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Abstract 

This study purported to find out the educational supervision, teachers' commitment, and performance in 

selected Higher Education Institutions (HEIs) in the Zamboanga Peninsula. It adopted a descriptive-

quantitative method of research involving deans of the HEIs as respondents. The findings revealed that the 

level of teachers' commitment towards their work is highly committed. Moreover, teachers' frequency of 

performance concerning the organization of lesson, questioning technique, communication skills, the 

routine of classroom activities have descriptive ratings of often. Meanwhile, the level of educational 

supervision in the academe regarding instruction and evaluation and were very extensive. There was a 

significant relationship between education supervision of the academe regarding instruction and evaluation 

and teachers' performance in the organization of lessons, questioning technique, communication skills, and 

routine classroom activities. There was a significant relationship between education supervision of the 

academe concerning instruction and evaluation and teachers' commitment towards work. This study 

recommends that (a) HEIs administrators should consistently provide feedback to teachers on the results of 

their observation/assessment/evaluation to uphold their high commitment to the school; (b) teachers should 

improve their performance in the organization of the lesson focusing on the  students' needs  and the 

manner it will be carried out  effectively during the class;  (d) teachers should enhance their questioning 

techniques or art of questioning mainly in questions intended for the whole class; and (e) teachers should 

develop consistent routine classroom activities to create a smooth learning environment which includes 

returning corrected and recorded test papers on time.  

 

Keywords:Educational Supervision, Teachers’ Commitment, Performance, Lesson, Technique. 

 

 

Introduction 
 

Supervision is a mandated task given to school administrators. It is carried out by monitoring class 

activities or observing a class in several minutes or the whole period. It is designed to assist and strengthen 

teachers' classroom behavior for effective classroom instruction. Teachers seldom appreciate school 

administrators' supervision. Teachers have negative notions about it. They feel that school administrators 

conduct such activity to discover their weaknesses or take it against them. However, school administrators 

continuously execute his/her instructional supervision regardless of what the teachers have in mind and 

ensures that educational institution operates efficiently and within the legal requirements and rules.   

 

In many schools in the Philippines, teachers considered the act of supervision of the school administrator as 

a form of punishment. Thus, teachers have negative attitudes towards this school instructional role. 
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However, school administrators take it as part of their inherent function designed to assist teachers in 

introducing innovation into their classroom instruction.  

 

Supervision which is more acceptable now is the reflective and practice designed to improve the teachers' 

classroom performance which means that supervision is towards specific goals. School administrators are 

responsible for the supervisory tasks which aimed to enhance teachers' performance and improve pupils' 

academic achievement. In classroom observation, they carry with them an observation sheet where they 

write their comments and remarks pointing out the strengths and weaknesses of the teachers. After which, 

they hold a post-conference with the teachers. School administrators discuss with the teachers what they 

observed and offered interventions for improved teaching performance.  

 

Educational supervision is an all-out effort of the school officials directed towards providing leadership to 

teachers and other educational workers for the improvement of the institution. It involves both human and 

material elements. The human elements are the pupils, parents, teachers and other employees, the 

community and other stakeholders. On the material side money, building, equipment, playgrounds, among 

others are included. Besides these, the curriculum, methods, and techniques of teaching also come under the 

scope of supervision.  

 

On the other hand, teachers' commitment is an essential element in enhancing their performance. It fosters 

teachers to be more effective and efficient in the performance of their tasks, thus, ensure optimal learning. 

It drives teachers to go beyond expectation in the classroom. 

 

The administration and management of Higher Educational Institutions (HEIs) in the Zamboanga Peninsula 

are by presidents and directors of diverse backgrounds and orientation which assumed that these 

administrators have unique and distinct ways of conducting educational supervision. Each of these 

administrators has his/her approach of making educational supervision effective in effecting classroom 

instruction and evaluation. Teachers, too, possess various levels of commitment towards work which lead 

them to perform differently. Some teachers have a more profound commitment to their job, and others do 

not. 

 

This study was conducted to provide empirical evidence on the relationship between administrators' 

educational supervision, teachers' commitment, and their performance.  Through the results, HEIs 

leadership can modify educational supervision, and teachers' commitment can be enhanced to ensure that 

teachers' performance can contribute to the realization of the HEIs' goals and objectives. 

 

Theoretical Considerations 
 

The Social Cognitive Theory of Bandura (1986) revolves around the notion that learning correlates with the 

observation of role models. A person’s knowledge acquisition can be directly related to observing others 

within the context of social interactions, experiences, and outside media influences. Observing a model can 

also prompt the viewer to engage in behavior they already learned.  In other words, people do not acquire 

new behaviors by experimenting them and either succeeding or failing, but instead, the survival of 

humanity is dependent on the duplication of the behavior of others. It depends if people are rewarded or 

punished for their behavior and its outcome, the observer may choose to replicate behavior modeled. In 

instructional supervision, for example, instructional supervisors play the role of a model in the teachers' 

acquisition of learning. Successful modeling of instructional supervision skills and practices teaches the 

teachers the general rules and strategies for dealing with different situations while performing their 

functions in the classroom.  

 

Supervision is a process that allows teachers the opportunity to facilitate their professional growth. Hanson 

(2003) believes that the contingency theory or the changing situational character of schools is a key to 

effective educational administration. The contingency view of supervision (Sergiovanni & Starratt, 2007) is 
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according to the principle that teachers are different and that matching supervisory options to these 

differences is very important. It assumes that leaders have specific kinds of qualities but holds that these 

qualities will produce actual or effective leadership only in the right kinds of situation (Turner, Reynolds, 

Haslam, & Veenstra, 2006). 

 

Supervisory methods and approaches vary according to the different views of teaching, teachers, and the 

process of supervision itself. The clinical supervision approaches (Cogan, 1973), is influenced by the 

behaviorist view focusing on the external behaviors and planning for modifying them. The supervisor 

monitors the teacher while teaching gathers information about his external behavior, and discusses with him 

the effective ways to modify them. In the development approach (Glickman, Gordon, and Ross-Gordon, 

1995), teachers in this type of supervision that suits them based on their developmental stage.  

 

Supervisors working with teachers at a low level of conceptual development should be directive, with those 

at a moderate level collaborative, and with those at a high level, nondirective. Differentiated supervision 

(Glatthorn, 1997), aims to carefully consider the individual differences among teachers, on the one hand, 

and the human relations between the supervisor and the teachers, on the other. Thus it gives the teachers the 

opportunity to choose the kind of supervision they want. 

 

Methods 
 

It is a correlational study that described and predicted how the variables are related to each other. There was 

the participation of nine HEIs in the Zamboanga Peninsula. A total of 272 faculty respondents were chosen 

based on Slovin’s formula, and the selection was through random sampling. The 33 deans rated these 

faculty members from the nine HEIs. 

 

The study utilized an adapted questionnaire for educational supervision which was composed of fifteen 

statements with four options in each statement, numbered and described: 4- very extensive, 3-extensive, 2- 

less extensive, and 1-not extensive. In teachers' commitment, it used an adapted tool fromPorter, Steers, 

Mowday, and Boulian (1974) with a 4-point Likert type research instrument which consisted of 15 

statements. Each statement had four options: 4-highly committed, 3-committed, 2-moderately committed, 

and 1-not committed.  For teachers' performance, it utilized an adapted instrument from Campos (2013) 

which consisted of four dimensions, such as, an organization of the lessons, questioning technique, 

communication skills and routine classroom activities. Each dimension had five to eight statements with 

five options numbered and described: 5-always; 4-often; 3-sometimes; 2-seldom and 1-never. The 

researcher obtained permission from the author for adapting their research instrument designed to measure 

educational supervision, teachers' commitment, and teachers' job performance.  

 

The study used the Statistical Package for Social Sciences (SPSS) in computing for the weighted mean and 

standard deviation, and Pearson Product Moment Correlation Coefficient since there was a normal 

distribution of data. 

 

Results and Discussions 
 

As shown in Table 1, the highest weighted mean of 3.52 was obtained by statement 1 "Willing to put in a 

great deal of effort beyond that is normally expected to help the organization be successful." It implies that 

the deans are willing to place great effort beyond that normally expected to help the organization be 

successful. 

 

It implies that their teachers were highly committed to exert extra efforts for the success of the school. 

Similarly, the deans rated their teachers at (3.50) and proud to tell others that they were part of this 

organization. It implies that their teachers were highly committed to being discussing their school. They do 

not have the hesitation or inhibition to tell that they are part of the school where they were presently 
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employed. Moreover, the deans yielded a weighted mean of (3.49) in feeling loyal to the school. It shows 

that their teachers are highly committed to the organization.  

 

Table 1. Level of Teachers’ Commitment towards Work 

Indicators Weighted Mean Description 

1) Willing to put in a great deal of effort beyond that is 

usually expected to help the organization be successful. 
3.52 

 

Highly Committed 

2) Talks about the organization to friends as a great 

organization to work for. 

 

3.50 

 

Highly Committed 

3) Feels loyal to the organization. 3.49 Highly Committed 

4) Accepts almost any type of job assignment to keep 

working for the organization. 

 

3.48 

 

Highly Committed 

5) Finds own values and the organization's values similar. 3.48 Highly Committed 

6) Proud to tell others of being part of the organization. 3.37 Highly Committed 

7) Works well in the organization even the type of work is 

different. 

 

3.36 

 

Highly Committed 

8) Inspire by the organization in the way job performance. 3.35 Highly Committed 

9) Glad for choosing the organization to work for over 

others. 
3.35 

Highly Committed 

10) Decide to work for the organization. 3.35 Highly Committed 

11) Prefer of all possible organizations for which to work. 3.30 Highly Committed 

12) Would take many changes in the present circumstances 

to leave the organization. 

 

3.23 

 

Committed 

13) Benefit by sticking with the organization indefinitely. 2.78 Committed 

14) Find it agreeable with the organization's policies on 

important matters relating to its employees. 

 

2.75 

 

Committed 

15) Cares about the fate of the organization 2.68 Committed 

Average Weighted Mean 3.27 Highly Committed 

  

The deans rated their teachers (3.48) in accepting almost any type of job assignment to keep working for 

this organization. It means that their teachers do not complain concerning particular tasks.  Similarly, the 

deans (3.48) found their teachers values and the organization's values were very similar. It implies that what 

teachers believed in, is consistent with other organization. They do not have a conflict with the 

organization's values. Besides, deans rated the teachers (3.37) is proud that they were in this school. It 

means the teachers were proud to be identified with their schools.  

 

The deans (3.36) disclosed that teachers work well in the organization even the type of work is different. 

The teachers do not complain about the works given to them. Furthermore, the deans (3.35) reported that 

their teachers were inspired and glad for choosing their school to work for, over others. Teachers never 

repented for being with the schools. Similarly, teachers were highly committed and decided to work in the 

school where they were presently teaching since they expressed their eagerness and enthusiasm towards 

their job performance.  The deans rated (3.30) on prefer of all possible organizations for which to work. It 

means that they know that their teachers preferred their school over other schools for work. The teachers 

were highly committed since their preference for the school was manifested over other schools. The deans 

(3.23) inferred that teachers are committed to would take many changes in the present circumstances to 

make them transfer and be influenced by others to leave the organization.  

 

The deans rated the teachers (2.78) committed by sticking to the organization indefinitely. In the same 

manner, the teachers find it agreeable to the organization's policies on important matters relating to its 

employees. The deans (2.75) construed that teachers are committed and do not go against the stipulated 
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policies. The deans (2.68) claimed that teachers care about the fate of the school. Teachers were anxious 

about the status of the school especially when only a few students got enrolled.  

 

The average weighted mean of the deans' responses on their teachers' level of commitment to school was 

3.27 described highly committed. It suggests that teachers were committed to serving the schools where 

they were presently employed. They are proud of their schools and were willing to perform assignments 

and tasks within their capability.   

 

This result corroborates the previous study which indicated that teachers were highly committed to the 

school. There is a belief that commitment is the driving force behind a person's success. A committed 

person will complete of a task even with encountered obstacles. It is his commitment that to rise above the 

challenges (Ereno & Nunez, 2014). 

 

Table 2. The frequency of Teachers' Performance 

 

 The teachers’ frequency of performance in the organization of lessons obtained a weighted mean of 4.31 

which is the highest among the four categories of teacher's performance. The deans observed that their 

teachers were often prepared and had well-organized lessons. It shows that teachers consistently planned 

their lessons, utilized various teaching techniques and therefore students were assured of learning.  The 

finding is consistent with previous studies which showed that teachers’ performance regarding the 

organization of the lessons yielded the result often (Campos, 2013). 

 

The frequency of teachers' performance concerning questioning techniques was 4.09. The deans perceived 

that their teachers often followed the principles of questioning techniques. Teachers see to it that questions 

were helpful for students to develop their critical thinking skills. They encouraged students to answer 

questions intelligently. As a result, students would be motivated to participate actively in the teaching-

learning process. The finding is consistent with previous studies which showed that teachers' performance 

regarding questioning techniques was often described (Manuel, 2012). 

 

Teachers’ performance concerning communication obtained a weighted mean of 4.14 described often. It 

suggests that teachers often communicate with students. They can express their thoughts and ideas and 

students easily understand. Teachers used simple words that they can easily facilitate learning. This result 

corroborates the previous study which revealed that teachers' performance in communication often 

described (Ramos, 2016). 

 

The teacher's performance concerning the routine of classroom activities got 3.91 a weighted mean with a 

description of often. It suggests that their teachers often carried various classroom routines. They believed 

that classroom routine could restore discipline, order and avoid disruptive behaviors from students. It can 

create a classroom climate conducive to learning. This result was consistent with the previous study which 

indicated that teachers’ performance in the routine of classroom activities is often described (Campos, 

2013; Manuel, 2012; Ramos, 2016). 

 

Table 3 presents the extent of educational supervision in the academe regarding instruction and evaluation. 

The extent of educational supervision in the academe regarding instruction (3.49) is higher compared to 

evaluation (3.43). However, both obtained very extensive descriptive ratings. 

Statement Weighted Mean Description 

1) Organization of the Lessons 4.31 Often 

2) Questioning Techniques 4.09 Often 

3) Communication Skills 4.14 Often 

4) The routine of Classroom Activities 3.91 Often 

Total WM 4.11 Often 
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Table 3. The extent of Educational Supervision in the Academe 

Statement Weighted Mean Description 

Instruction 3.49 Very Extensive 

Evaluation 3.43 Very Extensive 

Total WM 3.46 Very Extensive 

 

The result for the extent of educational supervision in the academe regarding instruction signifies that 

teachers believed that administrators worry about the instruction which led them to assist their teachers in 

the students' optimal learning. The findings were consistent with previous studies which state that effective 

supervision can reinforce and enhance teaching practices that will contribute to improved student learning. 

Through this educational practice, teachers can direct their efforts that can result in a profound effect on 

students' learning and meet their diverse needs (Fisher, 2002). 

 

The administrators were very extensive in assisting, suggesting appropriate methods/strategies to be used to 

improve classroom instruction. Similarly, they gave teachers a significant degree of autonomy and initiative 

within broadly defined limits and the freedom to take the initiative in using various instructional measures 

to enhance their teaching instruction. 

 

In terms of evaluation, the weighted mean shows that the teachers strongly believed that their 

administrators communicate with them and share with them information and solution to classroom 

problems. Besides, the deans informed the teachers of the objectives of their evaluation. The deans briefed 

them on the purpose of their evaluation. Teachers fully understood the goals of the deans' evaluation.  

 

The results were consistent with other studies which state educational supervision is a positive process, 

which enables supervisees to gather feedback on their performance, to chart their continuing progress and 

to identify their developmental needs. It is a forward-looking process that then helps supervisees to select 

the most appropriate strategies for meeting these needs (UNESCO, 2007). Essentially, supervision is the 

practice of monitoring the performance of school staff, noting the merits and demerits of their work, and 

using befitting and amicable techniques to ameliorate flaws while building on quality thereby improving 

the standard of schools and the achievement of their goals. 

 

Table 4 indicates that there was a high relationship (r = 0.969) between the extent of educational 

supervision regarding instruction on teachers' performance in the organization of lessons. According to Best 

and Kahn, the coefficient r from 0.8 to 0.9 between the independent and the dependent variables considered 

high. The p-value was less than the alpha level (p-value = .000<.05) suggests that there was a significant 

relationship between the extent of educational supervision concerning instruction and teachers' performance 

in the organization of lessons. It means that administrators' supervision in instruction positively affected 

teachers' performance in organization their lessons.   

 

On the other hand, there was a deep relationship (r = 0.945) between the extent of educational supervision 

regarding evaluation and teachers' performance in the organization of lessons showed that the coefficient r 

from .8 to below .9 the relationship between two variables was considered high. The table further reveals 

that there was a significant relationship between the extent of educational supervision regarding evaluation 

and teachers' performance in the organization of lessons as evident in the p-value = .004<.05.  The 

hypothesis, therefore, which states that there is no significant relationship between the extent of educational 

supervision and teachers' performance is rejected.  

 

It implies that the deans’ educational supervision has a significant relationship with teachers' performance 

in the organization of lessons.  The extent of educational supervision leads teachers' to often perform their 

tasks. Teachers become a concern of their lessons whenever their deans supervise them. They wanted to 

show that they carry out their tasks.  
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Table 4. The relationship between the Extent of Educational Supervision and Teachers' Performance 

Independent 

Variable 

Dependent 

Variable 

Coefficient r p-value Interpretation 

The extent of 

Educational 

Supervision in 

terms of Instruction 

 

 

Teachers’ 

Performance in 

terms of 

Organization of the 

Lessons 

 

 

.969(**) 

 

 

.000 

 

 

Significant 

The extent of 

Educational 

Supervision in 

terms of Evaluation 

 

 

.945(**) 

 

 

.004 

 

 

Significant 

The extent of 

Educational 

Supervision in 

terms of Instruction 

 

 

Teachers’ 

Performance in 

terms of 

Questioning 

Technique 

 

 

.768 

 

 

.005 

 

 

Significant 

The extent of 

Educational 

Supervision in 

terms of Evaluation 

 

 

.601 

 

 

.030 

 

 

Significant 

The extent of 

Educational 

Supervision in 

terms of Instruction 

 

 

 

Teachers’ 

Performance in 

terms of 

Communication 

 

 

.911 

 

 

.000 

 

 

Significant 

The extent of 

Educational 

Supervision in 

terms of Evaluation 

 

 

.950(*) 

 

 

.010 

 

 

Significant 

The extent of 

Educational 

Supervision in 

terms of Instruction 

 

 

Teachers’ 

Performance in 

terms of 

Routine Classroom 

Environment 

 

 

.602 

 

 

.002 

 

 

Significant 

The extent of 

Educational 

Supervision in 

terms of Evaluation 

 

 

.694 

 

 

.000 

 

 

Significant 

**Correlation is significant at the 0.01 level (2-tailed) 

 

There is a moderate relationship (r = 0.768) between the extent of educational supervision in instruction and 

teachers' performance in questioning techniques. Best and Kahn (2006) emphasized that the coefficient r 

from below 0.4 to 0.7, the relationship between the independent and dependent variable was moderate. This 

moderate relationship is significant as seen in the p-value (p-value =.005<.05). It means that administrators' 

educational supervision in instruction helps improve teachers' performance in questioning techniques.   

 

Similarly, a moderate relationship (r = 0.601) exists between the extent of educational supervision 

regarding instruction and teachers' performance in questioning techniques. Its p-value is less than the alpha 

level (p-value= .030<.05) suggests that the relationship between educational supervision concerning 

instruction and teachers' performance in questioning techniques is significant. The hypothesis, therefore, 

which states that there is no significant relationship between the extent of educational supervision and 

teachers' performance is rejected.  It implies that administrators' educational supervision in evaluation 

helped little teachers to perform better in questioning techniques. The extent of educational supervision 
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leads teachers' to often perform in questioning technique. Teachers prepared themselves in the teaching-

learning process when they knew that their deans would supervise their classes. They will have extra 

preparation to show that they are effective in carrying out their teaching tasks specifically in the art of 

questioning.  

 

Further, there is a high relationship (r= 0.911) between the extent of educational supervision regarding 

instruction and teachers' performance in communication. Best and Kahn emphasized that the coefficient r 

from below 0.8 to 0.9, the relationship between the variables is high. The p-value (p-value= .000<.05) 

suggests that there is a significant relationship between the extent of educational supervision concerning 

instruction and teachers' performance in communication.  

 

It implies that administrators' educational supervision in instruction increases the ability of the teachers to 

communicate. It was because the teachers have to prepare themselves whenever they feel that their 

administrators will observe them.  

 

In the same manner, it reveals that a high relationship (r= 0.950) between the extent of educational 

supervision regarding evaluation and teachers' performance in communication. It is p-value (p-value= 

.010<.06) is less than the alpha level which suggests that there is a significant relationship between 

educational supervision regarding evaluation and teachers' performance in communication. The hypothesis, 

therefore, which states that there is no significant relationship between the extent of educational supervision 

and teachers' performance is rejected.  

 

It indicates that teachers' performance in communication was enhanced whenever their administrators' 

conduct education supervision in the evaluation. It was because administrators coached their teachers on 

how to communicate better with their students in the classroom. The extent of educational supervision leads 

teachers' to often perform regarding communication. Teachers tend to give their best to include in the 

manner they communicate with their students in the classroom. It is the communication skills of the 

teachers that serve as a bridge in facilitating learning effectively.  

 

There is a moderate relationship (r= 0.602) between the extent of educational supervision regarding 

instruction and teachers' performance in routine classroom activities. Best and Kahn (2006) emphasized 

that the coefficient r from 0.4 to 0.7. The p-value (p-value= .002<.05) suggests that there is a significant 

relationship between the extent of educational supervision concerning instruction and teachers' performance 

in routine classroom activities.  Similarly, there is a moderate relationship (r = 0.694) between the extent of 

educational supervision regarding evaluation and teachers' performance in routine classroom activities.  

 

Best and Kahn (2006) emphasized that the coefficient r from 0.4 to 0.7. The p-value (p-value=.000<.05) 

suggests that there is a significant relationship between the extent of educational supervision regarding 

evaluation and teachers' performance in routine classroom activities. The hypothesis, therefore, which states 

that there is no significant relationship between the extent of educational supervision and teachers' 

performance is rejected.  

 

It means that teachers’ performance regarding routine classroom activities was affected positively by the 

deans' education supervision in instruction.  When deans enhance their supervision concerning evaluation, 

teachers' performance in exercising their routine classroom activities also improve.  The faculty religiously 

conducted routine work in the classroom especially when their deans supervised them.  

  

 It means that administrators' educational supervision regarding evaluation helps increase teachers' 

performance in routine classroom activities. When deans consistently carry out their task of supervision 

concerning evaluation, teachers tend to improve their performance in routine classroom activities. The 

extent of educational supervision leads teachers' to often perform regarding routine classroom activities.  
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Table 5.  Relationship between the Extent of Educational Supervision and Teachers’ Commitment 

**  Correlation is significant at the 0.01 level (2-tailed). 

 

Table 5 shows that there is a low relationship (r = 0.390) between the extent of educational supervision 

regarding instruction and teachers' commitment. According to Best and Kahn (2006) the coefficient r from 

0.1 to below 0.4, the relationship between the variables is low. Furthermore, it reveals that there was a 

significant relationship between the extent of educational supervision concerning instruction and teachers’ 

commitment (p-value= 0.000). It suggests that administrators' educational supervision on instruction was 

closely related to teachers' commitment. The more the administrators' would supervise teachers on 

instruction, the more teachers become committed to their work.   

 

The table reveals that there was a moderate relationship (r = .415) between the extent of educational 

supervision regarding evaluation and teachers' commitment. The p-value (p-value<.05) indicates that there 

is a significant relationship between the extent of educational supervision regarding evaluation and teachers' 

commitment.The hypothesis, therefore, which states that there is no significant relationship between the 

extent of educational supervision concerning evaluation and teachers' commitment, is rejected.  

There is teachers’ commitment when there is appropriate supervision. The dean exercises his supervisory 

tasks with the intention to help teachers improve. In this way, teachers will support any activity that the 

school will pursue.  

 

Conclusions 
 

The deans believed that teachers were highly committed towards their work in school. The teachers often 

perform their tasks in the organization of lessons, questioning techniques, communication skill, and routine 

classroom activities.  

 

Moreover, the deans were very extensive in their education supervision concerning instruction and 

evaluation; (4) the academe's education supervision in terms of instruction and evaluation are good 

predictors to teachers' performance in organization of lessons, questioning technique, communication skills 

and routine classroom activities; and (5) the academe's education supervision in terms of instruction and 

evaluation were good presage to teachers' commitment towards work. 

 

Recommendations 
 

Based on the findings and conclusions, this study made the following recommendations:  

 

The HEIs presidents/directors/deans should consistently provide feedback to teachers on the results of their 

observation/assessment/evaluation to uphold their high commitment to the school; send teachers to 

national/international studies to sustain their high commitment towards work, and to reward exemplary 

loyalty and commitment of teachers.  

Independent 

Variable 

Dependent 

Variable 

Coefficient r p-Value Interpretation 

 

The extent of 

Educational 

Supervision in terms 

of Instruction 

 

 

 

 

Teachers’ 

Commitment 

 

 

 

 

.390 

 

 

.000 

 

 

Significant 

The extent of 

Educational 

Supervision in terms 

of Evaluation 

 

 

.415 

 

 

.000 

 

 

Significant 
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Teachers should improve their performance in the organization by focusing all activities on the needs of the 

students and the manner to be delivered effectively during the class; identify the learning objectives, design 

appropriate learning activities and develop strategies to obtain learners readiness. They should enhance 

their questioning techniques or art of questioning mainly in questions intended for the whole class. 

 

Teachers should improve their communication skills in listening and speaking, reading and writing 

including the modulation of their voice. They should develop consistent routine classroom activities to 

create a conducive learning environment which includes returning corrected and recorded test papers on 

time. 

 

The significant contributions of educational supervision in areas of instruction and evaluation to teachers’ 

performance suggest that deans should continue to do their tasks. The deans should consistently carry out 

their functions on supervision to effect better teaching performance among teachers. 
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