 

Technology, English and Mathematics” (Smart News, 2013). Smart started supporting DLP in 2010 and so 

far, the program has been implemented in the entire DepEd divisions in Bohol province, Cagayan de Oro 

City, Basilan Province, Lamitan City and a number of private and public schools nationwide.  

 

According to the same source, Dr. Ina Aquino, Deputy Team Leader and Manager of Basic Education, 

BEAM-ARMM Program, Australian Aid emphasized that, “The implementation of the CVIF-DLP for 

secondary schools in Basilan is a demonstration of DepEd ARMM’s openness to innovation. It is a 

manifestation of the agency’s desire to explore various ways by which student learning is improved.” 

 

In addition, Aquino added that “The first year of implementation of DLP was not without the challenges, 

given the environment in which the schools and the teachers operate. The Basilan secondary school 

principals and teachers, however, have expressed continued commitment to exert all efforts to implement 

the program even while looking for ways to address the unique challenges of working in ARMM brings.” 

 

The introduction of Dynamic Learning Program (DLP) in Mindanao might be the answer to the 

improvement of quality of education particularly in Science, Technology, English and Mathematics and this 

program recently received several feedbacks that is why the researcher saw the need to do a study of this 

program. 

 

Mindanao, particularly areas in the Autonomous Region in Muslim Mindanao (ARMM) has always been 

depicted as a site of armed hostilities and a “zone of conflict.” In recent decades, armed encounters and 

skirmishes involving the military and rebel groups have continuously afflicted the region. Since the region 

contains large Moro populations, the violence and war are often attributed to or associated with the Moro 

secessionist movement (Durante, et.al, 2005). 

 

However, a parallel scenario of violence and war also emerges on the local fronts. The violence generated 

by “rido” aggravates the so-called Mindanao problem. While rido is generally considered a “local conflict,” 

it is oftentimes sensationalized by national media and thus serves to complicate understanding of the Moro 

struggle for self-determination (Asia Foundation, 2005). 
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The overarching issues are compounded in majority of the public schools in the Province of Basilan by a 

set of resource-related issues including a lack of classrooms and teachers, especially at the secondary level; 

continuing deterioration of school buildings; a shortage of teaching and learning materials; limited funding 

for school operations and professional development of principals and teachers; poor quality teaching; and 

frequent disruptions to schooling caused by war conflicts.  

 

Due to the peace and order problems in the Province of Basilan, the teachers and school administrators 

bravely surmounted these situational uncertainties which placed them a heavy burden of going and 

attending classes in schools and to teach the students the things they need to learn in all the subject areas as 

mandated by the Department of Education. 

 

This study explored the benefits and challenges of the dynamic learning program in selected secondary 

public schools in Mindanao, Philippines. 

 

Theoretical Considerations 
 

This study is anchored on the CVIF-DLP model, wherein instead of students, the “expert teachers” and 

“facilitators” cooperate for achievement of targets. The “expert teacher,” who is a regular classroom 

teacher, is responsible for a particular subject, the design and preparation of daily learning activities, 

evaluation and assessment of student performance in that subject. During the subject period, she/he chooses 

the section where a lecture or discussion will be conducted. In practice, with long periods during academic 

days, different sections may be visited while students are doing drills, projects, concept notes, or drawing. 

While the expert teacher is not with a class, a facilitator (who is an expert teacher of a different subject, 

allowed by the parallel classes program) takes care of classroom management. The facilitators do not 

discuss nor interfere with the activities of the students, but merely check classroom conditions and make 

sure students are doing the activities for the day. 

 

The pedagogical basis for the parallel classes-scheme is the need for controlling teacher intervention so as 

to give students time to work independently in school on meaningful tasks, and not postpone for 

homework. This is done by limiting the teacher’s direct-interaction time with the students. The scheme then 

serves as an intrinsic inhibitor preventing the slide back to teacher-centered strategies, and thus fostering 

process induced learning instead of teacher-induced learning.  

 

The present study is anchored on independent learning which according to Candy (1991) is a process, a 

method and a philosophy of education whereby a learner acquires knowledge by his or her own efforts and 

develops the ability for enquiry and critical evaluation. 

 

According to the same author, teachers can facilitate independent learning through deliberate surrendering 

of certain prerogatives and the acceptance of responsibility by the learner. The elements found in learning 

are: think and act autonomously, have the ability to realistically appraise own shortcomings as a learner, 

and effective approaches to self-management as a learner. 

 

Independent learning can be both a goal and a process: a method of learning and a characteristic of learners 

(present in varying degrees) in which educators can adapt strategies to different levels of independence or 

self-directedness and it includes freedom of choice in determining objectives within the limits of a given 

project. 

 

This peculiar component of the CVIF Program was inspired by the Aronson Jigsaw Strategy (Aronson et 

al., 1978) in which students are grouped into so-called “home groups” and “expert groups”. The model is 

called “Jigsaw” because each student’s part, as they move from the expert groups to their home groups, is 

essential for the successful achievement of objectives.  
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The flow of the jigsaw strategy is very evident inside the classroom of the DLP. Moreover, the 

simultaneous classes with the jigsaw of teachers and facilitators promote higher interaction between 

teachers and cross-fertilization of ideas. Poor performing teachers are pushed to better performance since, 

as facilitators in other subjects, they are exposed to activities given by good teachers. For example, in the 

early days of program implementation, a teacher thought of having a “Quarterly Table of Contents” done 

by the students after each quarter to help student’s consolidation and review of learning activities 

accomplished. Exposed to this as they did facilitator duties, all teachers decided to adopt the practice. 

Moreover, teachers have daily opportunities to discuss with each other on the formulation of learning 

targets and concept notes, framing of questions, and rubrics for projects, which they see given to the 

different classes. This way, too, teacher apprentices can train on the job while serving as assistant expert 

teachers. 

 

The DLP CVIF model likewise follows the problem-based or inquiry-based learning and the discovery 

approach; the CVIF-DLP students follow set daily procedures that foster habit formation for focused and 

sustained learning. For example, a class begins with the expert teacher writing on the board (or flashing 

with a projector) a learning activity on a new topic. Activities such as concept notes, exercises, drills, 

drawings, themes and essays are handwritten by the students on the CVIF Activity Sheet used by students 

of all year levels. 

 

The activity sheet includes the activity title which encapsulates the main idea to be learned. This is 

followed by one or two learning targets. These are similar to the objectives written in lesson plans and 

follow the same principles in writing of instructional objectives (simple, clear, specific, behavioral and 

attainable), but are phrased from the point of view of the student. References used by the teacher are also 

indicated on the activity sheet. The learning activity follows the classical format starting with brief concept 

notes (introduction, background, concept or main idea to be learned). This is followed by one or two 

illustrative examples, and then the questions, exercises, graphs, drawings and other tasks. 

 

The students work on the activity for most of the class period without a prior lecture, discussion, or 

demonstration from the expert teacher. This is why, by the time the expert teacher visits the class, and 

students already have particular questions or problems in mind. They are then able to give directed 

questions that have direct bearing on the problems they tried to solve earlier. The expert teacher simply 

reinforces correct understanding, points out common errors, or compares the merits of different approaches 

and solutions. The flash of insight or understanding is more often observed than in traditional situations 

where the teacher introduces the topic, lectures, explains, and gives examples, before the students work on 

the lessons. 

 

All daily activities, including quizzes and exams, are compiled in the in-school comprehensive student 

portfolios. In terms of numerical marks for assessment of student learning as prescribed by the Department 

of Education, the CVIF has included the comprehensive student portfolio with other components of the 

student grade such as periodical long examinations, quizzes, projects, lab work and class participation 

(component percentage weights of 15%, 25%, 10%, 15%, 25% and 10%, respectively. Weights vary 

depending on subject areas). However, the comprehensive portfolio, going beyond the more common 

supplementary portfolio for exemplars or best works of the student, presents a fuller documentation of the 

learning process “how each student’s responses to various questions develop as he or she matures. The 

reflective teacher and administrator can thus make use of the comprehensive portfolio as a highly effective 

evaluative tool for continuing enhancement of learning processes. On the other hand, students manifest 

reflective and self-evaluative behavior when filing and organizing activities in their portfolios. 

 

In the CVIF-DLP, four days of the week – Monday, Tuesday, Thursday and Friday – are for academic 

work, while Wednesday is for Music, Arts, Physical Education and Health (MAPEH), and Citizenship 

Advancement Training (CAT). There are no classes on Wednesday afternoons for freshmen and 

sophomores. Remedial work, faculty and club meetings, training and rehearsals are also done on 

Wednesdays. Close adherence to this schedule has developed in students a strong sense of time 
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management for their different activities. This is especially good for adolescents since psychologists 

identify this as the stage for forming both behavioral and intellectual habits. 

 

The no-homework policy of the CVIF-DLP is a return to classical wisdom that interestingly coincides with 

recent results of neuro-scientific research. The “Father of Modern Education,” Johann Amos Comenius, 

emphasized relaxation after study of leisure hours to enhance creativity and productivity. CVIF students do 

not have homework so they can enjoy wholesome leisure and family time and sleep by 8 or 9 in the 

evening. They can then be fresh and energized for the next day’s schoolwork. This also takes into account 

modern day findings of health experts that young persons’ need eight hours of sleep and an additional one-

fourth hour for every year of age below18 years old. 

 

The CVIF-DLP also adopted the systems approach (Bertalanffy, 1968), the CVIF-DLP puts premium on 

the design and control of the total school learning environment, with all elements in a coherent framework 

purposefully designed to induce sustained learning, even in situations where there is a lack of mature and 

competent teachers. The program adopts the perspective of progressively knowing “what students learn and 

how they really learn” over “what to teach and how to teach.” 

 

Literature Review 
 

Independent learning or learner autonomy, simply defined as “the ability to take charge of one’s learning” 

(Holec, 1981 as cited in Little 1996, p.2), is one of the vital skills that education especially higher education 

in most countries aims to equip students with in order to get them ready for job competition in the world of 

work, especially during this 21
st 

century, an era of globalization, and global mobile labor forces.  

 

According to Holec (cited in Sarsar, 2008), the philosophy of independent learning has emerged as one of 

the major features in higher education teaching and learning since the late 20
th 

century as a powerful 

discourse in higher education. They also claimed that all higher education students are expected to function 

with a considerable level of independence, self-reliance and autonomy. 

 

Independent learning is believed to play a key role in students’ success in both academic and career life. 

Many higher educational institutions are trying to instill this learning concept in their students to allow 

them to pursue lifelong learning.  

 

As Littlewoods (1999 as cited inSakai, Takagi & Chu, 2010) suggests that independent students should take 

responsibility for their own learning. This is both because all learning can in any case only be carried out by 

the students themselves and also because they need to develop the ability to continue learning after the end 

of their formal education. “Taking responsibility” involves learners taking ownership (partial or total) of 

many processes which have traditionally belonged to the teacher, such as deciding on learning objectives, 

selecting learning methods, and evaluating process. 

 

Hubbard (1994) also points out that independent learners are those who finish all their homework, actively 

take part in classroom’s activities, and regularly seek advice from teachers.Promoting independent learning 

among students has become the focal point for researchers and educationists. Hubbard (1994) mentions that 

students from secondary education level are not familiar with the procedure of independent learning. That 

is to say, they need to be trained so as to develop such skills. He further asserts that independent learners 

know what and how to learn, meaning they will be able to continue learning what they are interested in 

even when they finish their formal education. 

 

Usuki (2001) also agrees that students need to be trained and motivated to become independent learners. 

Moreover, she emphasizes the role of teachers as facilitators who assist students in acquiring independent 

learning skills and get close to them. 
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In the Philippines, the Dynamic Learning Program (DLP), which proponents say is not only the answer to 

perennial problems like the lack of public school teachers and textbooks and what might be boring learning 

sessions but also a 21
st
 century method that need not rely on high technology. The Dynamic Learning 

Program works on the principle of “learning by doing”, it is student-centered and it is a system of teaching 

that focuses on student activity rather than on traditional classroom lectures. The DLP also promotes 

independent learning among secondary students. 

 

In essence, the Dynamic Learning Program (DLP) is a 70% student-centered and 30% teacher-initiated 

pedagogical or teaching-learning method. The teacher is a mere facilitator of instruction while the students 

perform most of the activities. DLP allows freedom for differentiation in terms of interest, learning profile, 

and academic level. 

 

According to Carpio-Bernido, & Bernido (2004), the pedagogical tenet includes the following: (a) learning 

by doing which is for deeper learning where students need to think with their own minds and work with 

their own hands; (b) less talking and more doing which is intended for pit-stop efficiency, less talk is a 

must; (c) sound fundamentals where skillful levels are reached only by being well-grounded in the 

fundamentals; (d) mastery not vanity which includes solving simple problems  completely and clearly 

which have greater educational value than advanced problems sloppily analyzed with forced final answers; 

(e) adaptability which entails an educational program which must be adaptive because no two learning 

situations are ever completely alike; and the (f) tortoise, not the hare which emphasizes the importance of 

continuity and not speed. 

 

Central Visayan Institute Foundation (CVIF) Dynamic Learning Program (DLP)students have no 

homework throughout their 4 years in high school in order for the students to enjoy wholesome leisure, 

have more relaxing family time and  sleep early (by 8 or 9 p.m.) so they can be fresh and energized for the 

next day’s schoolwork. Health experts say that young persons need 8 hours of sleep and an additional one-

fourth hour for every year of age under 18 years old. 

 

The program is also focused on the development of a solid learning ethos and conducive environment such 

as routine and prompt schedules, the quiet school on academic days, and sports and arts on PE days.The 

CVIF DLP and all co- and extra-curricular activities are geared towards maximizing: motivation, focus, 

confidence and composure, self-discipline, and stamina. Indeed this is crucial to the Brunerian development 

of the independent learner “in which instruction aims to help the learner be a self-sufficient problem-solver. 

This means that the learner must not be permanently dependent on his teacher’s correction of errors, but 

must be able to take over the corrective function. This self-monitoring behavior is a goal of cognitive 

learning (Bustos & Espiritu, 1996). 

 

In a study conducted by the Autonomous Region for Muslim Mindanao (ARMM) Department of Education 

(DepEd) in 2012 where it adapted the innovative Central Visayan Institute Foundation-Dynamic Learning 

Program (CVIF-DLP) and sponsored Smart Communications, Inc. (Smart) and PLDT-Smart Foundation 

(PSF), it revealed that there has been a noticeable improvement in student performance in the region post 

CVIF-DLP. 

 

According to Atty. Maisara Latiph, Department of Education-ARMM Assistant Secretary (2012), “The 

CVIF-DLP has made students in Basilan secondary schools more creative and motivated to learn. 

Absenteeism was reduced and our students have passed for the DOST scholarships. Teachers also became 

better as there is more time devoted to improving teaching and checking of outputs (p 2). 

 

Four senior students from ARMM - two each from Tipo-Tipo National High School and Maluso National 

High School have passed the Department of Science and Technology (DOST) Scholarship for college. In 

the previous years, nobody from the region qualified for the scholarship. Absenteeism among students was 

also significantly reduced in all year levels across the division. Teachers attribute this to the fact that a day 

of absence would mean a student would miss on the learning activity sheets, which represent 80 percent of 
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classroom activity for each of the eight subjects. It is an important component of the CVIF-DLP learning 

framework. Based on the mean percentage scores submitted by teachers to their respective principals in the 

division there has been a noticeable improvement in the students’ academic performance. 

 

“Overall, CVIF-DLP has been a success in ARMM and we look forward to implementing it in other 

divisions,” added Latiph (2012, p 2). 

 

In a similar study conducted in Cagayan de Oro among 9,000 students, it showed “highly significant” 

improvement in their English, Math and Science tests in March 2012 compared to their test scores in June 

2011 (Smart News, 2013). The Cagayan de Oro experience mirrored that of students at CVIF, where the 

Bernidos’ first introduced the method in 2002.  Since adopting the program, the school has consistently 

produced successful examinees in the University of the Philippines College Admission Test (UPCAT), 

considered one of the toughest college entrance exams in the country.  

 

“It’s very encouraging. Despite the fact that we had birth pains in the first year and (Cagayan de Oro) 

experienced Tropical Storm “Sendong,” and despite the fact that the students had only four academic days, 

with no homework and less contact time with teachers, they improved in all subject areas” (Quismundo for 

online Philippine Daily Inquirer, 2012). 

 

Methods 
 

This study utilized the qualitative method of research specifically In-depth Interviews and FGDs among the 

respondents using appreciative inquiry method on the Dynamic Learning Program in Basilan Province. 

Eighty stakeholders from the 10 selected schools in Mindanao, Philippines participated in the study. 

Informed consent was given before the conduct of the study. Thematic analysis was done after transcribing 

and translating the data gathered from the participating respondents. 

 

Results and Discussion 
 

The benefits and challenges of Dynamic Learning Program (DLP) as perceived by the selected stakeholders 

such as subject teachers, school administrators/principals, parents, barangay officials/community leaders, 

and students. Majority of the participants whether parents, students, teachers, community leader or school 

administrators, all agreed that the program is beneficial to the students. 

 

The Dynamic Learning Program (DLP) benefits in terms of parallel learning include the following: DLP is 

partly effective to high functioning students and even to average students but not for those below average; it 

is something different since students are always doing something in the classroom, they are always busy; 

the value of perseverance, responsibility, and hard work are imbued to the learners; the writings of the 

students have improved and it reduces students’ reluctance to participate in classroom activities; it 

enhanced and developed students’ potentials in writing, spelling, comprehension, and reading; it is an 

effective program aimed at improving the outcomes of the students in the classroom; the program is really 

effective since the study have improved hi study habits; the DLP is good since time is not wasted; there are 

times, students find it difficult to follow since they are accustomed to the old ways of teaching and learning. 

Byrne (1989) says that parallel learning is difficult. Unless you have a very small class, you will never be 

able to give your students enough oral practice through whole class work. If you divide your students into 

pairs for just five minutes, each student will get more talking time during those five minutes than during the 

rest of the lesson. 

 

In the Dynamic Learning Program, the students work on the activity for most of the class period without a 

prior lecture, discussion, or demonstration from the expert teacher. This is why, by the time the expert 

teacher visits the class. The students already have particular questions or problems in mind. They are then 

able to give directed questions that have direct bearing on the problems they tried to solve earlier. The 
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expert teacher simply reinforces correct understanding, points out common errors, or compares the merits 

of different approaches and solutions. The flash of insight or understanding is more often observed than in 

traditional situations where the teacher introduces the topic, lectures, explains, and gives examples, before 

the students work on the lessons. 

 

On the other hand, in terms of multi-domain learning package/well-designed learning plan, the teachers 

learned to make their own learning plan which motivated them to be better inside the classroom.  

 

In the DLP, there is the simultaneous scheduling of subject areas because science and math are the most 

difficult subjects and these were given first and second periods in the morning when the students still have 

a fresh mind. This is in contrast to more common schedules with science and math classes towards 

noontime or in the afternoon. At these hours in a tropical country like the Philippines, restlessness could 

compound problems encountered in learning hard subjects such as science and math. 

 

Moreover, for in-school comprehensive student portfolio, the students were able to improve their thinking 

skills since they know that all their outputs are being placed in one portfolio; each student keeps a portfolio 

of his work as a representative documentation of his schoolwork and this would later on serve as his 

reviewer and proof also of his performance in school; DLP increases students’ motivation and self-respect, 

and satisfaction. 

 

In terms of no homework policy, it creates an atmosphere of no pressure to students; the students can also 

help do household chores at home; the no-homework policy allow them to relax after long periods of brain-

draining activities throughout the course of the day. 

 

Furthermore, for biorhythm, teacher facilitates the learning and because they only facilitate they can now 

handle three classes at the same time on any given concept; the program has resolved the problem of the 

lack of teachers since a single teacher can now handle more sections; students were able to develop their 

views and opinions and now can share it with their classmates; and the teachers spent less time in 

discussion and more in hands-on activities connected to the topics presented. 

 

The pedagogical basis for the parallel class scheme is the need for controlling teacher intervention so as to 

give students time to work independently in school on meaningful tasks, and not postpone for homework. 

This is done by limiting the teacher’s direct-interaction time with the students. The scheme then serves as 

an intrinsic inhibitorpreventing the slide back to teacher-centered strategies, and thus fostering process 

induced learning instead of teacher-induced learning. 

 

However, the Dynamic Learning Program (DLP) also faced challenges in terms of parallel learning which 

includes: implementation is quite difficult considering the number of students inside the classroom of a 

public school; students end up poor in communication skills; is only appropriate for those high to moderate 

learners but not fitted for the slow ones; is very difficult for the students since they have no prior 

knowledge; and the implementation of the DLP in our school is not suited and the schedule of classes and 

loading of teachers became very chaotic. 

 

In terms of multi-domain learning package/well-designed learning plan, it is difficult for the students 

considering that they have no prior knowledge before they will be asked to answer activity sheets; activity 

sheets are given to students individually and not all schools have their own photocopying machines so 

teachers need to use their money to photocopy activity sheets; activity sheets are too expensive; and the 

implementation of the DLP was not easy since there are teachers and parents who are against the program. 

 

In addition, for the in-school comprehensive student portfolio, teacher at times do not like checking of 

portfolios; portfolios are time-consuming since the teachers are always checking them everyday; and the 

teachers are always checking the portfolios and at the end of the day looks so tired. Moreover, for no-
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homework policy, there are teachers who do not like the policy of no homework since this will make their 

students lazy and homework can also help develop good habits and attitudes. 

 

Similarly for Biorhythm, students are very tense in the morning which makes them easily angry than in the 

afternoons; teacher preparation is very important since the difficult subjects are always early in the 

morning; the teacher has to be prepared always before getting inside the first period class since the most 

difficult subjects are placed in the morning; and the improvement on the teachers is good but the principal 

is worried about the effects on their health. 

 

Other benefits of Dynamic Learning Program (DLP) for the students are the changes in behavior in terms of 

being more independent; more focused on their studies; improvement in attendance and study habits but are 

asking for more time for discussion. On the other hand, for the teachers, there is the improvement in the 

National Achievement Test (NAT); students are always busy so there is no time to be idle and to be truants 

in the classroom; students are more creative and parents’ monitor their child’s improvement in school. For 

the school administrators, they observed that their teachers are more focused on the needs of their students; 

the teachers talk less and are often busy checking outputs of students and preparing for next day’s lesson. 

Moreover, for the parents, they observed that their child is responsible and is always busy and there is a 

change in their child’s attitude towards learning. 

 

Meanwhile other challenges of Dynamic Learning Program (DLP) are: teachers spent less time in 

discussing concepts in class, the worksheets are too expensive, teachers are too tired at the end of the day, 

and students have no time to neither play nor converse with each other. 

 

Community involvement requires creating opportunities for youth, families, staff members, organizations 

and community members to be involved in planning, decision making, and evaluation (Saskatchewan 

Learning, 2005). It is to describe meaningful engagement of families and communities.  

 

This practice of community involvement moves beyond volunteering on field trips or hosting dances to 

having families and communities engaged in establishing school policies, becoming engaged in the 

classroom, discussing student academic achievement, being involved in research, or becoming actively 

involved in learning improvement initiatives. Authenticity comes from relationships built on trust where 

educators and communities work together in new ways. 

 

Conclusion 
 

Based on the research findings, the following conclusions are made: 

 

1) The DLP is effective as a way of teaching and learning as carried out in the selected secondary 

public schools in Mindanao, Philippines. 

2) The Dynamic Learning Program (DLP) is not only the answer to perennial problems like the lack of 

public school teachers and textbooks and what might be boring learning sessions but also a 21
st
 

century method that needs not rely on high technology. 

3) The DLP is beneficial to both teachers and students since it is in this program where survey findings 

indicated an overall positive outlook on learning and school experiences, but when issues were 

discussed in more detail and participants were provided with the opportunity to explore their views 

they were more critical and descriptive.  

4) To the stakeholders in the implementation of the DLP as a whole is effective and contributory to the 

improvement of the NAT scores of some of the schools in the selected participating schools in 

Mindanao, Philippines. 

5) Because DLP is effective, the parents and community leaders as well as the teachers and school 

administrators are all involved in its implementation for the sake of the improvement of the students’ 

performance. 
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Recommendations 
 

As a result of the findings and conclusion of this study, the following are hereby recommended: 

 

1) The Dynamic Learning Program (DLP) should be implemented in all schools following the positive 

results in some experimental schools in Mindanao, Philippines but modifications should be made to 

fit to the local setting of the school and community. 

2) The DepEd ARMM must introduce activities for the enhancement of communicative skills of 

students since writing is the emphasis of the DLP. 

3) Teachers must be sent to workshop/seminars on DLP to better understanding of the concept and 

appropriate application in the classroom setting. 

4) A similar study may be conducted by other researchers in the entire ARMM to confirm the findings 

of this study. 
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