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Abstract 

The primary purpose of this study was to determine the school leaders’ empowerment practices, teachers’ 

morale and satisfaction in a selected City Schools Division in Zamboanga Peninsula. It utilized cross-

sectional descriptive quantitative method of research and data were taken from 107 elementary teachers 

from a selected City Schools Division in Zamboanga Peninsula through a questionnaire checklist.  The 

following are the findings of the study: (1) The extent of school leaders’ empowerment practices is very 

high; (2) There isno significant difference in the school leaders’ empowerment practices when data are 

grouped according to gender, location of school, and length of service; (3) The level of teachers’ morale is 

between high to very high; (4) There isno significant difference in the level of teachers’ morale when data 

are grouped according to gender, location of school, and length of service; (5) The level of satisfaction of 

teachers is very high; (6) There areno significant differences in the level of satisfaction of teachers when 

data are grouped according to gender, location of school, and length of service. As a result of the findings 

and conclusion of this study, the following are hereby recommended: (1) The Department of Education 

should conduct leadership and management seminar workshops for school leaders since these will enhance 

the management skills of school leaders; (2) The Department of Education must enhance the School-Based 

Management Program so as to improve the empowerment practices of school leaders for better teachers’ 

performance that can rebound to higher pupil’s output; (3) School administrators and Department of 

Education officials should check and monitor both remunerative and non-remunerative incentives among 

teachers since they interplay in determining teacher job satisfaction; and (4) A similar study may be 

conducted by other researchers in the entire Zamboanga Peninsula to include more schools to confirm the 

findings of this study. 

 

Keywords:School Leaders’ Empowerment Practices, Teachers’ Morale, Satisfaction. 

 

 

Introduction 
 

Education systems in many developing countries are being decentralized. Authority for making decisions 

for school improvement is devolving to the school-level which puts unprecedented pressure on school 

principals to be accountable for the quality of education provided by their school (World Bank, 2005).In 

addition, there is a great need to improve education management at the school level. This need is widely 

advocated, although least examined as education systems become decentralized. Original research 

investigating the factors that contributes to principals’ sense of capacity for improving school quality under 

a decentralized system would provide important insights for strengthening education management at the 

school level. 
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Moreover, educational institutions are critical places where the next generation is educated, and school 

leaders bear a heavy burden of responsibility for their institutions. Leaders in educational institutions are 

the same as leaders in other organizations, and inevitably face the challenge of maintaining the goals of 

institutions.  

 

Further, the educational value of decentralization lies in the devolution of authority and responsibility for 

schools from the central-level administration to the schools themselves. Shifting decision making to those 

closer to the school and community leads to decisions that are more responsive to local conditions and 

needs. If principals are not prepared for this new level of authority and increase responsibility, then any 

educational value decentralization may hold is lost (World Bank Report, 2003). 

 

In the Philippines, Governance of Basic Education Act or R.A. 9155 was enacted in 2001 which 

emphasizes the decentralization of school governance. It is an act instituting a framework of governance for 

basic education, establishing authority and accountability, renaming the Department of Education, Culture 

and Sports as the Department of Education and for other purposes was enacted. 

 

Moreover, for school level, Section 7 states that there shall be a school head for all public elementary 

schools and public high schools or a cluster thereof. The establishment of integrated schools from existing 

public elementary and public high schools shall be encouraged. 

 

The school head, who may be assisted by an assistant school head, shall be both an instructional leader and 

administrative manager. The school head shall form a team with the school teachers/learning facilitators for 

delivery of quality educational programs, projects and services. The premise of SBM is that principals, 

teachers, parents, and the local communities are in the best position to know the needs of their schools and 

to make appropriate decisions in a timely manner (World Bank, 2004). 

 

Principals have the power to influence many factors of a school. They have myriad of roles included in 

their job. One of the most important and influential is the effect the principal has on the teachers of the 

school. It is important for principals to make their teachers feel they are supported in order to keep quality 

teachers in the profession and maintain their level of satisfaction in the demanding field of education. 

 

The level of responsibility principals must assume is further compounded by the pressures for improved 

education quality that already exist in most developing countries. A number of developing countries report 

near universal access and the levelling of enrollment growth at the primary school level. This increases 

attention to improving quality of education. 

 

The school principal is in a unique position as the manager or administrator who controls schools’ 

resources for the purpose of attaining organizational goals. Thus, may proveuseful in helping school 

systems improve the job satisfaction of school teachers which in turn could help with teacher’s tenure and 

also pupil’s outputs. 

 

Increased accountability has redirected school principals to focus on the performance of their school’s 

teachers, examining issues teachers confront on a day-to-day basis, and assisting teachers in maintaining 

the focus on their students and instruction (Barlett, 2008; Kinsey, 2006). Building principals now must be 

able to assess and evaluate teacher perceptions of their style of leadership, and understand the possible 

contribution levels of their faculty, in order to implement reforms to improve student achievement (Kelley, 

Thornton, & Daugherty, 2005). 

 

Effective school leadership today must combine the traditional school leadership duties such as teacher 

evaluation, budgeting, scheduling, and facilities maintenance with a deep involvement with specific aspects 

of teaching and learning (Cotton, 2003).  
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Today, the position of the principal is far more sophisticated and the job is far more complex than in 

previous decades. This complexity can best be seen in the incredible number of functions that principals are 

expected to perform daily and often simultaneously. The maintenance of quality and standards in education 

depend largely on the extent to which they effectively carry out their leadership responsibilities which 

affect satisfaction of teachers and in turn also affect pupils’ performance in school. 

 

If significant improvement in the country’s public schools is to occur, teaching and their school leadership 

teams must be upgraded to a professional status. Teachers and principals must have full authority and 

autonomy to exercise their profession if policy makers want to improve the performance of public schools. 

This full authority and autonomy must be exercised though in an environment that imposes full 

accountability for their decisions, performance, and results. Without this change in the governance of public 

schools, most public schools will continue to limp along underperforming and never achieving their full 

potential. 

 

The current study examined the extent to which the school leaders’ empowerment practices affect teachers’ 

morale and satisfaction in a selected City Schools Division in Zamboanga Peninsula 

 

Theoretical Considerations 
 

This study is anchored on the DepEd School-Based Management (SBM) which highlights the strategic 

importance of educating the citizenry on participating in educational activities. It also emphasizes the inter-

woven roles of the school heads, teachers and the community. The primer aims to help school heads 

understand the basic tenets of School-Based Management (SBM) and consequently gain greater confidence 

as practicing, hands-on School-Based managers. 

 

School-Based Management (SBM) is the decentralization of levels of authority to the school level. 

Responsibility and decision-making over school operations is transferred to principals, teachers, parents, 

sometimes students, and other school community members. The school-level actors, however, have to 

conform to, or operate, within a set of centrally determined policies. 

 

This is also anchored on the Maslow’s Need Hierarchy Theorywhich views that satisfaction is said to exist 

when an individual’s needs are met by the job and its environment. The hierarchy of needs focuses on five 

categories of needs arranged in ascending order of importance. Physiological, safety, belongingness and 

love are the lower-level needs in the hierarchy. The higher-level needs are esteem and self-actualization. 

When one need is satisfied, another higher-level need emerges and motivates the person to do something to 

satisfy it.  

 

Furthermore, this study is likewise anchored on Herzberg’s Motivator-Hygiene Theory which focuses 

attention upon the work itself as a principal source of job satisfaction. To Herzberg the concept of 

satisfaction has two dimensions, namely intrinsic and extrinsic factors. Intrinsic factors are also known as 

motivators or satisfiers, and extrinsic factors as hygienes, dissatifiers, or maintenance factors. The 

motivators relate to job content (work itself) and include achievement, recognition, work itself, 

responsibility and advancement. The hygienes relate to work environment and involve, for example, 

company policy and administration, supervision, salary, interpersonal relations, and working conditions. 

Motivators are related to satisfaction when present but not to dissatisfaction when absent. Hygienes are 

associated with dissatisfaction when absent but not with satisfaction when present. 

 

Methods 
 

This study utilized cross-sectional descriptive quantitative method of research specifically survey in order 

to assess the school leaders’ empowerment practices vis-à-vis teachers’ morale and job satisfaction in a 

selected City Schools Division in Zamboanga Peninsula. 
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Quantitative descriptive research design was utilized in this study. The data were taken from 107 

elementary teachers in a selected City Schools Division in Zamboanga Peninsula. The sample respondents 

were drawn from a total population of 391 teachers using Gay’s formula. All the 12 schools were coded 

from A-L for the sake of confidentiality and for ethical considerations. 

 

It used a combination of items based on the questionnaire of the School Based Management Handbook 

from the Department of Education (DepEd) and the School Based Leadership Empowerment from Republic 

Act 9155. The first part of the research instrument was the Personal and Professional Profile of the 

respondents which consisted of three items, such as the (a) gender (c) location of school, and (d) length of 

service. Part II included items that elicited answers on the extent of practices of Principals on School Based 

Leadership Empowerment which were taken from Republic Act 9155. It also included another column for 

influence on teacher’s morale of principal’s practice of School Based Leadership Empowerment and 

teacher’s satisfaction on principal’s practice of School Based Leadership Empowerment. It used a scale 

with numerical assignments to responses such as 5 = 4.20-5.00 Very High (VH); 4 = 3.40-4.19 High (H); 3 

= 2.60-3.39 Moderate (M); 2 = 1.80-2.59 Low (L) and 1 = 1.00-1.79 Very Low (VL).  

 

Resultsand Discussion 
 

Table 1 presents the summary of the extent school leaders’ empowerment practices in a selected City 

Schools Division in Zamboanga Peninsula. 

 

Table 1: Summary of the Extent School Leaders’ Empowerment Practices 

Statements Mean Descriptive Ratings 

A. Setting of vision, mission and goals 4.41 Very High 

B. Creating an environment contributing to teaching and 

learning in the school 

4.44 Very High 

C. Implementation of school curriculum 4.50 Very High 

D. Preparation of School Education Program and School 

Improvement Plan 

4.32 Very High 

E. Offering educational programs, projects and services 

which provide equitable opportunities for all learners in 

the community 

4.39 Very High 

F. Introduce of new and innovating modes of instructions 4.34 Very High 

G. Administration and management of all personnel, 

physical, and fiscal resources of the school 

4.37 Very High 

H. Recommending the staffing complement of the school 

based on its needs 

4.38 Very High 

I. Staff Development 4.41 Very High 

J. School Networking 4.40 Very High 

K. Accepting donations, gifts, bequests and grants 4.50 Very High 

Average Mean 4.40 Very High 

 

It can be gleaned in table 1 that all eleven (11) functions obtained “very high extent”, the functions which 

got the highest means are “Accepting Donations, Gifts, Bequests and Grants” and “Implementation of 

School Curriculum” with 4.50 (K and C) followed by “Creating an Environment Contributing to Teaching 

and Learning in the School” with 4.44 (B); and then “Setting of Vision, Mission And Goals” and “Staff 

Development” with 4.41 means. 

 

This means that based on the teachers’ observation their school leaders are very much empowered in terms 

of assisting in the improvement and expanding school facilities and they likewise accepted donations, gifts, 

bequests and grants for the purpose of upgrading learning facilitators’ competencies. 
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This implies that based on the teachers’ assessment, their respective school leaders exercise to a very high 

extent the empowerment practices in the performance of their duties and functions based on RA No. 9155. 

The extent of school leaders’ empowerment practices selected City Schools Division in Zamboanga 

Peninsula is very high where function K“Accepting Donations, Gifts, Bequests and Grants” and C 

“Implementation of School Curriculum” obtained the highest means of 4.50 respectively followed by 

function B “Creating an Environment Contributing to Teaching and Learning in the School” with 4.44. 

 

The results show that based on the teachers’ assessment, the principals perform to a “high extent” in 

performing the functions and duties found in RA No. 9155 and there are least evident to the teachers among 

the empowerment practices of their school leaders. This implies that school leaders know their delegated 

functions and are actually performing them hence, the teachers are able to see the practices done by them. 

 

According to the SBM Primer, in School-Based Management (SBM), it is the school principal who is given 

the responsibility to lead the process of shared governance. School heads take on the new role of school 

managers aside from being instructional leaders. School heads have to set the climate for teaching and 

learning through participatory planning and governance in the school, developing teamwork, encouraging 

collaboration among teachers, and networking among the parents, the local government, non-government 

organizations, and the community (Primer on School-Based Management). 

 

Rule VI, section 6.2 of RA 9155 states that school heads have to be accountable for higher learning 

outcomes by setting the mission, vision, goals and objectives of the school; creating an environment that is 

caring and welcoming for all students, and where teaching and learning will thrive; the implementing and 

monitoring of curriculum at the same time offering educational programs and services that will benefit all 

students.  

 

The “very high extent” of school leaders’ empowerment practices is likewise supported by Bottery (2005) 

whose study found out that principal’s work is increasingly focused on managerial task such as those 

involved in planning, implementation and evaluation of teachers and students. 

 

Table 2 presents the extent of school leaders’ empowerment practices in a selected City Schools Division in 

Zamboanga Peninsula when data are grouped according to gender and location. 

 

Table 2: Difference in the Extent of School Leader’s Empowerment Practices in terms of Gender and 

Location of School 

Variable Mean  SD t p Decision 

Sex      

 Male 4.41 .109 0.2709 0.7893 Accept Hypothesis 

 Female 4.40 .054    

Location      

Urban 4.42 .066 1.5412 0.1389 Accept Hypothesis 

Rural 4.38 .077    

 

It can be gleaned in table 2 that the t- value of 0.2709 and the probability value of 0.7893 is not significant 

since the t-probability value is greater than alpha set at 0.05. This means that there is no significant 

difference in the school leaders’ empowerment practices in a selected City Schools Division in Zamboanga 

Peninsula when the respondents are categorized according to gender.  

 

As a result of these findings, the hypothesis statement that “There is no significant difference in the school 

leaders’ empowerment practices in a selected City Schools Division in Zamboanga Peninsula when data are 

grouped according to gender” is therefore accepted. 
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This implies that both male and female teacher respondents have experienced the almost same school 

leaders’ empowerment practices. Based on the mean scores, the male respondents have experienced slightly 

higher school leaders’ empowerment practices than their female counterpart. This further implies that 

school leadership empowerment practices are not influenced by teacher participants’ gender. 

 

The table also shows the mean difference between locations of schools with regards to the extent of school 

leaders’ empowerment practices. It revealed that the computed t-value of 1.5412 with a t-probability value 

of 0.1389 is greater than alpha at 0.05; therefore, it is not significant. 

 

It revealed that the respondents whether assigned in urban or rural schools have the same assessments when 

it comes to the extent of school leaders’ empowerment practices. This implies that location of school as a 

variable does not significantly affect the extent of school leaders’ empowerment practices. In view of these 

findings, the hypothesis statement “There is no significant difference in the school leaders’ empowerment 

practices in a selected City Schools Division in Zamboanga Peninsula when data are grouped according to 

location of school,” is therefore accepted. 

 

Table 3 presents the summary of One-Way Analysis of Variance on the extent of school leaders’ 

empowerment practices in a selected City Schools Division in Zamboanga Peninsula in terms of length of 

service. 

 

Table 3: Summary of One Way Analysis of Variance on the Extent of School Leader’s Empowerment 

Practices in terms of Length of Service 

Variable SS df F p Decision 

Between Groups 1.012127 3 0.9096 0.51341 Accept 

Within Groups 38.19725 103    

Total 39.20951 106    

 

It can be seen in Table 3 that that there is no significant difference on the extent of school leaders’ 

empowerment practices in a selected City Schools Division in Zamboanga Peninsula in terms of length of 

service. 

 

The probability value of 0.51341 for the F value of 0.9096 is greater than the alpha set at 0.05. This means 

it is not significant. The respondents’ assessments do not significantly differ when they are categorized 

according to length of service. 

 

As a result of these findings, the hypothesis statement that “There is no significant difference in the school 

leaders’ empowerment practices in a selected City Schools Division in Zamboanga Peninsula in terms of 

length of service,” is therefore accepted. 

 

This implies that the length of service of the respondents is not considered a factor to cause significant 

difference on the extent of school leaders’ empowerment practices in a Schools Division in Zamboanga 

Peninsula. 

 

As a summary, there are no significant differences in the school leaders’ empowerment practices in a 

selected City Schools Division in Zamboanga Peninsula when data are grouped according to gender, 

location of school, and length of service. 

Table 4 presents the summary of the level of teachers’ morale in a selected Schools Division in Zamboanga 

Peninsula. 

 

It can be gleaned in Table 4 that out of the eleven statements, only five obtained “very high” 

interpretations. The top statements are statement B “Creating an Environment Contributing to Teaching and 

Learning in the School” with 4.40 followed by statement K “accepting donations, gifts, bequests and 
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grants” which has a weighted mean of 4.35 and then statement C “Implementation of School Curriculum” 

with 4.34. 

 

Table 4: Summary of the Level of Teachers’ Morale 

 Statements Mean Descriptive Ratings 

A. Setting of vision, mission and goals 4.29 Very High 

B. Creating an environment contributing to teaching and 

learning in the school 

4.40 Very High 

C. Implementation of school curriculum 4.34 Very High 

D. Preparation of School Education Program and School 

Improvement Plan 

4.24 Very High 

E. Offering educational programs, projects and services 

which provide equitable opportunities for all learners in 

the community 

4.06 High 

F. Introduce of new and innovating modes of instructions 4.08 High 

G. Administration and management of all personnel, 

physical, and fiscal resources of the school 

4.00 High 

H. Recommending the staffing complement of the school 

based on its needs 

4.02 High 

I. Staff Development 4.00 High 

J. School Networking 3.99 High 

K. Accepting donations, gifts, bequests and grants 4.35 Very High 

Average Mean 4.16 High 

 

This implies that based on the teachers’ assessments their school leaders’ empowerment practices “high” 

influence to their morale as teachers particularly in creating an environment contributing to teaching and 

learning in the school, accepting donations, gifts, bequests and grants, and  implementation of school 

curriculum. 

 

According to Bandura (1986), a principal who empowers, solicit input from his teachers on a regular basis; 

ask for help in solving problems; teaches teachers to make sound decisions by allowing them to gain 

experience with carefully selected decisions; removes any bureaucratic obstacles that stop employees from 

taking initiative when both procedures and management practices get in the way of positive changes. This 

principal allows teachers make progressively more complex decisions; provides all information, which 

teachers need to make wise decisions; provides positive emotional atmosphere that promotes self-esteem 

and self-development; rewards achievement in visible and personal ways; and serves as a role model for 

employees. 

 

Morale has been thought of variously as a feeling, a state of mind, a mental attitude, and an emotional 

attitude (Mendel, 1987). It is the feeling a worker has about his job based on how the worker perceives 

himself in the organization and the extent towhich the organization is viewed as meeting the worker’s own 

needs and expectations. 

 

Another author Bentley and Rempel (1980), conceptualize morale as “theprofessional interest and 

enthusiasm that a person displays towards the achievement of individual and group goals in a given job 

situation.” 

 

In the words of Hoy and Miskel (1987), “when a healthy school environmentexists and teacher morale 

is high, teachers feel good about each other and at the same time, feel a sense of accomplishment 

from their jobs.” 
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These studies conducted affirm the result of the found in table 4 in relation to how teachers’ morale is 

affected by the kind of school administrators they have.Table 5 presents the significant difference in the 

level of teachers’ morale in a selected City Schools Division in Zamboanga Peninsula when data are 

grouped according to gender and location of schools. 

 

Table 5: Difference in the Extent of School Leader’s Empowerment Practices in terms of Gender and 

Location of School 

Variable Mean  SD t p Decision 

Sex      

 Male 4.15 .153 0.2928 0.7727 Accept Hypothesis 

 Female 4.17 .166    

Location      

Urban  4.15 .187 0.4824 0.6347 Accept Hypothesis 

Rural 4.18 .135    

 

It can be gleaned in Table 5 that the t- value of 0.2928 and the probability value of 0.7727 is not significant 

since the t-probability value is greater than alpha set at 0.05. This means that there is no significant 

difference in the level of teachers’ morale in a selected City Schools Division in Zamboanga Peninsula 

when data are grouped according to gender. 

 

In view of these findings, the hypothesis statement “There is no significant difference in the level of 

teachers’ morale in a selected City Schools Division in Zamboanga Peninsula when data are grouped 

according to respondents’ gender,” is therefore accepted. 

 

It revealed that the respondents whether male or female does not differ when it comes to their assessment 

on the level of teachers’ morale in a selected City Schools Division in Zamboanga Peninsula. This implies 

that gender as a variable does not significantly affect the level of teachers’ morale in a selected City 

Schools Division in Zamboanga Peninsula. 

 

This result is supported by the study conducted by Eggers (2012) which found out that there was not a 

significant relationship found between teacher morale levels and the TVAAS teacher effect scores. There 

was no significant difference in teacher effect scores by years of experience or by level of education. A 

significant relationship was found between TVAAS teacher effect scores and the grade level taught.   

 

Moreover, the study appears individuals who teach at the secondary level had significantly lower TVAAS 

teacher effect scores than teachers who teach at the elementary and middle levels. There was not a 

significant relationship found between teacher morale level and the teachers' levels of education and 

gender.  

 

Table 5 likewise presents the t-test analysis on mean difference on the level of teachers’ morale in a 

selected City Schools Division in Zamboanga Peninsula according to location of the school.It revealed that 

the computed t-value of 0.4824 with a t-probability value of 0.6347 is not significant since the t-probability 

value is greater than alpha at 0.05.  

 

As a result of these findings, the hypothesis statement that “There is no significant difference in the level of 

teachers’ morale in a selected City Schools Division in Zamboanga Peninsula when data are grouped 

according to respondents’ location of school,” is therefore accepted. 

 

It revealed that the respondents whether from the urban or rural schools when it comes to their assessment 

on the level of teachers’ morale in a selected City Schools Division in Zamboanga Peninsula according to 

location of school according to location of school are just similar. 
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This implies that location of schools as a variable does not significantly affect the level of teachers’ morale 

in a selected City Schools Division in Zamboanga Peninsula.Table 6 shows the summary of one-way 

analysis of variance on the level of teachers’ morale in a selected Schools Division in Zamboanga 

Peninsula when data are grouped according to length of service. 

 

Table 6: Summary of One Way Analysis of Variance on the Level of Teachers’ Morale in terms of Length 

of Service 

Variable SS df F p Decision 

Between Groups 2.91245 3 1.587 0.43312 Accept Hypothesis 

Within Groups 62.9808 103    

Total 65.8933 106    

 

It can be seen from the given data that the probability value of 0.43312 for the F value of 1.587 is greater 

than the alpha set at 0.05. 

 

This means that the probability value is not significant. There is no significant difference on the level of 

teachers’ morale in a selected City Schools Division in Zamboanga Peninsula when data are grouped 

according to length of service. 

 

The hypothesis statement that “There is no significant difference in the level of teachers’ morale in a 

selected City Schools Division in Zamboanga Peninsula when data are grouped according to respondents’ 

length of service,” is therefore accepted. 

 

This implies that length of service does not significantly affect the assessment of the respondents on the 

level of teachers’ morale among selected public elementary schools in Isabela City. Table 7 presents the 

summary of the level of satisfaction in a selected City Schools Division in Zamboanga Peninsula. 

 

Table 7: Summary of the Level of Teachers’ Satisfaction 

Statements Mean Descriptive Ratings 

A. Setting of vision, mission and goals 4.37 Very High 

B. Creating an environment contributing to teaching and 

learning in the school 

 

4.38 

 

Very High 

C. Implementation of school curriculum 4.44 Very High 

D. Preparation of School Education Program and School 

Improvement Plan 

4.39 Very High 

E. Offering educational programs, projects and services 

which provide equitable opportunities for all learners in 

the community 

4.39 Very High 

F. Introduce of new and innovating modes of instructions 4.45 Very High 

G. Administration and management of all personnel, 

physical, and fiscal resources of the school 

4.28 Very High 

H. Recommending the staffing complement of the school 

based on its needs 

 

4.39 

 

Very High 

I. Staff Development 4.39 Very High 

J. School Networking 4.35 Very High 

K. Accepting donations, gifts, bequests and grants 4.33 Very High 

Average Mean 4.38 Very High 

 

It can be gleaned from the table that out of the eleven statements which all obtained “very high” 

interpretations, the top statements are “Introduction of new and innovating modes of instructions” which 

has a mean of 4.44 (F) followed by category C “Implementation of school curriculum” with 4.44.It means 

that based on the teachers’ level of satisfaction with the 11 categories are considered as “very high.” 
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It implies that based on the teachers’ level of satisfaction, they felt that were really satisfied when it comes 

to the introduction of new and innovating modes of instructions and implementation of school curriculum. 

 

Goodwin (1997) stressed that because of their relative isolation from other adults, teachers have little 

opportunity to share their successes with colleagues and administrators. This results in greater reliance on 

student responsiveness for teachers’professional satisfaction.Stress also affects morale. According to 

Stenlund (1996) stress can “result inemotional and physical fatigue and a reduction in work motivation, 

involvement, andsatisfaction.” Feeling overly stressed can result in erosion of one’s idealism, sense 

of purpose, and enthusiasm. 

 

The level of satisfaction of teachers among selected public elementary schools in Isabela City is very high 

for all the eleven functions where function F “Introduction of New and Innovating Modes of Instructions” 

obtained the highest mean of 4.44 followed by function C “Implementation of School Curriculum” with 

4.44. 

 

Table 8 shows the difference on the level of satisfaction according to gender and location of school. 

 

Table 8: Difference in the Level of Satisfaction in terms of Gender and Location of School 

Variable Mean  SD t p Decision 

Sex      

 Male 4.41 .102 1.1151 0.2780 Accept Hypothesis 

 Female 4.37 .049    

Location      

Urban  4.39 .073 0.3904 0.7004 Accept Hypothesis 

Rural  4.38 .042    

 

The table shows the mean difference between genders with regards to the level of satisfaction in a selected 

City Schools Division in Zamboanga Peninsula. It revealed that the computed t-value of 1.1151 with a t-

probability value of 0.2780 is not significant since the t-probability value is greater than alpha at 0.05. It 

showed that the respondents whether male or female have the same assessments when it comes to the level 

of satisfaction.  

 

This implies that regardless of the gender of the respondents, they all assessed the level of satisfaction 

towards school leaders’ empowerment practices in a selected City Schools Division in Zamboanga 

Peninsula in a similar manner, as very high level. 

 

In view of these findings, the hypothesis statement that “There is no significant difference in the level of 

satisfaction in a selected City Schools Division in Zamboanga Peninsula when data are grouped according 

to gender,” is therefore accepted. 

 

Table 8 likewise presents the t-test analysis on mean difference on the level of satisfaction in a selected 

City Schools Division in Zamboanga Peninsula according to location of schools.The table shows the mean 

difference between urban and rural school respondents. It revealed that the computed t-value of 0.3904 with 

a probability value of .7004 is not significant since the probability value is greater than alpha at 0.05.  

 

The hypothesis statement which states that “There is a significant difference in the level of satisfaction in a 

selected City Schools Division in Zamboanga Peninsula when data are grouped according to location of 

school,” is therefore accepted. 

 

It revealed that the respondents whether from urban or rural schools in a selected City Schools Division in 

Zamboanga Peninsula when it comes to their assessment on the level of satisfaction according to location 

of school does not differ. 
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This implies that location of school as a variable does not significantly affect the level of satisfaction in a 

selected City Schools Division in Zamboanga Peninsula. 

 

Table 9 presents the summary of one-way analysis of variance on the level of satisfaction in a selected City 

Schools Division in Zamboanga Peninsula by length of service. 

 

Table 9: Summary of One Way Analysis of Variance on the Level of Satisfaction in terms of Length of 

Service 

Variable SS df F p Decision 

Between Groups 0.90918 3 0.808 0.5568 Accept Hypothesis 

Within Groups 38.59827 103    

Total 39.50765 106    

 

It can be seen in Table 9 that that there is no significant difference on the level of satisfaction in a selected 

City Schools Division in Zamboanga Peninsula when data are grouped according to length of service.The 

probability value of 0.5568 for the F value of 0.808 is greater than the alpha set at 0.05. This means that the 

probability value is not significant. This means that the respondents’ level of satisfaction do not 

significantly differ when they are categorized according to length of service. 

 

As a result of these findings, the hypothesis statement that “There is no significant difference in the level of 

satisfaction in a selected City Schools Division in Zamboanga Peninsula when data are grouped according 

to length of service,” is therefore accepted. 

 

This implies that the length of service of the respondents is not considered a factor to cause significant 

difference on the level of satisfaction among the respondents.As a summary, there are no significant 

differences in the level of satisfaction of teachers in a selected City Schools Division in Zamboanga 

Peninsula when data are grouped according to gender, location of school, and length of service. 

 

Conclusion 

 

Based on the research findings, the following conclusions are made: 

 

1) School leaders such as school principals, school heads, school TIC practice empowerment in the 

performance of their duties/functions to a very high extent. However, the degree of influence does 

not vary when the respondents’ gender, location of school and length of stay in the school are 

considered as factors. 

2) The morale of the teachers in the selected public elementary schools in selected City Schools 

Division in Zamboanga Peninsula manifest to a high to very high level. There is no significant 

difference exists in the level of teachers’ morale in a selected City Schools Division in Zamboanga 

Peninsula when data are grouped according to gender, location of school, and length of service. 

3) The level of satisfaction of teachers in a selected City Schools Division in Zamboanga Peninsula is 

very high.No significant difference exists in the level of satisfaction of teachers in a selected City 

Schools Division in Zamboanga Peninsula when data are grouped according to gender, location of 

school, and length of service. 

 

Recommendations 
 

As a result of the findings and conclusion of this study, the following are hereby recommended: 

 

1) The DepEd Officials of the selected City Schools Division in Zamboanga Peninsula are hereby 

encourage to conduct leadership and management workshop to enhance the empowerment practices 
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of school leaders to the fact that the roles and duties of the former can affect the teachers’ morale 

and satisfaction. 

2) School administrators and DepEd officials of the selected City Schools Division in Zamboanga 

Peninsula should check and monitor both remunerative and non-remunerative incentives among 

teachers since they interplay in determining teacher satisfaction. 

3) A similar study may be conducted by other researchers in the other Schools Division to include 

more schools to confirm the findings of this study. 
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